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1. The Project ‘A Network for NEET mobility’ and its key factors of success 

 

1.1 The Project ‘A Network for NEET mobility’ 

The project ‘A Network for NEET mobility’ has 3 objectives:  

• Facilitate and organise (international) mobility for young people with low skills and 
experiences (NEET means Not in Education, Employment or Training – classification 
concerning people from 15 to 29 out of the education system) 
 

• Develop the acquisition of the 8 key competences  
 

• Open opportunities for young people with a low qualification level (NEET) 

This guide aims at providing a method of individual and collective support articulated in several 
phases and pedagogical tools, to get to the implementation of international mobilities for young 
people who have dropped out of school. A great variety of skills is necessary to adapt and blossom in 
one’s socio-professional environment, even more abroad. This guide exposes the elements of a 
method of support based on the Recommendation 2006/962/CE on key competences for lifelong 
learning. 

The work group of the Commission of the European Communities has defined a framework of 8 key 

competences domains:  

1. Communication in a mother tongue  

2. Communication in a foreign language  

3. Mathematical, scientific and technological competence 

4. Digital competence 

5. Learning to learn  

6. Social and civic competences  

7. Sense of initiative and entrepreneurship   

8. Cultural awareness and expression 

To evaluate and support the acquisition of the 8 key competences, the guide will propose you work 

situations or exercises as workshops. For the following competences (learning to learn, social and 

civic competences, sense of initiative and entrepreneurship, and cultural awareness and expression), 

the guide will first define the constitutive criteria for each competence, and then propose interactive 

training tools. 
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This document has therefore for objective to describe the necessary steps for the mobility project 
realisation and the acquisition of the key competences. It contains the support guidelines, the 
calendar with advice for the organisation of phases, and all the pedagogical tools.  
 
The content of this guide has been produced after analysing previous experiences and results of the 

creative meetings organized in the framework of the partnership. 11 meetings in the form of ‘world 

café’ took place in Marseille, Schiltigheim, Bordeaux, Florence, Copenhague, Berlin, Thessaloniki, Vibo 

Valencia, Bari, Madrid, Barcelone. To these meetings participated different stakeholders and target 

publics (young people, companies, business organizations, social entities, etc.) who confronted each 

other on the themes of the guide.  

The debate was conducted based on four questions that were asked to participants:  
 

1. What are the benefits and the opportunities of an experience abroad for you, and how to 
strengthen them?   

2. What are the challenges and difficulties of a mobility abroad for young people, and how to 
overcome them?   

3. How a traineeship abroad can improve one’s know how to be (emotional, cognitive and 
social competencies)?  

4. On your opinion and according to your experiences, what should be the role and the skills of 
a tutor in the framework of a mobility or a traineeship? What do you expect from the tutor?   

 

1.2 Key factors of success  

 

• Young people are recruited in their living environment 

• The support is individual and answers the specific needs of these young people 

• The young people voluntarily choose to participate, it is their engagement 

• The young’s subjective and identity variables are integrated to each path step 

• The project focuses on the development of personal and professional capacities with tools 
and methods 

• The support is important and intense, and is based on the young’s positive potentials 

• The action is proposed out of the young’s regular environment in order to offer him/her a 
neutral frame and to favour an evolution of his/her representations 

• The different activities are proposed to favour self-awareness and self-esteem 

• Pedagogical tools are build and implemented depending on the objectives of vocational and 
international mobility, and the young’s situation 

• The tools integrate playful and participative aspects  

• The young’s representations about employment are questioned in a workshop after a first 
workplace immersion 

• The path will be realised in several steps in a 12-month basis, with clear and determined 
objectives; the steps will be punctuated by evaluations and step stops to check the 
advancement of the young’s project and his/her acquisition of the key competences. 

• The intermediary organization or the company that will host the young person will have a 
strong relation with the sending organization.  
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2. The companion’s posture: profile, characteristics, competences 

 
The work done on and with the young is essential and primordial. The companion is like a guide 
helping the person to find the internal and external resources in the framework of a personalised 
relationship, conceived as an empowerment tool. 
 

• It is about being an “experience companion”, giving autonomy and integrating, enabling the 
individual the exercise of free choice. Advice and information must be personalised and not 
standardized (information should be clear, concrete, practical and directly useable). 
 

• The young must be actor of his/her own project: it is about empowering him/her, it does 
not mean blaming or making him/her responsible of his/her current precarious situation. 
Empowering the young means giving him/her the tools to think his/her future by 
himself/herself. He/she has to impose objectives, steps, and to get a purpose; and not to let 
someone else prescribe him/her. 

 

• Build a relationship of confidence and highlight the young: often these young people have 
lost their marks, are searching for themselves, do not know what to do and where to go, are 
in a difficult transition period and have been shaken by social and school situations of 
relegation and discrimination. They may have broken confidence with the world and 
themselves. The feeling to be valueless, to be poorly evaluated by institutions, to be low 
skilled, puts them into a situation of discharge or abandon.  
 

• The companion’s posture consists in avoiding stigmatizing the young, highlighting the list of 
his/her potentials and competences rather than the list of his/her lacks, and contributing to 
the building of a positive self-image for the young.  

 

• Enhancing the young is also enabling him/her to be relieved from the liability, even the 
guilt, of his/her exclusion situation. The young may understand that he/she is not liable for 
this exclusion situation, but that he/she should not act as a victim. If he/she is not liable for 
his/her exclusion, it is possible for him/her to work on it and to take more responsibilities 
thanks to the acquisition of skills and knowledge. 
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3. Initial contact with young people 

3.1 General guidelines 

 
Listening, looking, speaking, gestures, attitudes… are the principal companion tools and the 
relationship medium. For an initiation to be realised, the young must feel welcomed and respected. 
 

• First postulate: consider the young as the central element of the support, it is about starting 
from him/her and building a relationship meaningful and useful for him/her. 

 

• Second postulate: work with the base of a mutual and reciprocal confidence, free of 
judgement, in order for the companion to be perceived as a resource person in the mobility 
support adapted to the young. (Take into consideration his/her representations, moods and 
behaviours to build a relationship of confidence)  

 

• Third postulate: build a relationship free of moral or normalising judgements (be attentive 
to the young’s diverse manifestations while be careful about your own projections and 
representations). 

 

• Fourth postulate: work on the empowerment (ability to act) by linking the young and 
his/her objectives in the framework of the project. Different activities proposed together will 
help the young to highlight and develop the ability to act. Make the young go from a 
situation in which he/she thinks to have low success probability to a situation in which 
he/she understands he/she has the tools necessary to succeed. 

 

3.2 Method of initial contact with young people 

 
Young people are identified thanks to a network of partners that is identified or to create: specific 
missions of National Education (in France Plateforme de Suivi et d’Aide aux Décrocheurs (PSAD) – 
Platform to follow and help young people who dropped out of school), local agencies, association of 
popular education and other associations possibly in touch with young people. 
 
Communicate about the project: posters, flyers, meetings of collective information, participation to 
diverse events (sports, culture…), social networks, project website… 
 

3.3 Recruitment of young people for the action 

3.3.1 Definition of the ‘population’ 

See the resource sheet N° 1: ‘Survey and targeting structures supporting young people’ 
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 3.3.2 Collective information 

A collective information meeting will have taken place once. The participation is free, but local 
partners may proceed to a mandatory pre-inscription. The meeting is animated by the companions’ 
team and lasts around two hours.  
 
The objectives of the meeting are:  
 - Meet young people and present them the main outlines of the NEET project  
 - Present the accompaniment that can benefit from in the framework of the programme  
 - Inform young people about different project phases  
 - Present the purpose of the programme, that is to say of the mobility.   
 
During the collective information meeting, the participant address each part of the professional path: 
prerequisites, content, steps, pedagogy, funds, commitment. The purpose of collective information is 
to make future participants aware of their commitment.  
The path could be complicated, absorbing and challenging for young people. Each person integrating 
the process must be voluntary, involved, must commit himself/herself in order to achieve the set of 
objectives. A collective information meeting should be a communication moment on the 
expectations of the program. The participants will be invited to ask questions and to express their 
point of view on the project.  
At the end of this meeting, the participants will decide about their interest in the programme and 
passing an individual interview or not to continue the recruitment phase.   
 

3.3.3 Individual interview 

See the resource sheet N° 2 ‘Job interview assessment grid’ 
 

3.3.4 Selection 

 

3.4 Reception  

 
Animation tools for first meetings (team building, ice breakers…) 
 

See the resource sheet N° 3 ‘Ice-breaking welcome meeting’ 
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4. Motivation and adherence to the support: what drivers? 

4.1 Guidelines and method 

 

• Do not confuse motivation with willingness because it would lead the young to a blaming 
situation. One is never motivated or demotivated per se. It is always about context, 
experience, life, and favourable moment or not. Motivation may fluctuate throughout a path 
(may be weakened by failures or disappointments). 
 

• The driver is specific to every individual and to every story. The further the analysis of the 
young context and life is realised; the greater the companion’s support will be. It will then 
consist in detecting what is the driver, provoking enthusiasm or producing an engagement 
effect, detecting what seems to create fear and discouragement for the young… 
 

• Find the right balance between self-questioning and enhancement: for a person to get 
motivated, he/she needs to be enhanced for two thirds and be questioned for a third. Too 
much questioning, criticizing, categorisation or depreciation would lead to a lack of 
motivation. Too many appreciations and greetings would lead to a lack of questioning and 
learning, too much self-esteem… 

 
 

METHOD: The individual engagement into action is lower if he/she is motivated by external causes. 
In other words, propensity to act and go towards mobility will be higher if the young have his/her 
own reasons to act. The project cannot be imposed from the beginning, it must come from a 
personal willingness, a desire; that is the principal condition for the young to appropriate the 
procedures and become actor of his/her own project. 
 

4.2 Co-construction of a charter 

Engagement and functioning (use the method of no-reunions) 

 
In order to federate around the same project and in pursuit of the best collective functioning, the idea 
came to use play or sport experience, which, to occur in good conditions, needs on one hand a 
framework (a facility, a ground, and/or tools and rules for example), and on the other hand mental 
disposition of the players (a certain spirit), for the game to implement and develop. So, to elaborate 
with the young people a running framework, a charter. 
 
This is the proposition for support to work on:  
 
The metaphor, a game image, football for example, as a starting point: 
 
What do you need to play together?  
 
A ground: for the charter (the project framework). What does come from it, the first possible 
dimension of a charter, with objectives, design brief, descriptions of roles… 
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Rules: rules for living and working together in the project and support framework; that is the second 
dimension of an eventual charter. 
 
Therefore, it is possible to establish rules from several categories:  
 
Why? Who? How? Where? When? For what objectives? 

- Goal: what are we looking for? 

- Expectations 

- Attitudes and behaviours. 

- Responsibilities and tasks. 

- Time and space: schedules and place… 

Nonetheless rules are not enough to make the game, it also requires: 
 
 a training with a coach (the team responsible) and the spirit in the team: in vocational language, we 
speak about business ethics, in sports about fairness; what is important to the team, its motivation 
and what it tends to. That is another possible dimension of this charter. 
 
A charter defines the conditions necessary for a vision or a goal to realise in a living together situation 
(a community, an association or an organisation) – necessary but not sufficient. 
 
The charter embodies the institutional dimension of a group, and the motivation and personal 
competences its communitarian dimension. Eventually, the purpose, intention or goal only gets 
concrete in a subtle game in which the players, parts of the collective group, use at its maximum their 
freedom within the framework that is defined and delimited by the charter. 
 
The freedom area is given by the framework, which allows and enables everyone’s freedom. 
 
 

See the resource sheet N° 4 ‘Charter’ 
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5. Global diagnosis of the young’s situation: what he/she wants, what he/she 

believes, where he/she comes from, where he/she wants to go… 

5.1 Diagnosis of the young’s path 

 

5.1.1 Diagnosis contents and methodology 

 
Taking into account the complexity of the young’s situation, its singularity, and how he acts with 
other people, at school, at work, with the world… 
 

• Realise a social diagnosis of the young, in particular thanks to tools enabling to position 
him/her compared to the culture of his/her origin country and perceive his/her psycho-
emotional resources. 

 

• Question the path of the young from the viewpoint of what is acquired, the positive things, 
to lead the young to get a positive self-image instead failures; look for the learnings of every 
experience – even the negatives ones according to him/her. 
 

• Analyse the surrounding curbs by favouring a multidisciplinary support (professional, social 
and psychological), linked with exterior relays and actors (social, medico-social, judicial, 
employment and training…). Low-qualified young people are very often in precarious 
situation with an addition of social difficulties (accommodation difficulties, family problems, 
financial insecurity…). 
 

• Contrast the young’s representations with real life: question the young about his/her 
immediate desire and evolution will (his/her projection ability, where he/she thinks to be in 1 
moth, 6 months, 1 year, 5 years…), his/her representations about employment, and his/her 
ideas about a future international mobility. Question the young about what he/she expects 
for employment. Balance the young’s abilities and the professional opportunities that may 
occur. 

 

• Set up a dialogue about his/her experiences of support and access to employment devices 
in order to favour awareness about the different curbs, but also the positive elements 
perceived by the young. Some of them immediately adopt a posture of revolt and injustice, 
or have the representation that vocational integration is useless; they feel misunderstood, 
manipulated, per se forced. 
 

• Expectations of the young on the professional world and the device: work on 
representations (either the naïve, idyllic, wrong representations, or preconceptions and 
fatalism). 
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METHOD: The diagnosis is the object of co-construction and co-assessment; it is questioning 
the young to enable him/her to be aware of what should be improved. Act as a mediator (the 
one questioning without judging, who helps the awareness). Use examples of concrete 
experiences on the workplace by exchanging in-group for a better awareness of the 
vocational realities. 
Know and understand the prejudices, let the young express about his/her expectations about 
a support, to meet on a “consensual contract”, that is to say a common goal. 
 

See the resource sheet N° 5 ‘Social and professional support booklet’ 

5.1.2 Collective workshop: diagnosis support 

 
The collective workshop will propose to realise, through different playful activities (games, real-
life situations, exchanges, role plays…) exercises dealing with cognitive, emotional and 
behavioural dimensions. The goals followed are the awareness and the overtaking of potential 
curbs, self-esteem restoration, and perception of personal difficulties but also of all resources.  

 
 

• The cognitive dimension: what the young knows, his/her representations, his/her 
conceptions about the world, the way he/she represents the different parts of his/her 
existence… (For example the way the young represent the role of the school in his/her life, or 
the functioning of the job market) The support aims at deconstructing the representation by 
questioning it. 
 

• The emotional dimension: what the young feels, his/her emotions, the way he/she 
experiences feelings or emotions (pleasure, pain, angriness, joy…) linked with his/her 
representations or experiences. (For example the feeling perceived when he/she is told about 
the mandatory procedures to do, or the emotion perceived when he/she does not get any 
answer to a question). 
 

• The behavioural or experimental dimension: what the young does and experiments 
concretely, such as answering a convocation notice from a public agency, introducing oneself 
to a recruiter, adopting a fall-back or proactive position… 

 

See the resource sheet N° 6 ‘Collective diagnostics’ 
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5.2 Diagnosis of the degree of command of key competences 

This is the first assessment step at the beginning of the support: analysis of the educational and 
professional pathway, assessment of oral skills, and perhaps of written skills (a little). It is necessary 
to “investigate” constraints, detected gaps in relation with goals, in order to forecast what should 
be treated during the training to key competences. 
 

5.2.1 Auto diagnosis as assessment tool for the three competences domains 

that are evaluable 

For these three competences domains (foreign languages; mathematical, scientific and technological 
competences, and digital competence), the objective is to favour as assessment tool an auto-
diagnosis rather than a classical test, sometimes stressful and too often likened to a negative school 
experience. Eventually a discomfort with the assessment form would interfere with the diagnosis. 
 
The auto-diagnosis results will be adjusted by an exploratory work by the companion on all the 
experiences of the young’s pathway, in order to highlight his/her forgotten and/or ignored 
competences. 
 

(see self-assessment tools Resource sheet N° 7 ‘Language skills self-assessment grid’ and 

Resource sheet N° 8 ‘Digital competences self-assessment grid’ as well as the Europass 
website: www.europass.cedefop.europa.eu) 
 

5.2.2 Mapping the level of command of key competences 

The analysis elements of the young’s pathway and competences, collected on an information grid, 
will be interpreted by the companion, who will establish a map (synthetic tool gathering the level 
command of key competences – see the tool). This mapping will be the opportunity of a restitution, 
in the shape of an exchange with the young.  
 
During this interview, the companion must: 

• Realise a synthesis of the first phases.  

• Check and reformulate the objectives. 

• Systematically highlight the positive aspects (what the young can do, the bases of the 
support…). 

 
The restitution interview will end by one or several propositions of training paths. 
 
For the key competences “learning to learn”, “social and civic competences”, “sense of initiative and 
entrepreneurship” and “cultural awareness and expression”, a global mapping of the group will be 
realised in order to propose coherent complementary training activities favouring these 
acquisitions. 
  

See the Resource sheet N° 9 ‘Mapping of the level of competences’ 

 
 

P
H

A
SE

 2
: 

A
SS

ES
SM

EN
T

-D
IA

G
N

O
SI

S 
(P

R
O

FE
SS

IO
N

A
L 

A
N

D
 K

EY
 C

O
M

P
ET

EN
C

ES
) 

H
 A

 S
 E

   
2

 

http://www.europass.cedefop.europa.eu/


    

 

 14 

 5.2.3 Recommendations 

The self-assessments and the mapping of the level of competences will result in a feedback in the 

framework of an individual interview. Depending on the results and wishes/ projects of the young 

person, the recommendations in terms of an additional training (upgrades) will be formulated and 

the individual interview will be an opportunity to present again and in a personalized way the 

program of workshops dedicated to the acquisition or development of key competence. 
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6. Co-construction of the mobility and employment projects 

 

6.1 Guidelines 

 

• Spell the project context, framework and objective out: be clear and transparent on the 
general objectives. Give sense to the action, determine the support goal and objective. The 
young will endorse the support especially if he/she clearly perceives the support stakes.  

 

• Free choice (constraint is not necessarily the opposite of freedom). The companion must 
impose a framework and rules, the young is free to conform to it or not, but this freedom is 
conditioned to the knowledge of the possible consequences of these choices . In some 
cases, it may be interesting to interrogate the young about the rule or the framework. The 
young can choose to accept some constraints (go to an appointment, wake up early in the 
morning to go to work, account to hierarchy, respect the rules…) if he/she thinks it may 
serve him/her, be useful, enable to reach objectives… This constraint must have sense in the 
framework of his/her situation and pathway. The functioning rules of the support should be 
materialised by the common elaboration of a charter.  

 

• Secure confrontation with real life: although inevitable confrontation with real life should 
be done in a secured way. As a consequence, it is necessary not to confront the young to 
too hard trials that he/she would not be able to face, nor too easy trials in which he/she 
would not have the feeling to learn something. This confrontation will be adapted to the 
rhythms and possibilities of the young (that will be determined after the first diagnosis and 
adapted throughout the project). 

 

6.2 Methods and tools to elaborate and support the professional project 

 

6.2.1 Search for vocational interests, professional project, job 

The administration of tests on personal interests (IRMR in French) will facilitate the work of 
identification of a professional project by taking into account the taste and aspirations. 
The professional project may serve as a direction, and even if it seems thinly realistic, it has to be a 
co-construction. The elected vocational project must enable an evolution, even modification, et not 
confine the young in a unique idea. 
The companion, on the basis of the test results and/or a dialogue with the young, will do 
investigations of vocational universes thanks to career enquiry workshop (videos, repositories from 
employment and vocational orientation agencies…). This investigation work will continue with the 
realisation of some career enquiry sheets. 
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 6.2.2 Confrontation with the prerequisites of potential  

are linked with the current competences of the young (work based on professional occupational 
guidelines and career enquiry sheets, if relevant). 
 

See the Resource sheet N° 10 ‘Job survey’ 
 

6.2.3 Identification of the necessary steps of the pathway to access 

employment 

 
These steps will be totally done on an individual basis: training sessions (language, mathematics…), 
vocational training, vocational immersion, work on mobility (how to travel, access to driving 
licence…), technics for job search (write resumes and motivation letters, research, read and 
understand job adds, use specialised websites, target companies, use the network…). 
 

6.2.4 Identification and raising of curbs to European mobility  

 
A mobility abroad, even of short duration, often means to young NEETs challenges to face and 
difficulties to overcome. For some people, the combination of several factors (cost, level of 
knowledge of a foreign language, educational level…) makes the mobility impossible.  
The accompaniment and the support to mobility by a companion, in cooperation with sending and 
host organizations, shall allow to remedy the whole array of questions and to find solutions adapted 
to every young person.   
  
We are able to identify several types of challenges and difficulties to European mobility, to which we 
associate the following solutions:  
 

- language barrier: living and working in a country where we do not know the language 
could be a source of anxiety  

To give to the young NEET some basic knowledge of a foreign language, that are necessary for a 
minimum of autonomy in the daily life abroad (in terms of living place, eating habits, transport, work 
schedule, etc.), language courses will be organized before the mobility. Learning a foreign language 
should be encouraged at all times (for example, encourage watching movies in original version with 
subtitles).  
 

- emotional problems of young NEETs: non-integration, isolation, fear before leaving, 
loneliness, need to leave his/her comfort zone 

To solve this problem, it is a question of helping the young NEETs to work on their relational 
competences and of giving them a taste to go towards others.  
Prior preparation (also psychological) to a new environment is necessary. The anxiety of young NEETs 
related to departure to a foreign language could be reduced through prior exchange of experiences 
with people who have already participated in a mobility or internship abroad. In order to make the 
young NEET feel less alone and isolated during the mobility, he or she must be given the opportunity 
to keep constant contact with his/her family and friends.  
Cultural immersion activities are as important before as during the mobility. In order to improve the 
integration of young NEETs in a foreign country, moments of encounters and integration in an 
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informal environment could be organized, for example Erasmus parties. Meetings with other young 
NEETs or trainees abroad could be also organized in the framework of cultural activities, common 
accommodation, weekly or monthly debriefings, etc. 
Social networks (for example Facebook group “French people abroad”) are another source of 
information about the hosting country and a way to meet other people.  
After the mobility, meetings between young NEETs will be encouraged in order to allow exchanges 
on their respective experiences that could inspire other young people preparing their first departure. 
 

- lack of knowledge about foreign country, lack of open-mindedness, new context and new 
rules  

To familiarise the young NEET with the culture and habits of the host country before his/her 
departure, it is advised to organize information meetings, sessions relating to different cultural 
aspects of the country (history, habits and customs, population, gastronomy, etc.) and to give them 
useful documents (sheets, flyers, websites). All the practical and logistical matters must be dealt with 
upstream (travel, accommodation, local transport, food, insurance, etc.). 
A European mobility is an excellent opportunity to discover a foreign country and its culture. Thus, 
during the mobility, one should arouse and maintain young NEETs’ curiosity by organizing visits of 
the place of mobility (the city) or workshops on eventual local issues while encouraging encounters 
with the local population.  
In order to encourage learning of the foreign language and culture, homestay accommodation of 
young NEETs will be privileged.  
The arrival of a young NEET to host country could be fixed one week before the start of the 
professional experience in order to give him the opportunity to develop with his tutor a relationship 
of trust and to find his/her marks in a new environment thanks to its support (discovery of the place 
of venue, of the city, etc.). 
 

- lack of support, young NEETs left to themselves  
In order a European mobility to succeed, it is necessary to ensure accompaniment and follow-up of a 
young NEET before, during and after the mobility. For an optimal support, it is recommended that 
the companion and the young NEET get to know each other, that they develop a relationship of trust 
and find a common language. The young NEET must be able to keep constant contact with his/her 
companion who shall be available, not only in emergency cases, who is empathetic and helpful, who 
guides him/her and gives him/her example.  
During the mobility, the accompaniment must be ensured at all levels, including logistics and medical 
help. Host families should be involved in the young person’s mobility project and cooperate with 
his/her tutor in order to offer him/her the best welcome.  
However, the mobility should also be a moment of progressive empowerment for participants.  
Finally, an “emergency kit” or other alternative solutions and tools should be made available to 
young NEETs in case the mobility goes wrong.  
 

- relevance of the project and the choice of the field of mobility or internship   
It is important for young NEETs that the mobility or the traineeship is related to their project or areas 
of interest, and that their roles and tasks within the host organization are clarified, particularly in the 
internship or mobility contract. Before, during and after the experience, the young NEET must be 
able to refer to his/her tutor. The framework should be clarified and fixed before or at the beginning 
of the experience: operating rules, monitoring of activities with a logbook, presentation of the team 
to the young NEET, expectations in terms of results in the end of the mobility or the traineeship (final 
report), etc. The accompaniment of the young NEET by his/her companion during the first days of the P
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traineeship seems essential, especially in case of difficulties to perform the tasks assigned, conflict or 
lack of communication with his/her tutor, or non-compliance with the rules established by the host 
organization. The companion must be able to provide adapted solutions and, if necessary, to propose 
another internship opportunity.  
The recommended duration of a mobility or of a traineeship would be 1-1,5 months to take 
advantage from the experience. In order to arouse maximum of interest, the professional context 
must be welcoming and encourage exchanges between employees and the trainees.  
After the European mobility, a follow-up or a relay seems essential to enhance the experience.  
 

- question of the budget 
To make possible the participation of a young NEET in a European mobility, necessary financial 
means must be ensured by the sending organization. The budget availability of each organization in 
this purpose, European funds, fellowship and national grants remain issues proper to each partner 
organization of the NEET Mobility project.  
It is important to underline that under no circumstances, any financial contribution or payment of 
registration fees to participate in the program will be required from the NEETs.  
 
 

6.2.5 Implementation of a first professional immersion (recommendation of 

a week-long workplace situation) 

 
Search for organisations for internships depending on the professional project. The objective of the 
immersion for the young is to have a first experience of the organisation and its global environment. 
This immersion will be assessed to determine the pluses and the efforts to be done, and will be the 
opportunity of a collective feedback. 
 

6.2.6 Methodology of support for the project construction 

 
METHOD: In this framework, the companion’s role is to give clear, precise and appropriate 
information. He/she gives the tools to guide the young (to give him/her direction), aware him/her of 
the requirements, constraints and prerequisite of this or that project.  
Highlight the possible obstacles and enablers, remind the efforts to do to succeed… 
 

• Avoid a support that may reinforce dependence and become assistance, do not act and 
choose instead of the young… 
 

• Propose supported immersions and concrete experiences, the project will have sense with 
action and trying. By giving feedback on concrete work or learning experiences, the young 
will precise his/her project by himself/herself. 

 

• Set intermediate objectives to give more sense to the final goal, even if the mobility has to 
be the culmination, that is not the only sense marker. Regularly make a stop with the young 
and the group. 
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7. Innovative devices for access to key competences through experience 

 
All the previous steps allow the companion to support the young person so that he/she has better 
knowledge and is able to better use his/her capacities in order to learn more easily.   
The companion must know the learner and the way he/she works, especially in order to anticipate 
the pedagogical arrangements. He/she is aware that people’s interests are the result of their 
experiences and their pathways, and that there is no ready-made or standardized answer.  
 

7.1 Learning by doing  

It is necessary to move away from a traditional learning concept according to which the “teacher” 
transmits knowledge to the “student” who receives it and puts it in practice. This pattern does not 
allow to solve problems faced by young dropouts. It is necessary that they move away from the 
student’s posture, well-known situation, towards the learner’s posture, a new situation based on 
his/her capacity to find meaning in learning by linking it to his/her daily activities, to stimulate and 
to structure his/her thinking, to mobilise his/her internal resources (skills, knowledge and 
experiences).  
 
It is a matter of « preparing a pathway » and supporting the learner in restoring his confidence and 
autonomy during the learning process. All the elements aim to put the young person in a position of 
a player of his/her own project and success thanks to personalized training activities designed et 
developed together with the learner, adapted to his expectations, so that each stage leads to visible 
results and new sources of motivation. 
 

7.2 Learning method of key competences  

 
According to the European Parliament definition: “Key competences are those which all individuals 
need for personal fulfilment and development, active citizenship, social inclusion and employment”.  
In order to identify the young person’s need for key competences, rather than the assessment of the 
degree of command of the competence the main question is to the usefulness or the pertinence of 
the key competence for the young person’s project.  
We can propose appropriate learning modalities according to the project, to the young person’s 
autonomy and motivation.  
 
 
 
 
 
 
 
 
 
 
 
 

P
H

A
SE

 4
: 

TR
A

IN
IN

G
 T

O
 K

EY
 C

O
M

P
ET

EN
C

ES
 A

N
D

 P
R

O
FE

SS
IO

N
A

L 
IM

M
ER

IS
O

N
 

 



    

 

 20 

 7.2.1 The 4 founding elements of the method 

 
The learning method is based on 4 elements, around which is articulated the set of tools:  
 

• 1st element: Develop participatory and experiential dimensions of key competences 
learning devices  

 Implement contextualized positions in order to explore what the young person has acquired 
 in various professional, private and extra-professional situations, trainings and job search… 
 

• 2nd element: Experiment in order to understand and to commit himself/herself  
 The construction of learning is done through doing and concrete experiences (traineeships, 
 sports or artistic activities, role plays). Scenario-based learning is more efficient, more 
 substantial and more sustainable than speech-based learning (top-down information).  
 

• 3rd element: Propose concrete actions rather than an abstract approach 
 Allow the young person to define the key competences on his/her own, to analyse them, to 
 understand their interest in a mobility situation, to evaluate their level of acquisition, to 
 highlight the encountered difficulties in their acquisition, suggested improvements and 
 learning outcomes.  

 

• 4th element: Analyse a work or traineeship experience through the key competences  
 For several selected professional or extra-professional activities, the companion formalizes: 

- Possible and/or recurrent difficulties due to the insufficient command of key competences. 
- Key competences to develop according to the nature of the difficulties previously identified.  
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 7.2.2 Some examples of tools   

 
- Mind maps: allows a brainstorming exercise and a collaborative work, allows to synthetize a 

content or to present a session. This method process information in a practical and in a visual 
manner creating links between all pieces of information. It stimulates concentration, 
understanding and memorization through keywords and images recalling associated ideas. It 
stimulates the search for new ideas.  
 

- Icebreakers are 15-minutes long games that allow to a group to get acquainted with each 
other in a playful way. They give positive energy to participants putting the body in motion. 
They encourage participation and learning, and reduce stress. Some of them are used to get 
to know each other or to encourage the interaction, to facilitate communication. Others 
allow the team work (introducing concepts, cooperation).  

 
 

7.3 Teaching approach and tools aiming the acquisition of each of the 8 key 

competences  

 

• First, the individuals need to be able to use a wide range of tools in order to interact wisely 
with the environment. These are not only material tools, such as those associated with 
information technologies, but also socio-cultural tools such as language. They need to have 
sufficient command of these tools in order to adapt them to their needs, that is to say to use 
them in an interactive manner.  

 

• Secondly, in an increasingly interdependent world, the individuals have to be able to engage 
in relationships with others. Since they will encounter people from various backgrounds, it is 
necessary that they are able to interact with heterogeneous groups.  

 

• Finally, they must be able to take responsibilities in order to manage their lives, to put 
themselves in a larger social context and to act in an autonomous way.  

 
 
 

7.3.1 Communicating in a mother tongue 

Ability to express and interpret concepts, thoughts, feelings, facts and opinions both orally and in 
writing. 
 
It is about implementing a tool promoting awareness of the impact of one’s language on others and 
the need to understand and to use the language in a positive way and in the perspective to engage a 
relationship with others. The developed tool will help in collecting and in processing the information.   
 

See the Resource sheet N° 11 ‘Language’ 
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 7.3.2 Communicating in a foreign language 

As above, but includes mediation skills (i.e. summarising, paraphrasing, interpreting or translating) 
and intercultural understanding. 
 
Self-diagnostic tools (see CEFR) would allow to quickly determine the relevant level for engaging 
learning. Moreover, the offer for this training is mainly structured in modules. The aim of the 
positioning is to direct each learner towards the most relevant module or group so that he/she will 
progress in relation to his/her project. The tool must consider the use of a foreign language the young 
will make in the framework of a mobility.   
 

See the Resource sheet N° 7 ‘Language skills self-assessment grid’ 

 

7.3.3 Mathematical, scientific and technological competence 

Sound mastery of numeracy, an understanding of the natural world and an ability to apply 
knowledge and technology to perceived human needs (such as medicine, transport or 
communication). 
 
Following different pathways and self-diagnosis in this key competence, we will propose an up-grade 
according to the needs and to the project developed. 
 

7.3.4 Digital competence 

Confident and critical usage of information and communications technology for work, leisure and 
communication. 

The semi-directive interviews and the self-diagnosis tools will allow to identify the ways of using the 
ICT by the young person and to propose an awareness-raising workshop on the use of ICT and social 
networks.  
 

See the Resource sheet N° 8 ‘Digital competences self-assessment grid’ 
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 7.3.5 Learning to learn 

Ability to effectively manage one’s own learning, either individually or in groups. 

« Learning to learn” is a transversal key competence that must be mobilised through its approaches, 
methods and tools in the acquisition of other key competences throughout the project. This key 
competence covers numerous aspects: memory, concentration, methodology, metacognition, 
valuation and consolidation of learning outcomes, motivation, “logic and mathematical” operations, 
creativity…It is very difficult to assess the learner’s performance in this area at the beginning of the 
training. Recommendations will be formulated according to each person’s individual project and the 
previous diagnosis. The whole process must promote an awareness of one’s own way of learning.  
 

See the Resource sheet N° 13 ‘ Learning to learn’ 

7.3.6 Social and civic competences 

Ability to participate effectively and constructively in one’s social and working life and engage in 
active and democratic participation, especially in increasingly diverse societies. 

The social competence should be approached in a transversal, individual and collective manner.  
In order to success in an interpersonal and social interaction, it is necessary to understand generally 
adopted codes of conduct and practices in different societies and environments (for example a 
professional one).  
The tools used for the acquisition of this competence will allow to young people to approach multi-
cultural and socio-economical dimension of European countries, as well as the way in which the 
cultural national identity interacts with other European identities.  
In the framework of a collective workshop, we use key situations, that is to workshops with play-

roles, and tasks imagined by the trainer according to the characteristics of the key competence aimed 

at. The situation proposed to the group is sufficiently large in order to cover an important field of 

skills and aptitudes. The proposed situations are not exclusively related to the job; they can be 

constructed with everyday life elements. The objective is to offer play roles that will allow to 

understand to what extent the young people have the command of the key competences.  

For example: a key situation aiming at developing social and civic competence – a situation requiring 

the use of personal, interpersonal skills, as well as of different types of behaviour in order to make the 

young participate to the social life in an efficient and constructive way. A debate, different positions 

and arguments can take place in the framework of a current social problem. Young people will have 

to refer themselves to human rights, principles of Republic and will give proof of critical mind… 

See the Resource sheet N° 14 ‘Social and civic competence’ 

 

 

 

 

P
H

A
SE

 4
: 

TR
A

IN
IN

G
 T

O
 K

EY
 C

O
M

P
ET

EN
C

ES
 A

N
D

 P
R

O
FE

SS
IO

N
A

L 
IM

M
ER

IS
O

N
 

 



    

 

 24 

 7.3.7 Sense of initiative and entrepreneurship 

Ability to turn ideas into action through creativity, innovation and risk taking as well as ability to plan 
and manage projects. 

This key competence will be subject of two different workshops: 

• A workshop dedicated to entrepreneurship: from an idea of an activity to its realization and 
durability, its constraints, its administrative and legal requirements…Objectives pursued 
during the workshop: an approach of the notion of a company, of its foundation, its 
articulation, its links, its environment… 

See the Resource sheet N° 15 ‘Entrepreneurship’ 

• A workshop dedicated to a collective definition of a project of action (citizens’ acts, small 
services proposals…) and to its implementation (ability to plan, to organize, to manage 
groups and delegations, to analyse, to communicate, to evaluate and to report). 

See the Resource sheet N° 16 ‘Entrepreneurial project management’ 

7.3.8 Cultural awareness and expression 

Ability to appreciate the creative importance of ideas, experiences and emotions in a range of media 
such as music, literature and visual and performing arts. 

The skills associated to this key competence are both associated to the appreciation and to the 
expression: the appreciation of the works of art, as well as personal expression through different 
media.  
In the framework of a workshop, we will propose a range of pictorial, literary and musical works…The 
participants will have to choose one or two pieces of artistic expression and express their sensations, 
their emotions and to justify their choice. Historical and biographical elements will be provided to 
situate the work in its wider cultural context. Cultural events (museum, theatre, concert, etc.) could be 
proposed as part of this workshop.  
 
METHOD: Emphasize a participatory and playful approach  
Encourage playful and contemporary tools (videos/ tutorials, play roles, practical exercises…). 
 

See the Resource sheet N° 17 ‘Cultural awareness and expression’ 
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8. Professional immersion 

8.1 Objective of the professional immersion  

It aims at proposing a period of experiencing workplace situation in order to discover a job and an 
activity sector, to confirm the professional project and to practice the key competences previously 
approached.  

This decisive tool for the validation of the vocational orientation choice will also enable to check the 
acquisition of the key competences, their execution easiness by the young, but also to identify 
possible curbs.  

During an immersion, which may last between 3 days and 2 weeks, the young will meet 

professionals who will give him/her informally their experiences and advice, but also their approach 

of work world, its requirements, and its running rules. 

 

8.2 The three steps of the professional immersion 

8.2.1 First step = assessment 

The immersion period is assessed. The companion will go to the immersion workplace, and during an 

appointment with the young and his/her responsible, he/she will appreciate the young’s ability to: 

• Describe the work done, the competences used, the technics and methods to apply in this 

activity; 

• Learn to work in a real-life situation (acquire methodologies or learning technics in 

relationship with what he has seen/heard/understood); 

• Integrate in a team of professionals; 

• Perceive the organisational functioning and the importance of human factors, social 

relationships within this organisation; 

• Carry out a reflection about his/her environment. 

See the Resource sheet N° 18 ‘Traineeship assessment’ 
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 8.2.2 Second step = in-group debriefing 

 

This is the time for exchange and experience feedback. Each young will speak to the group about 

his/her experience, describe his/her vision of a work day, how it is punctuated and by what. 

The goal of this debriefing is to deal with the concrete and pragmatic aspect of work (the production 

of a good or service), but also the evolution of the young’s representations, the way to conceive and 

understand work.  

The companion animating the debriefing will be listening, he/she will ensure that everybody can 
talk, and will be the guardian of emotional safety of these young people (avoid critical judgements 
about people, help to structure the dialogue, question, reformulate and sum up the talk). 
 
 

8.2.3 Third step = synthesis 

After this work, the group will write a text about “the articulation of the experience acquired during 

a work day”. 
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9. Preparation of the European mobility 

 

9.1 Guidelines of the preparation  

 
During the mobility, all the young’s environment will be upset. It means confrontation with a context 
different from all the young has known until now. This extremely disturbing loss of markers must be 
anticipated for the young to retire a positive experience from this mobility. Work on adaptation 
ability, openness and will to discover and understand the unknown is part of the support. The 
mobility will probably create enthusiasm, but also fears that are perfectly normal in a vague context 
and an unknown environment. If good preparation can help the mobility success, neglect it may 
make this experience counterproductive. A pedagogical approach in the form of workshops will be 
proposed. They are made to help young people in the personal and administrative procedures that 
are necessary before the departure, but also to inform them on the particularities of the country in 
which they will stay. 

 

9.2 A methodological tool  

 
This retro planning built with the young people will indicate the different documents and data 
necessary for the mobility preparation (contact name and phone number, mobility agreement and/or 
learning agreement, attendance sheet…). This planned timetable will be highly followed so that the 
procedures are realised on time during the phase 5. Two collective workshops will occur: one on the 
administrative and organisational (even financial) aspects, and the other on more practical aspects. 

See the Resource sheet N° 19 ‘Work plan for mobility implementation’ 

9.3 Assessment of the linguistic preparation 

• a new self-assessment will be done with the tool available on the Europass website. 

• an exterior participant will realise an assessment of the linguistic level with a “conversation” 
exercise enabling to perceive the young’s ability to communicate and understand what 
he/she will be told during the mobility period. If the required level is not reached, it will be 
possible to reinforce the linguistic preparation. 
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9.4 Professional adaptation to international mobility 

 
Generally speaking, the cultural preparation workshop aims at clarifying the young’s expectations 
concerning this experience, helping him/her to project themselves, having questions about the 
mobility itself. 
The objective of the workshop is in 3 crucial points: 

• Prepare mentally the young to the living environment change and the cultural differences of 
the host country; 

• Enable the young to anticipate the life experience abroad (the problematics he/she may 
face, the adaptation efforts he/she may realise…); 

• Discover the particularities, life rhythm and culture of the host country. 
 
 

9.5 Extra-professional activities 

Of course, the mobility period is a professional immersion, but it is also the opportunity to discover 
another country, another culture, other customs… Il the framework of the 8 key competences, the 
notion of art would have been worked on during the workshop “Cultural awareness and expression” 
through several exercises. The mobility is also the opportunity to propose to young people discovery 
and/or leisure activities, which are part of the support. First (once the destination known) the young 
will do research on the mobility place by himself/herself. 
Then the companion will work with the young on the basis of this research but also his/her areas of 
interest. The goal is to create a “roadmap” aiming at discovering the culture of the host country, 
touristic sites which would have aroused his/her curiosity, iconic locations enabling to appreciate 
different lifestyles. 
The young’s choices will enable to create a guide of secondary activities; the companion will help for 

planning and organisation, but the young will decide. 
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10. Support during the mobility (consolidating the achievement) 

10.1 Providing to the young person continuity in his/her pathway to prevent 

failure and to facilitate integration 

 
The personalized support implemented during the first 4 phases of the project must continue under 
another form during the mobility. The teaching team, the host company and the young person are in 
daily contact to prevent any problem. Personalized support organized in different forms (workshops, 
personalized assistance, the language upgrade training modules or any other form of pedagogical 
support) encouraged on one hand implementing cooperation in working groups, and on the other 
hand an autonomous work. It is necessary that the support during the mobility period is continued 
(thanks to computer and internet communication tools).  
 

 

10.2. The steps  

 
• Carry out a follow-up with the company: general behaviour, integration efforts, absences… 

Before and during the mobility, the companion must be in contact with the host company: 
using a follow-up sheet, he/she will provide useful information concerning the young person 
and will get information about the company’s functioning, on the tasks assigned to the young 
people, on the progress of the mobility period. The greater the degree of information of the 
companion, the greatest the chances of success of the mobility.  
 

• Ensure communication between young people and employers.  
The companion and the company hosting the mobility must maintain communication during 
the mobility. The companion informs the company and, if necessary, he/she is mediator 
between the young person and the host company. As a professional coach, he/she is an 
essential element to the success of the mobility.   
 

• Involve host companies in the young people progress and their acquisitions of skills.   
The evaluation of the mobility period is carried out in two ways: in a continuous manner 
along together with the young person and the company; and through a final formal 
assessment jointly carried out by the young person and the employer. This assessment tool is 
based on the 8 key competences and will be subject of an explanatory note including 
common assessment criteria. This tool measures progress, refers the outcomes and the 
strengths. 
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10.3. Different types of assessment during the mobility period 

 

• Measure the evolution of other criteria such as: 
- Self-esteem and self-confidence 
- The relationship to employment and a vision of its evolution in link with his/her own professional 
project 
- The possibility of getting into the project mode  
- The acquisition of competences (technical, social or transversal ones) 
- The degree and quality of the engagement in the process 
 

• Evaluation by the young person: what he/she thinks about the process and the support, the 
progress he/she believes he/she has made (competences in three areas), evaluation of 
his/her professional project…  

• Evaluation by the companion: evolution of the young person (his/her progress), his/her 
behaviour (in reference with key competences), his/her professional project, his/her 
competences in three areas… 

• Evaluation by host company: general behaviour of the young (in reference with key 
competences), his/her commitment, his/her progress, his/her integration within the 
company… 

  

See the Resource sheet N° 20 ‘Mobility evaluation’ 
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11. Evaluations and final assessment 

11.1 The principle of continous evaluation and at each stage  

 
The continuous evaluation process is part of the work dynamic set up in the framework of the 

accompaniment. The choice to set up collaborative trainings with co-construction of knowledge and 

competences allows to measure at each step the progress of participants. The idea is to organize it in 

a way it brings added value to the support programme and that it individualizes learning. Young 

people are engaged in the continuous evaluation process interacting with companions. The means, 

methods and tools are intended to make the approach efficient and sustainable.  

This programme is addressed to young NEETS, the target public is refractory to the idea of a 

traditional evaluation. The tools are therefore designed to highlight the positive points of 

progression, to identify the areas for improvement and not lacks.  

The continuous evaluation process will allow to define an operational skills framework with the 

objective to facilitate the mobility. 

11.2 The evaluation framework and issues   

The evaluation is an integral component of the implementation of the support to mobility. It allows 

the companions to make sure that the initial objectives have been achieved (or are in the process of 

being achieved). It makes it possible to propose corrective actions to the devices designed in the 

framework of the accompaniment process, to refine the tools or the implementation process, to 

redefine the objectives (according to the progress of each participant). The evaluation of each stage 

is also a way to question the support program and to adapt it taking into account the challenges to 

the implementation or the results achieved. An evaluation grid of the achievement of the objectives 

(see the Resource sheet N° 21 ‘Grid of success indicators for each phase’) will be used at the 

end of each phase. It will allow the companions to check that the initial objectives have been 

achieved. On another note, numerous educational workshops were designed including a self-

assessment phase. In order to make the evaluation of the device relevant, an evaluation grid will also 

be given to young people so they can express their feelings about the proposed exercises (see the 

Resource sheet N° 22 ‘Perception assessment tool’). This double evaluation will allow to 

improve the support program and to adapt it continuously.   

11.3 Evaluation of program phases 

The evaluation of each phase measures the success of the expected results. Each phase is declined in 
different success indicators and a scale with 3 levels makes possible to measure the success. This 
evaluation of results allows to identify desirable and undesirable impacts of the program. Moreover, 
it allows to determine if the objectives of the phase were satisfied or if they are still to be achieved. 

In order to perform this evaluation, the Resource sheet N° 21 ‘Grid of success indicators for 
each phase’ is available to the companions.  
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The tool is constructed based on two following axes:   
 - Evaluation criteria: the evaluation grid of the phase is a tool subdivided into evaluation 
criteria, that is to say in observable elements. These are benchmarks that are used to estimate the 
value of the goal achieved. To each one corresponds a scale.  
  
 - Scale: it consists of the succession of graduated elements (from 1 to 3) that correspond to 
the degree of acquisition of the quality covered by the criterion. A numerical scale was chosen in 
order to assign a number to the observed item. Each number corresponds to a qualitative element, 
the levels are defined according to the degree of intensity (fully achieved, partly achieved, non-
achieved).  
 
 

11.4 Evaluation methods and tools  

• Concepts, values, orientations and characteristics of the evaluation: 
The evaluation is based on 2 types of value categories:  
 -  those called «fundamental», i.e. justice, equality and equity 
 -  those called «instrumental» that are coherence, rigor and transparency. 
In addition, an evaluation process must be realistic and applicable.   
 

• The principles and guidelines: 
- The evaluation during the training (i.e. related to the workshops proposed to young people) must 
be integrated into the learning dynamics of the learner. The evaluation during the learning process 
should promote the active role of the learner in the activities to be implemented, the objective is to 
raise awareness about his/her initial degree of mastery and his/her progress. 
 
- The evaluation must be multidimensional. Indeed, as the key competences are multidimensional, 
the evaluation of their acquisition must also be so. Thus, the proposed situations must lead the 
learner to use different dimensions of the competence, that is to say knowledge, skills and aptitudes 
related to the competence.  
 
- The evaluation must be considered as a help in learning, it gives the opportunity to take the pulse of 
the development of the competence in order to identify the learner’s strengths and difficulties. The 
main role of the companion is to gather information during various workshops and group debriefings, 
to analyse it and to check to what extent these interventions allow young people to learn. Thus, the 
companion can adapt his /her teaching day by day to the identified needs.  
 
Promoting self-evaluation throughout the program thanks to the tools that are made available to 
them, the participants interpret their own level of mastery of knowledge or of aimed competence. 
The process will give information to companions (as trainers) about the young people’s expectations 
(as learners) and the relevance of the program of competences acquisition. The main interest is that 
the learner engages in the process of reflection on what he is learning. The self-assessment is a way 
to estimate the overcame distance and the distance to overcome in order to achieve the competence 
and the objectives.  
 

• The evaluation of the program by the learners  
The support program must not be rigid; it must evolve according to the feelings of young people and 
be adapted to their needs and expectations.  

P
H

A
SE

 6
: 

C
O

N
T

IN
U

O
U

S 
EV

A
LU

A
TI

O
N

  



    

 

 33 

Each step of the program will be therefore evaluated by the participants with using a grid (see the 
Resource sheet N° 22 ‘Perception assessment tool’) designed based on 4 AXES (what I liked 
most/ what I liked least/ what I question/ what it brings to me). The format of its tool allows a free 
expression of young people about pedagogical approach and the means used. It is also a moment of 
evaluation when they take time to think about the accompaniment program.  
 

11.5 The final evaluation: formalization of the individual recommendations 

for the continuation of the pathway 

The continuous evaluation consists in establishing an inventory (“from the point zero or initial state”) 
and to set objectives to be achieved at a given moment.  
In the end of the program, different evaluations measure the difference between the final state and 
the initial one, with regard to the objectives set. This evaluation also allows to review the objectives, 

to precise or to modify them. The support booklet (see the Resource sheet N° 5 ‘Social and 
professional support booklet’) aims at the traceability of exchanges, the project progress and at 

various approaches.  
 
The final evaluation of the accompaniment process is a formal face-to-face meeting with the young 
person, and not just a summary of the programme. This 2-hour long interview must result in 
individual recommendations (employment, training) and making links with Public Employment 
Service Relays or other partners, if necessary.  
 
The final evaluation of the accompaniment process will be the subject of the exchange with a young 
person: its first part will be dedicated to the ‘feedback’ of the action and its second part – to the 
redefinition of the short-term and long-term objectives. The companion becomes then an advisor 
and has the task to help the young person to formaliser and to redefine their immediate 
expectations and to propose him/her support solutions. To do so, he/she will address networks 
existing on the territory and will put the young person in contact with other actors of the 
professional integration process, so that the work, that has been started, continues and results in a 
sustainable insertion.  
 
The synthesis of different evaluations will allow the companion to direct the young person as close as 

possible to his/her wishes, competences and abilities. The formalization of this moment is all at once 

the end point of the action started a few months earlier and a starting point of a new stage 

approached in a more serene way, as the evaluations will have made the needs of the young person 

more understandable.  

A training certificate and a Europass mobility certificate will be delivered to the young person at the 
final evaluation meeting.   

See the Resource sheet N° 23 ‘Training certificate’ and the Resource sheet N° 24 ‘Example 
of a Europass Mobility’. 
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RESOURCE SHEET 1 

Survey and targeting structures supporting young people  
Each country has a different social fabric and it is important to map the local and national structures that host the target audience. We 
propose an example of the French system. 

Glossary  

The FOQUALE network (Training Qualification Employment). 

EPLE (établissement public local d'enseignement) – a public local educational institution is a secondary education school. It is an entity of public law with 
legal personality and responsible for a public service activity especially in teaching.  

Greta (acronym for groupement d'établissements) – a group of public local educational institutions (EPLE) which puts in common their human and material 
resources to organize training actions. 

MLDS (Mission de Lutte contre le Décrochage Scolaire) – a Mission to Fight School Dropout 

CFA (centres de formation d'apprentis) – Apprentice Training Centres and Apprenticeship Training Units (UFA – Unités de formation d'apprentis) are training 
institutions providing courses for apprentices aged between 16 and 25 years. 

CNED (Centre National d'Enseignement à Distance) – National Centre for Distance Learning, public institution of the Ministry of National Education. 

http://www.linternaute.com/dictionnaire/fr/definition/centre/
http://www.linternaute.com/dictionnaire/fr/definition/national/
http://www.linternaute.com/dictionnaire/fr/definition/d/
http://www.linternaute.com/dictionnaire/fr/definition/enseignement/
http://www.linternaute.com/dictionnaire/fr/definition/a-1/
http://www.linternaute.com/dictionnaire/fr/definition/distance/


                                                                                                

 

 

DIRECCTE (Direction Régionale des Entreprises, de la Concurrence, de la Consommation, du Travail et de l'Emploi) - Regional Direction for Companies, 
Competition, Consumption, Labour and Employment. 

DRAAF (Directions Régionales de l’Alimentation, de l’Agriculture et de la Forêt) – Regional Department for Food, Agriculture and Forestry, they are 
decentralised services of the Ministry and they are placed under the authority of the Regional Prefect. 
 
EPIDE (Établissement pour l'insertion dans l'emploi) – establishment for integration through employment, former public establishment of insertion of the 
Ministry of Defence, a French public institution for professional insertion. 

E2C – 2nd chance schools were created in order to offer a solution to 100,000 to 130,000 young people who leave the school system each year without a 
diploma or qualification and have to face difficulties of entering the world of work. 

PJJ (Protection Judiciaire de la Jeunesse) – Judicial protection of young people. 
PRE (Coordinateur du Programme de Réussite Educative) – Coordinator of the Educational Success Program. 



                                                                                                

 

 

 

 

 



                                                                                              
   

RESOURCE SHEET 2 

JOB INTERVIEW ASSESSMENT GRID 
Name and surname of the candidate: 

Origin of the candidacy:                                                                            Initial education:  

CRITERIA - - - + ++ 
First impression (politeness, dress code…)     
Oral presentation (fluid elocution, clear statements …)     
Non-verbal communication (body position, movements, attitudes…)     
Listening, reactivity and dynamism to the questions and arguments of the 
recruiter  

    

Relevance of the answers      
Commitment during the interview in order to obtain information on the 
project 

    

Availability to commit yourself in the project      
Degree of motivation of the candidate to integrate the pathway     
Interest in achieving mobility abroad     
Feeling of the recruiter about the general attitude of the candidate     
     
Social and financial situation: 
 
Professional project:  

RECRUITER’S GENERAL COMMENTS 
 



    
 

 

The welcome meeting needs to be conducted with the participatory animation tools and 
techniques. 

Phase: Initial contact 

The objective of the meeting: The participatory and collaborative workshops that are 
part of the meeting allow to free the voices and to involve the participants in a position, in a process 
of reflection and in a cooperation and co-construction logic.  

Organization of the workshop: The workshop will be animated by two people and will 
take place in group (of 6 persons ideally). It will consist of a 2,5 hours long meeting organized in 3 
activities.    

Running of the workshop: The meeting must be built on the following model:  

 

 

 

 

 

 

 

 

 

 

 

 

1. Introduction: general elements of 
context (the facilitator gives the framework 

2. Participatory 
animation tools 

Protolanguage 
=  

I talk about my 
expectations 

Lie detector  
=  

I speak about 
myself 

Construction of a 
bridge 

=  
I integrate myself in 

the team, I cooperate 



    
 

 

 

 

 

1. Introduction phase: It is carried out by the facilitator, who explains, in the main lines, the project, its 
ambitions, its objectives, its duration. Once these context elements defined, the facilitator proposes to 
continue the meeting with 3 games and invites the young people to be actors of the meeting (dedicate 15 
minutes). 

2. Participatory animation tools: 

1. 1st activity: “Protolanguage” (30 minutes for activity + 15 minutes for synthesis)  

This activity allows you to: 
— Facilitate taking the floor based on pictorial representations; 
— Position yourself individually; 
— Become aware of different points of view and relativize one’s position compared to others.  
It is about making available to the group different visual supports that help taking the floor. Different 
illustrations are presented in bulk (landscapes, characters, advertisements, sketches, situations that 
represent experimented expression…). 
The facilitator asks the group to answer the following question: What does the NEET project represent for 
you and what are your expectations?  
Each participant chooses one or more illustrations (which number is higher than the participants’ one) and 
has to tell in 3 to 5 minutes what comes to his/her mind.  
He begins his/her intervention with the following sentence “I chose this image, because…” 
Thus, the young person expresses his/her expectations through a simple and fun exercise.  
At the end, the facilitator makes a synthesis noting the variety and the richness of the ideas, underlines the 
most interesting ideas and eventually comes back to those which could not be implemented as part of the 
project.  
 
The meeting continues with so called 2 ‘ice-breaking’ games that allow the participants to make a first 
contact. The also serve to get to know each other and to reinforce the group cohesion.  
 
2. 2nd activity: “Lie detector game” (for a group of 6 people dedicate 45 minutes). 
It allows to get to know each young person better. Each participant notes down on a paper four short 
sentences about himself/herself. One of these sentences is a lie (convincing enough). Then, each person 
reads his/her own sentences, whereas the others need to detect the lie.  
It is a fun activity that allows the young people to feel comfortable and to take the floor in order to present 
themselves informally. The game’s objective is to better get to know the members of the group.  
 
3. 3rd activity: “Construction of a bridge» (5 minutes for explanation, 15 minutes for exercise).  
This activity reinforces the group cohesion and the teamwork. Duration: 20 minutes.  
Objective/ result: To make the group work together in order to solve a practical problem. Encourage 
communication, cooperation, patience and group problem solving.  
Required material: old newspapers, tape.  

3. Synthesis: The facilitator makes a link 
between the exercises and the project 



    
 

Instructions: You need to build a bridge as long as possible, without touching the furniture.   
 
3. Synthesis: At the end of the welcome meeting, the facilitator takes 20 minutes to make a synthesis of 
the 2,5 hour long meetings, what is to be remembered and what is the link between different activities and 
the project’s steps and objectives. He gives meaning to the games that punctuated the meeting.  
 



    
 

RESOURCE SHEET 4 

Description of the Collective Workshop  

« drawing up a charter » 
Phase: RECRUITEMENT, RECEPTION AND INTEGRATION 

The objective of the workshop: Promote motivation and adhesion to the approach 
and contribute to the empowerment of the participants through drawing up an operational charter 

Organization of the workshop: The workshop will be animated by two people and will 
take place in group (of 6 persons ideally). It will be conducted in sessions, 2 hours 30 minutes each, 
with a couple of days break between the sessions.   

Running of the workshop: the workshop will start with an example from the guide (sport 
team-soccer): 

We divide the group into two teams and we give them a problem to solve: they will have to divide 
the soccer field or to use it together during the opening hours (9.00-19.00, from Monday to Friday/ 
14.00-19.00 on Saturday). The soccer field will be under the responsibility of one group or another, 
or both of them. It must be kept clean, its opening and its closing are done using a concierge’s key.  

Both teams must decide all together and set up their own rules.  

Both teams must negotiate the rules of use of the soccer field (40 minutes).  

One reporter, designated by both teams, will present the negotiated and defined rules.  

Ask young people about the difficulties to establish the rules, to agree on common rules, to define 
each one’s role… theoretically, each team would have proposed operating rules, ask each one on the 
necessity to adopt the rules, a professional or a playing environment framework needed since we 
function in a group (20 minutes).  

You will participate together in a project for X months, what are the rules that seem important to you 
for a good functioning of the group? 

Brainstorming – writing ideas on post-its by each team (30 minutes) 

Restitution of the ideas written on the post-its by the animators or by the young people, discussion 
about the rules, then voting of each rule which will constitute the group’s Operational charter. (1 
hour) 

The Charter will be written and signed by all the young people from the group.  

 



    
 
 

 
RESOURCE SHEET 5 

Social and professional support booklet  

 
 
 

Support Booklet  
It is a supporting tool which allows to gather all useful information about the young person. It is at 
the same time a diagnostic tool, but also a follow-up, support and accompaniment traceability tool.  

 
 

 
Surname:       First name: 
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Application of an Individual Support Booklet 
 
 
 

4 steps of the Neet Mobility support: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
This booklet is a support device implemented in a double objective: training to the acquisition of the key 
competences and professional integration in the framework of a mobility abroad.  
 
It aims at offering to young people:  
 

1) Identify his/ her own obstacles and restraints to raise, 
2) Assessment of knowledge and to train himself/ herself to the acquisition of key 

competences, 
3) Follow an innovation support programme and Find a support with a support team,  
4) Get to know each other and put forward his/ her own qualities in the framework of a 

mobility project, 
5) Build his/ her own professional and individual project. 

DIAGNOSIS Conclusion 
 

Needs analysis, position 
assessment, situation interview, 
assessment of key competences  

 
OBJECTIVES 
 

To know himself/ herself (what I am) 
Recognize one’s assets (what I am able to do) 
Project himself/ herself (what I wish to do) 

PROJECT CONSTRUCTION  
 

Tests of personal interest, job 
survey, individual interview, training 

 

 
OBJECTIVES 
 

To position himself/ herself (outcomes, 
knowledge, know-how skills, …) 
To create a project (professional orientation 
…) 

TRAINING TO KEY COMPETENCES  
 

Pedagogical workshops, 
simulations, traineeships, analysis 

of feedback  

 
OBJECTIVES 
 

To position himself/ herself (new training 
outcomes, progression…) 
To check the relevance of the orientation 
choice 
 

MOBILITY SUPPORT 
 

Methodology and organisation of 
different steps of mobility 

 
OBJECTIVES 
 

Finalize his/her own project making a link 
with mobility  
Prepare his/ her own success of the 
traineeship abroad and his stay  
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1. Who are you? 
 
 
1. Your civil status 
 
Surname:  ...................................................................................................................................................  

First name: ..................................................................................................................................................  

Birth date: ...................................................................................................................................................  

Birth place: ..................................................................................................................................................  

Nationality: ..................................................................................................................................................  

Address: ......................................................................................................................................................  

Postal code: ...................................................  City: ..................................................................................  

Telephone number ........................................  

Mobile phone number ....................................  

E-mail address:  ......................................... @  .........................................................................................  

Number of siblings at parent’s home:  
 

Age Brother Sister Class Others 

     
     
     
     
     
 
 
2. Your school experience 
 

School year Establishment Class 

   

   

   

   

   
 
 
 
3. Your impressions about your scholar education 
 
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
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4. Your professional experience 
 
 
I have already done at least one traineeship  yes   no  
I have had at least one paid job    yes   no  
 
If yes, fill in the table below. 
 

Date Company Address Job position Realized activities  

 
 
 
 
 
 
 
 

    

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

   

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

   

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

   

 
 
5. Do you have an idea of your professional project? 
 
 
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
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2. Your social situation  
 
 
 
 

 
Financial situation  

 

 
Accommodation 

situation  
 

 
Family/ Health 

situation / 

 
Administrative 

situation  

 
 

  
 

  
 

  
 

  
 

  
 

  
 

  
 

  
 

 

 
 

  
 

  
 

  
 

  
 

  
 

  
 

  
 

  
 

 

 
 

  
 

  
 

  
 

  
 

  
 

  
 

  
 

  
 

 

 
 

  
 

  
 

  
 

  
 

  
 

  
 

  
 

  
 

 
 
 

 
Actions to put in place 

 
Short term 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

Medium term 
 
 
 
 
 
 
 
 

 

Long term 
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Up-date on your social situation with your social worker  
 
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 
 
Your impressions about the support in the framework of the NEET MOBILITY programme 
 
Observe the list below and circle five feelings that you experience the most: 
 
 

Stress Frustration Boredom Enthusiasm  Success  
 

Injustice Dissatisfaction Isolation Luck Motivation 
 

Excitement Revolt Tiredness Optimism Fulfilment 
 

Nervousness Hostility Job Pleasure  Relaxation 
 

Maturity Timidity Annoyance Despair Satisfaction 
 

Responsibility Pessimism Deception Nostalgia Discouragement 
 
 
Explain your choice: 
 
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
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3. Your preferences to learn 
 
 

A: What you like to do (or what you are able to do)  

B:  What you would like to improve (or what you do not fully understand)  

C:  What you do not like to do (or what you do not understand at all) 
 

Situations A B C 

Work in group    

Work in writing    

Work in oral      

Search for information    

Make a presentation     

Listen to others    

Help the others    

Take an initiative    

Animate a group    

Adapt to a new work situation     

Work in autonomy    

Follow instructions precisely    

Organize myself (example: prepare my work in advance)    

Work the lessons of the day in the evening    

Be at ease on the phone    

Be at ease in front of a person    

Take time to work on a communication situation     
 
 
 
List other situations in which you are not at ease and that you would like to improve.  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
 ....................................................................................................................................................................  
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4. Your extra-professional activities 
 
 
Complete the table below giving examples of activities that match you the most.   
 

Animation Sport 
activities 

Artistic 
activities 

Manual 
activities  

Volunteer 
service 

 
Others 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

     

 
 
 

5. Your centres of interest 
 
 
Underline the centres of interest that match you the most: 
 
 

Organize, manage, lead  Monitor, defend, rescue 
 

Organize travels and leisure   Practice living language 
 

Be in contact with publics  Travel often 
 

Perform precise work  Work in contact with nature 
 

Trading  Take care of children 
 

Repair, control, maintain 
 

 Teach and educate 
 

Inform, communicate 
 

 Work with numbers 

Defend the rights 
 

 Produce, build, install 

Help or advise 
 

 Take care of elderly people or with disabilities   
 

Perform an artistic activity  
 

 Work in an office  

Perform a sport activity   Nurse 
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Follow-up sheet  
 

 
 
 

Surname:  ............................................................  First name ...........................................................  
 

 
 
 
 
 

MY CAPACITIES 
(to be filled in together by the young and by the companion)  

 
 

Capacities 
PH 2 PH 4 PH 5 

A UA NA A UA NA A UA NA 

 
INFORM  

   

Search information          

Organise information          

 
PERFORM 

   

Chose           

Treat          

Execute          

 
EVALUATE 

   

Control          

Criticize          

 
REPORT 

   

Present          

Structure          
 

 

(1) A: acquired / UA: under acquisition / NA: non-acquired
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 .........................................................................  KNOW-HOW  
 (To be filled in by the young (white cases) and by the companion (grey cases))  

The self-assessment is done by the young at the beginning, however the companion fills in the table 
according to the workshops bases on his own observations and the way the young person evolves. 

 

Attitudes  
PH 2 PH 4 PH 5 

Observations V
S S A I V

S S A I V
S S A I 

Listening 
            

 
            

Punctuality 
            

 
            

Attendance 
            

 
            

Motivation 
            

 
            

Autonomy 
            

 
            

Taking initiative 
            

 
            

Understanding 
            

 
            

Integration into a 
group 

            
 

            

Respect of the 
other 

            
 

            

Respect of the 
material  

            
 

            

Adapted clothing 
            

 
            

Politeness 
            

 
            

 
 
 
                                         (1) 

VS: Very satisfying / S: satisfying / C: appropriate / I: Insufficient 
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Your professional project (1st step) 
To be filled in during the first steps of the project = trial 

 
1. The questions to ask yourself about your own professional project 
 
After inquiring and working on the professional project 
 
Chosen occupation:  ..................................................................................................................................................  
 
 This occupation corresponds to… 

Activities 
(work nature and 

conditions) 

 
 completely  a lot  moderately  

 
 a little  not at all 

Profile 
(requested qualities and 

competences) 

 
 completely  a lot  moderately  

 
 a little                             not at all 

Trainings 
(or required diploma) 

 
 completely  a lot  moderately  

 
 a little                             not at all 

Opportunities 
(type of company, state 

of employment, 
salary…) 

 
 completely  a lot  moderately  

 
 a little                              not at all 

 
What I like the most about the occupation: 
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
What I like the least about the occupation: 
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
2. The obstacles to the implementation of your project 
 
 1 2 3 

 
OBSTACLE 

(that depend on me) 
   

 
SOLUTION 

 

   

 
OBSTACLE 

(that does not depend on 
me) 

   

 
SOLUTION 

 

   

 
3. Your professional competences and attitudes: 
 
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
 ........................................................................................................................................................................................... 
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Your professional project (2nd step) 
To be filled in after a detailed work on the project (example: after job survey) 

 
1. Questions to ask about your professional project 
 
Did your initial project evolve?  Yes   No  
 

 You have strengthened your project  
 You are still hesitating  
 Your new project is ...............................................................................................................................................  

 
 
Chosen occupation:  ..................................................................................................................................................  
 
 This occupation corresponds to… 

Activities 
(work nature and 

conditions) 

 
 completely  a lot  moderately  

 
 a little  not at all 

Profile 
(requested qualities and 

competences) 

 
 completely  a lot  moderately  

 
 a little                             not at all 

Trainings 
(or required diploma) 

 
 completely  a lot  moderately  

 
 a little                             not at all 

Opportunities 
(type of company, state 

of employment, 
salary…) 

 
 completely  a lot  moderately  

 
 a little                              not at all 

 
What I like the most about the occupation: 
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
What I like the least about the occupation: 
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
 
2. The obstacles to the implementation of your project 
 
 1 2 3 

 
OBSTACLE 

(that depend on me) 
   

 
SOLUTION 

 

   

 
OBSTACLE 

(that does not depend on 
me) 

   

 
SOLUTION 

 

   

 
3. Your professional competences and attitudes: 
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
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Your professional project (2nd step) 
To be filled in after a detailed work on the project (example: after job survey) 

 
1. Questions to ask about your professional project 
 
Did your initial project evolve?  Yes   No  
 

 You have strengthened your project  
 You are still hesitating  
 Your new project is ...............................................................................................................................................  

 
 
Chosen occupation:  ..................................................................................................................................................  
 
 This occupation corresponds to… 

Activities 
(work nature and 

conditions) 

 
 completely  a lot  moderately  

 
 a little  not at all 

Profile 
(requested qualities and 

competences) 

 
 completely  a lot  moderately  

 
 a little                             not at all 

Trainings 
(or required diploma) 

 
 completely  a lot  moderately  

 
 a little                             not at all 

Opportunities 
(type of company, state 

of employment, 
salary…) 

 
 completely  a lot  moderately  

 
 a little                              not at all 

 
What I like the most about the occupation: 
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
What I like the least about the occupation: 
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
 
2. The obstacles to the implementation of your project 
 
 1 2 3 

 
OBSTACLE 

(that depend on me) 
   

 
SOLUTION 

 

   

 
OBSTACLE 

(that does not depend on 
me) 

   

 
SOLUTION 

 

   

 
3. Your professional competences and attitudes: 
 ...........................................................................................................................................................................................  
 ...........................................................................................................................................................................................  
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Follow-up and interview grid  
(to be filled in by a social and professional companion during the pathway)  

 
 
Date of 
the 
interview  

Pursued objectives  Type of action 
(proposed, in 
progress or 
completed)  

Procedures 
undertaken by 
the young 

Interviews’ conclusion 

 
 
 
 
 
 
 
 
 
 

    

 
 
 
 
 
 
 
 
 
 
 

    

 
 
 
 
 
 
 
 
 
 
 
 

    

 
 
 
 
 
 
 
 
 
 
 

    

 
 
 
 
 
 
 
 
 
 

    



Page 15 sur 17 
 

 
 

Follow-up and interview grid  
(to be filled in by a social and professional companion during the pathway)  

 
 
Date of 
the 
interview  

Pursued objectives  Type of action 
(proposed, in 
progress or 
completed)  

Procedures 
undertaken by 
the young 

Interviews’ conclusion 
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Follow-up and interview grid  
(to be filled in by a social and professional companion during the pathway)  

 
 
Date of 
the 
interview  

Pursued objectives  Type of action 
(proposed, in 
progress or 
completed)  

Procedures 
undertaken by 
the young 

Interviews’ conclusion 

 
 
 
 
 
 
 
 
 
 

    

 
 
 
 
 
 
 
 
 
 
 

    

 
 
 
 
 
 
 
 
 
 
 
 

    

 
 
 
 
 
 
 
 
 
 
 

    

 
 
 
 
 
 
 
 
 

    



    

 

This workshop was designed based on the collective intelligence tools and positive 
psychology.   

Phase: ASSESSMENT – DIAGNOSTICS 

The objective of the workshop: Support reflexion about cognitive, affective and 
behavioural skills through growing awareness, overcoming potential obstacles and restoring self-esteem.  

Organization of the workshop: The workshop will be animated by two people and will take 
place in group (of 6 persons ideally). It will be conducted in 3 sessions, 2 hours each, with a couple of days 
break between the sessions.   

Running of the workshop 
1. Phase 1: Identify and value the skill (2 hours)  

Each participant holds a name card sheet divided into two columns (my strengths/ and my points of 
improvement). The card sheets are displayed and completed by the person or by any other group member 
at any moment during the exercise.  

A support activity of the session: a game: “an object that is relevant to me and defines me ». The game 
takes place in two stages.  

 - The 1st stage is dedicated to professional skills; the facilitators bring a set of heterogeneous 
objects from everyday life. Then, ask each participant to choose one according to their professional 
experience (centre of interests, passions, originality…) and to explain the choice.  

The principle of the activity: the person links an object to “his/her own story” and presents a skill of which 
he/she is not aware justifying his/her choice.  

 - The 2nd stage is dedicated to the professional skill, the principle is unchanged, but the objects are 
chosen according to the professional experience or in link with the job.     

The facilitators and the group relate these skills to general know-how-to-be. These are written on 
individual sheets and contribute to the two columns.  

 

2. Phase 2: Question one’s representations, his/her relationship to the company, his/her job (2 to 3 hours)  



    
A support activity of the session: improvisational theatre 

The facilitators remind the rules of improvisation and propose to select a topic (the topics were previously 
prepared and are related to the company’s code). Example “The manager reprimands the trainee for his/her 
being late”.  

The duos play their roles in a free manner in front of the group, the facilitators note the key points that they 
have observed or heard. Then, a debate takes place within the group, including open questions, remarks… 

The principle of the activity: it is about helping a young person to question his/her own behaviour and 
his/her way to act in order to make them correct themselves.  

 

3. Phase 3: Define his/her own profile and his/her areas of improvement (2 hours) 

A support activity of the session: A debate 

Using the completed individual sheets from the 1st session, the participants question themselves, make a 
point about what they have learned from each other to discuss about the obstacles they have met.  

The role of facilitators is to animate the debate and to value what is existing indicating the points of 
improvement.  

The principle of the activity: Based on previous elements, the facilitators improve their knowledge of 
participants, of their obstacles and of their potentials.  

 



A1 Basic User
Acquired/ 

non acquired
A2 Basic User

Acquired/ non 
acquired

B1 Independent user
Acquired/ 

non acquired
B2 Independent user

Acquired/ 
non acquired

C1 Proficient user
Acquired/ 

non acquired
C2 Proficient user

Acquired/ 
non acquired

Listening

I can understand familiar words 
and very basic phrases concerning 
myself, my family and immediate 
concrete surroundings when 
people speak slowly and clearly.

I can understand phrases and the 
highest frequency vocabulary related to 
areas of most immediate personal 
relevance (e.g. very basic personal and 
family information, shopping, local 
area, employment). I can catch the main 
point in short, clear, simple messages 
and announcements.

I can understand the main points of 
clear standard speech on familiar 
matters regularly encountered in work, 
school, leisure, etc. I can understand the 
main point of many radio or TV 
programmes on current affairs or topics 
of personal or professional interest 
when the delivery is relatively slow and 
clear.

I can understand extended speech and 
lectures and follow even complex lines 
of argument provided the topic is 
reasonably familiar. I can understand 
most TV news and current affairs 
programmes. I can understand the 
majority of films in standard dialect.

I can understand extended speech even 
when it is not clearly structured and 
when relationships are only implied 
and not signalled explicitly. I can 
understand television programmes and 
films without too much effort.

I have no difficulty in understanding any 
kind of spoken language, whether live or 
broadcast, even when delivered at fast 
native speed, provided I have some time 
to get familiar with the accent.

Reading

I can understand familiar names, 
words and very simple sentences, 
for example on notices and 
posters or in catalogues.

I can read very short, simple texts. I can 
find specific, predictable information in 
simple everyday material such as 
advertisements, prospectuses, menus 
and timetables and I can understand 
short simple personal letters.

I can understand texts that consist 
mainly of high frequency everyday or 
jobrelated language. I can understand 
the description of events, feelings and 
wishes in personal letters.

I can read articles and reports concerned 
with contemporary problems in which 
the writers adopt particular attitudes or 
viewpoints. I can understand 
contemporary literary prose.

I can understand long and complex 
factual and literary texts, appreciating 
distinctions of style. I can understand 
specialised articles and longer 
technical instructions, even when they 
do not relate to my field.

I can read with ease virtually all forms of 
the written language, including abstract, 
structurally or linguistically complex 
texts such as manuals, specialised articles 
and literary works.

Spoken 
interaction

I can interact in a simple way 
provided the other person is 
prepared to repeat or rephrase 
things at a slower rate of speech 
and help me formulate what I'm 
trying to say. I can ask and answer 
simple questions in areas of 
immediate need or on very 
familiar topics.

I can communicate in simple and 
routine tasks requiring a simple and 
direct exchange of information on 
familiar topics and activities. I can 
handle very short social exchanges, 
even though I can't usually understand 
enough to keep the conversation going 
myself.

I can deal with most situations likely to 
arise whilst travelling in an area where 
the language is spoken. I can enter 
unprepared into conversation on topics 
that are familiar, of personal interest or 
pertinent to everyday life (e.g. family, 
hobbies, work, travel and current 
events).

I can interact with a degree of fluency 
and spontaneity that makes regular 
interaction with native speakers quite 
possible. I can take an active part in 
discussion in familiar contexts, 
accounting for and sustaining my views.

I can express myself fluently and 
spontaneously without much obvious 
searching for expressions. I can use 
language flexibly and effectively for 
social and professional purposes. I can 
formulate ideas and opinions with 
precision and relate my contribution 
skilfully to those of other speakers.

I can take part effortlessly in any 
conversation or discussion and have a 
good familiarity with idiomatic 
expressions and colloquialisms. I can 
express myself fluently and convey finer 
shades of meaning precisely. If I do have 
a problem I can backtrack and restructure 
around the difficulty so smoothly that 
other people are hardly aware of it.

Spoken 
production

I can use simple phrases and 
sentences to describe where I live 
and people I know.

I can use a series of phrases and 
sentences to describe in simple terms 
my family and other people, living 
conditions, my educational background 
and my present or most recent job.

I can connect phrases in a simple way in 
order to describe experiences and 
events, my dreams, hopes and 
ambitions. I can briefly give reasons 
and explanations for opinions and plans. 
I can narrate a story or relate the plot of 
a book or film and describe my 
reactions.

I can present clear, detailed descriptions 
on a wide range of subjects related to 
my field of interest. I can explain a 
viewpoint on a topical issue giving the 
advantages and disadvantages of 
various options.

I can present clear, detailed 
descriptions of complex subjects 
integrating sub-themes, developing 
particular points and rounding off with 
an appropriate conclusion.

I can present a clear, smoothly-flowing 
description or argument in a style 
appropriate to the context and with an 
effective logical structure which helps 
the recipient to notice and remember 
significant points.

W
ri

tin
g

Writing

I can write a short, simple 
postcard, for example sending 
holiday greetings. I can fill in 
forms with personal details, for 
example entering my name, 
nationality and address on a hotel 
registration form.

I can write short, simple notes and 
messages. I can write a very simple 
personal letter, for example thanking 
someone for something.

I can write simple connected text on 
topics which are familiar or of personal 
interest. I can write personal letters 
describing experiences and impressions.

I can write clear, detailed text on a wide 
range of subjects related to my interests. 
I can write an essay or report, passing 
on information or giving reasons in 
support of or against a particular point 
of view. I can write letters highlighting 
the personal significance of events and 
experiences.

I can express myself in clear, well 
structured text, expressing points of 
view at some length. I can write about 
complex subjects in a letter, an essay 
or a report, underlining what I consider 
to be the salient issues. I can select a 
style appropriate to the reader in mind.

I can write clear, smoothly-flowing text 
in an appropriate style. I can write 
complex letters, reports or articles which 
present a case with an effective logical 
structure which helps the recipient to 
notice and remember significant points. I 
can write summaries and reviews of 
professional or literary works.
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Basic User
Acquired/ 

non acquired
Independent user

Acquired/ non 
acquired

Proficient user
Acquired/ non 

acquired

Information 
processing

I can look for information online using a search engine.
I know not all online information is reliable.
I can save or store files or content (e.g. text, pictures, 
music, videos, web pages) and retrieve them once saved or 
stored.

I can use different search engines to find information. I use some filters 
when searching (e.g. searching only images, videos, maps).
I compare different sources to assess the reliability of the information I 
find.
I classify the information in a methodical way using files and folders to 
locate these easier. I do backups of information or files I have stored.

I can use advanced search strategies (e.g. using search operators) 
to find reliable information on the internet. I can use web feeds 
(like RSS) to be updated with content I am interested in.
I can assess the validity and credibility of information using a 
range of criteria. I am aware of new advances in information 
search, storage and retrieval.
Ι can save information found on the internet in different formats. 
I can use cloud information storage services.

Communication

I can communicate with others using mobile phone, Voice 
over IP (e.g. Skype) e-mail or chat – using basic features 
(e.g. voice messaging, SMS, send and receive e-mails, text 
exchange).
I can share files and content using simple tools.
I know I can use digital technologies to interact with 
services (as governments, banks, hospitals).
I am aware of social networking sites and online 
collaboration tools.
I am aware that when using digital tools, certain 
communication rules apply (e.g. when commenting, 
sharing personal information).

I can use advanced features of several communication tools (e.g. using 
Voice over IP and sharing files).
I can use collaboration tools and contribute to e.g. shared 
documents/files someone else has created.
I can use some features of online services (e.g. public services, e-
banking, online shopping).
I pass on or share knowledge with others online (e.g. through social 
networking tools or in online communities).
I am aware of and use the rules of online communication ("netiquette").

I actively use a wide range of communication tools (e-mail, chat, 
SMS, instant messaging, blogs, micro-blogs, social networks) 
for online communication.
I can create and manage content with collaboration tools (e.g. 
electronic calendars, project management systems, online 
proofing, online spreadsheets).
I actively participate in online spaces and use several online 
services (e.g. public services, e-banking, online shopping).
I can use advanced features of communication tools (e.g. video 
conferencing, data sharing, application sharing).

Content creation

I can produce simple digital content (e.g. text, tables, 
images, audio files) in at least one format using digital 
tools.
I can make basic editing to content produced by others.
I know that content can be covered by copyright.
I can apply and modify simple functions and settings of 
software and applications that I use (e.g. change default 
settings).

I can produce complex digital content in different formats (e.g. text, 
tables, images, audio files). I can use tools/editors for creating web page 
or blog using templates (e.g. WordPress).
I can apply basic formatting (e.g. insert footnotes, charts, tables) to the 
content I or others have produced.
I know how to reference and reuse content covered by copyright.
I know the basics of one programming language.

I can produce or modify complex, multimedia content in 
different formats, using a variety of digital platforms, tools and 
environments. I can create a website using a programming 
language.
I can use advanced formatting functions of different tools (e.g. 
mail merge, merging documents of different formats, using 
advanced formulas, macros). I know how to apply licences and 
copyrights.
I can use several programming languages. I know how to design, 
create and modify databases with a computer tool.

Safety

I can take basic steps to protect my devices (e.g. using anti-
viruses and passwords). I know that not all online 
information is reliable.
I am aware that my credentials (username and password) 
can be stolen. I know I should not reveal private 
information online.
I know that using digital technology too extensively can 
affect my health. I take basic measures to save energy.

I have installed security programmes on the device(s) that I use to access 
the Internet (e.g. antivirus, firewall). I run these programmes on a regular 
basis and I update them regularly.
I use different passwords to access equipment, devices and digital 
services and I modify them on a periodic basis.
I can identify the websites or e-mail messages which might be used to 
scam. I can identify a phishing e-mail.
I can shape my online digital identity and keep track of my digital 
footprint.
I understand the health risks associated with the use of digital technology 
(e.g. ergonomy, risk of addiction).
I understand the positive and negative impact of technology on the 
environment.

I frequently check the security configuration and systems of my 
devices and/or of the applications I use.
I know how to react if my computer is infected by a virus.
I can configure or modify the firewall and security settings of 
my digital devices.
I know how to encrypt e-mails or files.
I can apply filters to spam e-mails.
To avoid health problems (physical and psychological), I make 
reasonable use of information and communication technology.
I have an informed stance on the impact of digital technologies 
on everyday life, online consumption, and the environment.

Problem solving

I can find support and assistance when a technical problem 
occurs or when using a new device, program or 
application.
I know how to solve some routine problems (e.g. close 
program, re-start computer, re-install/update program, 
check internet connection).
I know that digital tools can help me in solving problems. 
I am also aware that they have their limitations.
When confronted with a technological or non-
technological problem, I can use the digital tools I know to 
solve it.
I am aware that I need to update my digital skills 
regularly.

I can solve most of the more frequent problems that arise when using 
digital technologies.
I can use digital technologies to solve (non-technical) problems. I can 
select a digital tool that suits my needs and assess its effectiveness.
I can solve technological problems by exploring the settings and options 
of programmes or tools.
I regularly update my digital skills. I am aware of my limits and try to fill 
my gaps.

I can solve almost all problems that arise when using digital 
technology.
I can choose the right tool, device, application, software or 
service to solve (non-technical) problems.
I am aware of new technological developments. I understand 
how new tools work.
I frequently update my digital skills.

©	European	Union,	2015	|	http://europass.cedefop.europa.eu



   	

	

The	workshop	was	designed	based	on	collective	intelligence	tools	and	positive	psychology.		

Phase:	ASSESMENT-DIAGNOSIS		

The	objective	of	the	tool:	Mapping of the level of mastery of key competences 	

The chart represents trends that characterise the level of mastery of each competence. A 
competence that is closer to the centre is less present than a competence that tends to the outside. 
The chart does not judge what is good or what is bad. It only helps to target the 
competencies to be developed.   

	

	

Communication in a foreign language 
Digital competence 

Learning to learn 

Cultural awareness 
and expression 

Communication in a mother 
tongue 

Social and civic competences 

Sense of initiative and 
entrepreneurship 

Scientific and technological 
competence 



   	
	

	

How	is	this	tool	constructed?		

Each	“branch”	is	the	equivalent	of	a	scale	graduated	from	zero	to	five	from	its	centre	to	its	edges.	Following	
the	self-assessments	and	the	workshops	implemented	to	assess	the	acquisition	of	key	competencies,	the	
companion	reports	information	in	a	schematic	way,	he	quickly	visualizes	the	level	of	acquisition	of	each	key	
competence	at	the	beginning	of	the	programme.	Each	key	competence	is	assessed	as	dependent	on	the	
context	and	related	to	the	action.	It	will	be	always	evaluated	and	recognized	as	“knowing	how	to	act	in	a	
situation”.		
These	skills	are	not	related	to	a	specific	occupation	or	job,	they	are	transversal	to	any	work	situation	and	
therefore	transferable	from	a	work	situation,	in	which	they	have	been	assessed,	to	other	situations	with	
similar	characteristics.		
The	mapping	 is	 actually	more	of	 a	 data	 collection	 tool	 than	 an	 assessment	 tool,	 it	 allows	 to	perform	a	
position	assessment	in	order	to	propose	to	each	young	person	a	personalized	training	programme	and	in	
compliance	with	his/her	level	of	mastery	of	key	competences.		
The	mapping	is	a	“picture”	of	the	acquisition	of	skills	at	a	given	time	T	at	the	beginning	of	the	project,	it	is	a	
start-key	to	the	development	of	a	personalized	and	tailor-made	path	intended	to	lead	the	co-construction	
of	a	pathway.		
	
	

	
	

	
Identificati

on of 
competenc

es 

The young 
person 

describes 
his/her 

expectation
s 

Needs 
analysis  

Assessment 
of the gap 
between 

acquired and 
necessary 

competences 

Co-definition 
of the training 

path’s 
objectives  



    
 
 

 

Objective: Get concrete information in link with the daily practice of the occupation completing the 
information found during a document search.    

Method: By phone or face to face, introduce yourself as someone in a career counselling situation, 
who is thinking about eventual paths and is looking for the content of the occupations.  

 

 

 

 

 

Can you present me the company you work for? (Purpose, services, number of employees, key 

numbers…) 

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………… 

What exactly is your job? Describe the daily tasks in a typical week  

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………… 

What are the skills, qualities, attitudes required for this job?  

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………… 

 

Date:      Job title: 

 

Person met     Name of the company/ structure: 



    
 
 

What aspects of your job do you like?  

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………… 

Are there any tasks that bore you? If yes, what tasks?  

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………… 

What are the conditions of exercise of your occupation?   

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………… 

What is your level of education and your background? 

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………… 

What training is needed to perform this job? What profile are employers actually looking for?   

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………… 

How would you summarize your activity in 3 or 4 key words?  

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………… 



    
 

 

Summary of information collected during the survey  
After the survey is completed, a debriefing is organized with the companion to discuss collected 

information. They point out different collected elements and fill in the synthesis table together.  

Main questions  Elements collected through the job survey 

Acquired/ 

accepted/ 

known 

Main missions and 

activities 

  

  

  

  

  

  

Work conditions 

  

  

  

  

  

Required 

competences 

  

  

  

  

  

  

  

Required training  

  

  

  

Opportunities 
  

  



    
 
 

 

After this work, the young person and the companion discuss the gap between his/her current 

situation and the job requirements. This last part will be the starting point for the implementation of 

an individualized tailor-made professional pathway.  

Recommendations may emerge during a discussion with the young person, this work could eventually 

lead to a different orientation. 

Gap/ Points to improve/ to acquire How? What could be implemented? What 

possible solutions? 

  

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

 

 

 

Is this job for me? What efforts am I willing to make? 

………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………. 



    
 
 

 

 
Employment situations require young people to adapt their language in an environment they 
do not know. 
 
Phase: TRAINING TO THE KEY COMPETENCES  
 
The objective of the workshop: The objective of this workshop is to raise awareness of 
the young people in a playful and offbeat way about their communication mode and the need to 
adapt it according to the environment and the interlocutors. This workshop is based on scenarios in 
which they will think for themselves. 
 
Organization of the workshop: This workshop is organized in two-hour long two 
sessions and is animated by two facilitators based on scenarios. One of the facilitators plays 
the role of an observer-moderator, while the other one plays the role of a comedian. 
 
Running  
Prior to the workshop, the animators have prepared 18 small blank cards in three different 
colours in order to distinguish: the context, the characters, the problematic situation. 
   
1st workshop of 2 hours 
1. Each young person receives 3 cards of each colour, on which they write down 1 element 
that is not necessarily connected to the others. 
- A context that they imagine freely, 
- A character, his/her name, age, occupation or other particularity, 
- a problematic situation 
At the end, the animators collect the cards upside down and sort them by category. One of 
the young people chooses a card of each colour. The facilitator playing the role of a comedian 
chooses a card among the characters. 
 
 
 
 
 
 
 
 



    
 
 
The improvisation rules are defined by the facilitator-moderator: 

- Define the "scene" location in the space fixing the tape on the floor. Inside this space, 
everyone plays a role, he/she is not really a character! 
- Define the duration of the scene: do not exceed 10 minutes regardless of the outcome 
of the scene. 
- In the scene space: a young person and the facilitator-comedian "enter the scene", 
each one can take the floor freely and as he wishes, the only restriction is not to hurt 
physically. 
- The facilitator-moderator gives the starting signal and after 10 minutes gives the 

finishing signal. 
- No external interventions during the game. 
- The rule of non-judgment is important to be maintained by the facilitators, to foster 
expression and reflection. 

 
The facilitator-comedian is attentive to the issue to address depending on the context and 
characters. He/she adapts his game to the replies of the young person, he/she must react 
according to what he/she feels... his/her objective is to initiate a mitigation, or even a 
resolution according to the replies and behaviour of the young person, or the opposite if they 
cause more conflict. 
The other young people are invited to identify all the involved parameters: words, attitudes, 
clothes, tones of the voice, look, etc. ... everything that comes from verbal and nonverbal 
language. 
 

1. After 10 minutes, the scene is stopped. The facilitator-moderator invites each one 
and especially the facilitator-comedian and the young person to give their impressions on 
what happened, their feelings, and to explain what motivated one or the other reply during 
interactions. 
Everyone is invited to express their observations during the game: what brought a solution, 
an improvement or on the contrary - a stagnation, getting out of control, etc. 
 

2. The same scene is replayed by another young person with the idea that "this 
problem must be solved" and in order to provide elements for improvement. 
The facilitator-comedian must adjust his game in order to express some resistance and at the 
same time to favourably respond to the efforts of the young people who are trying to improve 
or to solve the scene. 
After 10 minutes, a debate take place, so that everyone expresses himself/herself on what 
he/she perceived and brings a more precise observation. 
The workshop is repeated with other young people and other cards are drawn at random, 
whereas the process remains the same. 
 
 
 
 



    
 
 
2nd workshop of 2 hours 
 

1. The workshop starts with a discussion and a sum-up of the first workshop with the 
young people. Everyone expresses himself/herself on what he/she has noticed, become aware 
etc. 
 

2. A similar workshop to the previous one is proposed by the facilitators, one of them 
takes the role of the comedian, and the other of the moderator. 
Now, the improvised scene is played by the animators and consists in presenting a job 
situation, in which the young is put in difficulty. The both facilitators can rely on the cards from 
the previous session or "invent" a new situation related to the professional world. 
 

3. At the end of the work sequence, some time is dedicated to summing up the set of 
parameters perceived by the young people and the facilitators. The emphasis is put on the 
importance of the interactions, and more particularly on the impact of language in a given 
situation, highlighting the difference between the professional and personal context. 

 
 
 
 
 
 
 
 
 
 
 
 
 



    
 
 

 

Experiment one’s own image and the image of the other one’s through one’s habits of using 
the internet and to confront the impacts of one’s behaviour on the internet.  

Phase: TRAINING TO KEY COMPETENCES 

The objective of the workshop: The workshop aims at helping young people to identify 
their own behaviours on the web. It allows a reflexion and companions’ and young NEETs’ common 
experiences. The workshop is designed around a game consisting in describing portraits of web users 
in order to raise questions among young people by encouraging debate and improving awareness.  

Organization of the workshop: The workshop will be animated by two people and will 
take place in group (of 6 persons ideally). It will be conducted as one 3-hour long session divided in 3 
steps.  

Running  

Three steps 
 
1st step: Discover and formalize one’s own habits on the web (questionnaire) (15 minutes) 
A first set of questions will allow young people to discuss their ways of using the internet according to 
their daily activities, their preferences and used tools. Through the multiple-choice questionnaire, 
young people give information about their own ways of using the internet. These questions are to be 
considered as starting points and not as closed and mandatory questions. They will make a reflection 
on the internet practices.  
 
 
2nd step: a board game (1h30) 
This game puts in the light a typology composed of six different profiles corresponding to the usual 
practices of young people.  
 
Principle: each participant plays a role, get acquainted with the characteristics of his/her character 
displayed in the room where the game will take place.  
 
Here are the 6 profiles (to be distributed randomly) 
 • Profile 1: Web browser/ he/she goes on social networks more than 15 minutes a day, 
comments on publications, posts information about himself/herself, his/her feelings, impressions, has 
more than 500 virtual friends… 



    
 
 • Profile 2: Video game player spends more than 5 hours a day playing in network video games. 
He/she chats only on the gamers’ forums, rather on social networks. He/she often goes to bed after 1 
or 2 a.m.  
 • Profile 3: Blogger, he/she feeds his/her own blog “special beauty” every day, gives advice, 
makes tutorials on YouTube in which he/she plays the main role, has 5000 followers. He/she spends 
on this activity 4 hours a day.  
 • Profile 4: Chatter or web blabbermouth likes exchanging with other people, including 
unknown people, he/she subscribes to all sorts of “chat”. He/she chats in order to provoke under 
his/her cover of anonymity, enjoys “clashing” and making fun of the others. He/she spends around 3-
4 hours a day on this activity.  
 • Profile 5: YouTuber / video fan: He/she downloads music, listens to new releases, watches 
new TV series or movies, uses Instagram a lot which allows him/her to edit and to share photos and 
videos from his/her telephone. He/she feeds his “wall” at least 3 times a day, posting photos and 
videos from his/her daily life. He/she also makes video montages in order to make fun of strangers.  
  • Profile 6: Propagator of rumours uses social networks, but in a moderate way, uses the 
internet a lot for study or personal interest purposes. His/her favourite hobby is to look for unusual 
information in the internet (often false), but he/she likes to spread rumours and to observe people’s 
reaction. His/her time spent on the internet varies from 1h to 5h.  
 
 
The game is similar to the game « Mille Bornes ».  
The game is composed of 84 cards (34 cards “danger”, 36 cards “solution” and 12 cards “joker”).  
After mixing the cards, each player receives 8 cards. The rest remains in the pile. Using a dice, they 
move on a board of 40 squares. The goal of the game is to reach the last square in first position.  
Each participant throws the dice in order to know the starting order.  
The first player draws a card and puts back a card of his/her choice on the top of the pile, throws the 
dice and moves as many squares as indicated. Each time a player throws the dice, another one can 
stop him using a “danger card”. To do so, he/she needs to put the card and to clearly announce a 
danger to which, in his opinion, the profile of the player’s behaviour is exposed. 
To be able to continue to move, in the next round the blocked player has whether to present a 
“solution card” and to explain how he/she would react to a danger proposing an alternative, or to 
present a “Joker” which will allow him/her to ask to one of his/her adversaries to find a solution 
instead. Then, the game moves on to the next player.  
The facilitator is an arbiter in the game, he/she validates the statements about the danger, 
reformulates or completes them if necessary, as well as solutions. He/she makes sure that the game 
moves smoothly.  
 
3rd step (30 minutes): After the end of the game, the players are invited to think about the risky 
character and not about practices that are characteristic to the role they have played, about his/her 
relationship to the technology, as well as about his/her affective attachment to the communication 
objects. Through a reflexive attitude about these practices, the young people get to know each other, 
become aware of risky situations to which they expose themselves. This workshop is also an occasion 
to better know each other and to accept the differences. The principles of animation are based on 
listening, dialogue, work team and “let them speak”.  
 
 

 



    
 
 

 

QUESTIONNAIRE 
SITUATIONS Your choice 

As soon as you have some free time  
You will see your blog: «do I have new comments? »   
You open your Facebook page: «who commented on my new profile picture? »  
You are looking for information you have heard about   
You read messages written on your profile’s wall   
You do not open your computer every day, but only if you have something specific 
to do  

 

You start your favourite online game: «I will try to get to the level 12»  
  

You would say that the internet mainly serves you to  
To play  
Nothing, you do not like the internet   
A little bit of everything   
To introduce yourself and to show to your friends what you like to do  
To get to know other people   
To communicate  
�  

You like the internet because…  
It is a great encyclopaedia, there is so much information about everything  
It is convenient to stay in touch and to speak to people   
It is free, you can meet people, say what you want to whoever you want    
You can spot there the latest gossip, party photos, comments…   
You can play online with people from the other side of the world   
You do not like the internet   
  

The computer is for you  
An important objet for the relationships between young people, in order to 
communicate, it is necessary to have a computer 

 

A great tool that you use for your job search    
My cell phone does exactly the same as a computer, there is no point of having 
one  

 

As soon as I am home, it is always open, so I can watch TV series and movies, chat 
and play, I use it for everything  

 

  
How do you surf the internet?  

According to your desires, you do not have a purpose when you start surfing, you 
open the pages that are proposed to you  

 

Always in the same way, you always consult the same websites that interest you    
As an explorer, you are not afraid to venture on the websites that you do not know  



    
 

Step by step, you learn to discover the web, you explore the web sites advised to 
you by your friends or family 

 

  
You would describe yourself as…?   

A little « addict », you have sometimes difficulties to get off the internet, social 
networks or on-line games  

 

Reasonable, the internet is a hobby among others, it does not stop you from 
seeing your friends, playing sports or practicing other leisure  

 

Really dependant, you cannot stop yourself from spending hours on the web. It is 
important to be always connected 

 

Passionate, for now, it often happens that you spend a couple of hours just 
discovering new things  

 

  
When you talk on the Internet, you do it mostly…  

With people that you regularly meet in your everyday life   
With nobody, because that is not what you search on the internet   
With young people who play in the same game    
With strangers, which can be sometimes interesting and fun   
  

Talking to others on the Internet…   
Proves that you are well accepted and appreciated within your group of friends, 
allows to test your popularity 

 

Allows you to make confidences that you would not dare to do otherwise   
Allows you to address strangers that you would not dare to approach in the « real 
life » 

 

Does not mean anything special   
Allows you to keep in touch with people you like but you do not have the 
opportunity to see regularly  

 

Allows you to comfort yourself, not to feel alone, to keep busy when you have 
nothing special to do  

 

  
On the internet, you find yourself…   

Quite chatty and much more sociable than in everyday life  
Distrustful, you tend to think that many people lie on the internet because it is so 
easy to do   

 

I remain true to myself out of the internet, in real life   
A little “liar”, I sometimes invent another life for fun, the internet is also used for 
that  

 

  
 



    
 

 

The competence “learning to learn” goes beyond the simple knowledge of learning styles and 
preferences tending towards the acquisition of know-how and techniques such as time 
management, memorization, logic or modes of expression.  

Phase: TRAINING TO KEY COMPETENCES 

The objective of the workshop: The aim is to emphasize the need for a NEET to be fully 
part of time and space. First, this workshop should allow the young person to become aware of their 
relationship to different teaching methods. Secondly, it is necessary to support the empowerment, the 
ability to adapt to one’s environment, and thus in the context of self-learning. It aims at realizing that 
each one can develop his/her own ability of learning to learn.   

Organisation of the workshop: The workshop’s duration is 2 hours of collective works, 
then between 30 minutes and 1 hour of face to face work. The collective work includes 2 self-
assessments and 3 practical exercises.  

Running  
1. The collective workshop is composed of 3 parts: 

1st part: The workshop starts with a self-assessment, the facilitator distributes a self-assessment grid to 
each participant, explains the terms and answers the questions about understanding, so each young person 
can fill in the grid in the most correct way possible.  
 
2nd part: After the self-assessment, the facilitator sets up 3 exercises-games from 20 to 30 minutes each 
(according to the composition of the group) 
 - 1st memory/ concentration exercise 20 minutes: the objective is to evaluate the memory capacity 
of the young person in a short time, as well as its concentration ability.  
The same exercise is done both orally and in writing in order to determine whether the young person is 
more comfortable with photographic or auditory memory.  
The principle of the exercise in 3 steps:  

• 1st step: display in a place other than a training room (at some distance) a poem or a text, each one 
will read the text as many times as he/she needs within a time limit and then will write down on a 
paper what he/she memorized (within the time limit, he/she can go back and read the text again 
as many times as he/she wishes) 

• 2nd step: a facilitator reads a short text (10 lines) several times in a distant place, the principle of 
the exercise is the same as the previous one.  

• 3rd step: Group restitution during which everyone will evaluate their visual and auditory memory 
capacity, as well as those with which he/she is the most comfortable.  

   
   
   
 



    
 
 - 2nd exercise «information relay» 20 minutes: the facilitator chooses at random a participant 
whom he entrusts an oral story (gathering several details, information and data). Each participant has to 
reproduce the story as faithfully as possible to his neighbour (the facilitator follows each step and writes 
down on a paper the story told by each participant). He/she is a silent observer and does not intervene to 
rectify or to help the speaker. The last person tells the story to the group.  
Then, the facilitator who has followed the changes of the story between each participant, can direct each 
person and the group on the transformations made without realizing them. It is precisely about mobilizing 
the capacities of concentration, information processing, memory and critical sense.  
 
 - 3rd exercise: a logical deduction game and spatial representation « Naval battle game » 20 
minutes. Work in pairs, the young people play together under the facilitator’s supervision who identifies 
each one’s difficulties and abilities to manage, to analyse and to crosscheck different information.  
The role of the facilitator is essential, because he must interpret the strategies of different players in order 
to judge the strengths and the weaknesses of each person.  
The workshop is finalized with a debriefing during which each one expresses the difficulties he/she 
encountered or what he/she has been comfortable with.   
 
3rd part After the 3 exercises, the facilitator distributes again a blank self-assessment grid and gives 
explanations again if necessary.  
He gives feedback on the discrepancies between the two self-assessments: it is a general feedback that 
reveals the gap between “how I think I am” and “what I find”.  
 

2. The individual feedback takes place from 1 to 3 days after the workshop  

During the face to face interview, the facilitator confronts the young person’s self-assessments with his/her 
own assessment and observations (the facilitators fills in an evaluation grid for each participant based on 
his observations during the workshop). It is about exchanging on the discrepancies and concluding by a 
common and objective assessment. The young person and the facilitator discuss together about the areas 
for improvement. The facilitator helps the young person to become aware of his own learning modes and 
to identify the necessary means for their improvement.  

 

 

 

 

 

 

 

 

 

 

 



    
 
 

Abilities 
Assessment COMMENTS 

Observed facts ++ + - - - 

Memorization      

Photographic/ visual      

Auditory/ listening      

Concentration      

Short term (one exercise)      

Long term (3 exercises)      

The impact of the lack of 
attention of an individual on the 

collective concentration 

     

Ability to retrieve information      

Completely      

In case of distortion, have a critical 
sense (to be able to realize its own 

modifications) 

     

Following the instruction of an 
exercise 

     

Time management (time 
optimization) 

     

Understanding of the given 
instructions 

     

Deduction ability      

Logic      

Spatial representation      

Reasoning abilities: processing 
information  

     

 



    
 

RESOURCE SHEET 14 

Description of the collective workshop « social 
and civic competence » 

Phase: TRAINING TO KEY COMPTENCES  

The objective of the workshop: To promote awareness of the rules of collective life 
and to understand the codes of conduct and the practices that are the basis of any human 
organization. 
To be able to take a step back and to evaluate the consequences of his/her own actions: to be able 
to recognize and name his/her own emotions and impressions, as well as to affirm himself/herself 
constructively. 
 

Organization of the workshop: The workshop is organized in two parts, the first is a Q-
Sort procedure and it takes a half day (3 hours). After this first initial work of identification and 
familiarization with the notion of social and civic competence, a second part will be proposed in the 
form of scripted workshops. This second working part will start with viewing a video (10 to 15 
minutes), will be followed by a 45-minute debate (1 hour), and then the animator will suggest typical 
situations that will be performed by group members in link with the characteristics of social and civic 
skills (2 hours). 

Running of the workshop: 
1st Q-sort workshop:  
This tool was developed based on the work of the National Institute of Pedagogical Research by the 
National Institute of School and University Administration. 
The technique consists in "showing, within a group, the dominant tendencies as well as the 
divergence of opinions relating to the appreciation of the characteristics of a situation, a problem, a 
function, a role, concept, theme” 
It is about: 
- proposing a series of assertions (or numbered items) relating to a specific theme 
- asking young people to classify these proposals according to the intensity of their choice. 
The Q-sort works well to animate a debate on ideas. 
 
The facilitator should be able to quickly put the young people at ease in order to make them 
exchange and work in small groups, and to discover the multiplicity of opinions on a topic, to look for 
the coherences or contradictions between the choices made.  
Finally, the facilitator will encourage the group to identify trends and to make young people think 
about their individual positions in link to the group's choices and to make everyone aware of the 
meaning of social and civic skills. 
 
Three phases of the Q-sort implementation: 
1. the preparatory / individual phase: 



    
 
Presentation of the Q-sort technique and of the subject "What is social and civic competence?". 
Then, the distribution of an individual response grid in order to rate each proposal (+2, +1, 0, -1, -2). 
The individual work on the Q-sort lasts 30 minutes.  
 
 
2. work in subgroups: 
The facilitator proposes the constitution of 2 groups, each group will have to classify the proposals 
and to complete the response grid. Young people have to discuss and to argument their rankings. 
Everyone must be able to express themselves. After counting the points obtained individually for 
each item, they will have to agree on a single response grid. 
 
3. Restitution in large groups: the aim is to bring out the positions of each group, to stimulate debate, 
through a discussion of the provided responses. At the end of this discussion, the group will have to 
obtain a consensus and to define what social and civic competence is. 
 
 

Num Proposals  
1 Declaration of Human and Civic Rights  
2 International Convention on the Rights of the Child 
3 The symbols of the Republic and their meaning (flag, motto, 

national anthem) 

4 Fundamental rules of democratic life (law, principle of 
representation, universal suffrage, secrecy of the vote, majority 
decision) 

5 The right to express one's own opinions. Develop verbal 
communication skills, dare to express himself/ herself. 

6 Respect of the social life rules (civility, tolerance, refusal of 
prejudices and stereotypes, courtesy, respect for others ...) 

7 The values of the Republic (Liberty, Equality, Fraternity) 

8 Basic legal concepts, including: identity of the person; nationality; 
principle of responsibility and the notion of contract... 

9 Functioning of justice (presumption of innocence) 
10 Main institutions of the Republic (powers and functions of the 

State and local authorities) 
11 The Principle of secularism and separation between the Church 

(the religious) and the power (the State) 



    
 

12 Know the rules of community life and understand that any 
human organization is based on codes of conduct and practices 
that are to be respected 

13 Know what is forbidden and what is allowed 

14 Be able to give first aid and help people in imminent danger 

15 Respect for the planet, ecosystems and waste management 

16 Express disagreement or dissatisfaction orally, with arguments, 
not violence or insults 

17 Be optimistic and jovial, express and communicate emotions, 
know how to deal with stress 

18 Be able to measure the consequences of his/ her actions and 
words; Assume responsibility in case of error. 

19 Try to resolve conflicts and to achieve consensus 

20 To overcome oneself, "to forget oneself" for the sake of the group; 
to help each other; to listen. 

 
The Q-SORT response grid 
It is about classifying the 20 proposals indicated table in the response grid, each proposal is assigned 
a number of points (positive or negative).  
 

Points Number of proposal Definition 

+2     Proposals with which you agree the most 
 

+1     Proposals that you find important 
 

0     Proposals that you would not have thought 
about, but that you interrogate / you have 
difficulties in getting an opinion 

-1     Proposals that are far from your way of 
understanding or thinking 

-2     Proposals with which you do not really agree 
 
 
 
2nd workshop: key situations, i.e. scripted workshops 
 
1st step: Make the group work on a story / article or video report dealing with the news to be 
broadcast at the beginning of the session, then, the young people are invited to express themselves 
on the theme via various methods: discussion, drawings, scenarios... 



    
 
The facilitator supervises the session and is in charge of the ethical dimension. A current societal 
issue is chosen to stimulate debate, positions and arguments. Young people will have to refer to the 
human rights, the principles of the Republic, they must show a critical mind... 
These diversified activities on the development of social and civic skills allow young people to be part 
of the world in a more secure and serene way. They open up perspectives and sometimes allow to 
get to know in a different light the most reserved young people, to give them a better place. 
 
In the second part, the facilitator will propose scenarios of situations and a framework with a subject 
so that the young people can interpret roles, functions, adopt attitudes, etc. in connection with the 
subject, as well as to discuss the reactions of each one for each proposed situation. 
Example: Using a situation-problem to approach in a lively and playful way stereotypes and 
discriminatory attitudes. The challenge that is proposed is to prepare a sketch by two persons 
featuring common stereotypes on the dropouts, the young people, the gifted, the elderly or the 
disabled, the rich, the poor, etc. 
 
This example can be declined on many subjects; the facilitator will propose topics related to the 
results of the Q-sort. At the end of the first workshop, the group will have reached a consensus 
regarding the skills, the useful knowledge that represents social and civic competence for them. It is 
therefore interesting to use their findings to implement scripted workshops. 
 
 
 
 
 



   
 

 

Experiment the capacity to undertake. Every day, you undertake various projects that you 
try to carry out. Whether it is organizing a festive evening or setting up a sport group, you 
follow a process to achieve your goal. This is the basic principle of entrepreneurship.  

Phase: TRAINING TO KEY COMPETENCES 

The objective of the workshop: On the one hand, this workshop aims at understanding 
the entrepreneurial competence, and on the other hand – on implementation of an entrepreneurial 
project. The aim is to motivate young people to undertake and to help them discover their strengths 
and the aspects they have to work. Through a project, they will be able to experiment and develop 
their entrepreneurial characteristics. 
 
Organization of the workshop: This workshop will be animated by one or two people 
and will take place in a group (of 6 people). It will be organized in 4 exercises with time for exchanges 
and debriefings between them, its total duration is 3 hours. 

Running  
 - 1st step: Start the workshop making the young people express themselves through a 
brainstorming, what do you think are the qualities and characteristics of an entrepreneur? 
Each person writes down individually at least 3 qualities on post-its (a quality per post-it), the animator 
supervises the set of post-its and the group on their proposal. 

 2nd step: Following these exchanges, the animator proposes a grid of following 13 
entrepreneurial qualities which (Confidence, Team spirit, Leadership, Motivation, Responsibility, 
Solidarity / collaborate, Initiative, Creativity, Determination, Persistence, Effort, Autonomy, 
Resourcefulness). The group will then give their own definition of each skill using concrete examples 
from everyday life and will match the skills previously obtained with the list proposed by the facilitator. 

 3rd step: The facilitator divides the group into 2 or 3 teams and gives them a "demonstration" 
sheet indicated below. The instructions are to assign two relevant demonstrations to each of the 
qualities. Then, using the attached "Animal Card", they will need to associate each quality of an animal 
based on a dominant quality that the animal possesses, and to justify their responses. At the end of this 
exercise, each group will appoint a spokesperson to present their results and to explain the reasons that 
led to these associations. Following these conclusions, the facilitator animates a debate on 
entrepreneurial skills. 

 4th step: self-evaluation. When the young people have understood each of the qualities, they 
will have to complete the self-assessment sheet. In this way, they will be able to identify their qualities 
and their manifestations that are their strengths, but also the qualities they must develop. Then, they 
can give examples of concrete actions to accomplish that will help them in developing these qualities. 

 



   
 

 

Manifestations 
 

1. Act with the others in a concerted manner 
2. Mobilize the other people’s energy around one collective action 
3. Be confident about your own possibilities and capacity 
4. Remain enthusiastic during the project realization and continue despite the obstacles 
5. Have a positive image of yourself  
6. Be recognized for his/her own capacity to achieve the tasks that he/ she is in charge of  
7. Work with other people taking into account each one’s responsibility 
8. Place the action in the long term, and bring it to the finish 
9. Congratulate yourself for the project progress 
10. Share common goals and collaborate to achieve them 
11. Do not flee the difficulties 
12. Be able to innovate, find new solutions and new ideas 
13. Perform unpleasant tasks with a good attitude 
14. Take time to think about the best way to solve a problem 
15. Make decisions 
16. Be comprehensive towards the teammates 
17. Be always "motivated", give an example 
18. Inspire confidence, look after the other members’ interests and undertake constructive 

solutions 
19. Do not get paralyzed by difficulties 
20. Propose original solutions to a problem 
21. To self-discipline  
22. Establish a realistic and motivating schedule 
23. If necessary, start again until the achievement of a satisfactory result 
24. Assume and realize what has been decided by the team or by yourself  
25. Elaborate a work method in order to facilitate the project realization  
26. Work without direct supervision  

 

 

 

 

 

 

 

 

 



   
 

 

Animals 

  

 

 

Bee St. Bernard Turtle Chick 

Lion Wolf Butterfly Eagle 

Ant Canada goose Racoon 

Salmon Beaver 



   
 

 

SELF-ASSESSMENT – My entrepreneurial qualities – 

SURNAME/ First name:…………………………………………………………………………………………………………………… 

 

1. Self-confidence (“feeling able to do something”)  

1. I have a favorable image of myself 

2. I know my strengths and weaknesses 

3. I am aware of my possibilities 

4. I express my point of view, even if it diverges from the general opinion. 

2. Leadership (positively influencing others in the realization of ideas and projects) 

1. I am able to mobilize the others’ energy in a collective action 

2. I influence and motivate the others to contribute to the success of the group 

3. I communicate my ideas in a clear and orderly way 

3. Team spirit (create an action synergy with the others) 

1. I act with others in a concerted manner 

2. I work with others, taking into account the responsibilities of each one 

3. I expose my ideas in a group project 

4. I accept constructive criticism 

5. I work to achieve the goal, taking into account the other team members’ opinion 

4. Resourcefulness (using his/her own knowledge and skills to cope with unexpected situations) 

1. I recognize that the pitfalls are part of the everyday life 

2. I have good resources to answer “unexpected situations” 

3. I do not flee the difficulties 

4. I take time to think about the best way to solve a problem 

5. I am flexible regarding the changes 

6. I take into account the difficulties that can arise during the project realization and I consider 
different solutions. 

5. Solidarity / collaboration (collaborating towards a common goal) 

1. I accept to share the responsibility for the choices and decisions of the group 



   
2. I share common goals and collaborate to achieve them 

3. I am comprehensive towards my teammates 

4. I pay attention to the others’ feelings and support them when they encounter difficulties 

6. Initiative (taking action) 

1. I know how to turn a problem into something to undertake 

2. I do not get paralyzed by the difficulties 

3. I ask questions and I look for different ways of doing things 

4. I am always "motivated", I give example 

5. In a group, I exercise some kind of leadership 

6. I am attentive to good opportunities 

7. Motivation (wanting to do something) 

1. I often want to know more about a topic that interests me 

2. I enjoy the progress of the project 

3. I take a lot of initiatives and I bring new ideas 

4. I remain enthusiastic in the project realization and I continue despite the pitfalls 

5. I have developed my taste for learning 

6. I acknowledge that the efforts provided have brought a lot of satisfaction 

8. Creativity (working one's imagination to develop new ideas and projects) 

1. I propose original solutions to a problem 

2. I think differently, I can imagine something new 

3. I am able to innovate, find new solutions and new ideas 

4. I am willing to change and transform my environment 

9. Autonomy (do something by himself/herself) 

1. I work without direct supervision 

2. I make decisions 

3. I make choices and prioritize 

4. I take initiatives to advance the work 

 

 

 



   
10. Determination (focus on a goal that has been set) 

1. I self-discipline 

2. I commit myself to achieve my goals while controlling my stress and emotions 

3. During the process, I assess whether the efforts made allow to achieve the expected results 

4. I develop a realistic and challenging schedule 

11. Sense of Responsibility (doing something of duty after having taken the decision) 

1. I assume and perform what has been agreed by the team or by myself 

2. I perform the tasks assigned to me knowing that if I do not do this, it can have negative impacts 

3. I am recognized for my ability to complete the tasks for which I am responsible 

4. I do not let myself be impressed by the magnitude of the task that I approach with confidence, 
even if I do not know where to start. 

12. Effort (willing to work hard) 

1. I perform unpleasant tasks with a good attitude 

2. I am looking for satisfactory results for myself and for the others 

3. I develop a working method to facilitate the realization of the project 

4. I anticipate the satisfaction I get from a job well done 

5. I recognize that people who are admired for their success have worked hard to achieve this. 

13. Perseverance (finishing what was started) 

1. I'm consistent in what I'm doing 

2. I place my action in the long term, and I bring it to the finish  

3. I start again as often as necessary to obtain a satisfactory result 

4. I am able to continue a project until its completion 

5. I go over the frustrations and problems and continue. 

 

-------------------------------------------------------------------------------------------------------------------------------------- 

  



   
 

My conclusions: 

 

The quality which is my strength:…………………………………………………………………………………………………. 

 

I should improve the following quality:………………………………………………………………………………………………… 

What actions do I need to undertake in order to achieve them?  

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………………………… 

 

 

 

 

 

 

 

 

 

 



   
 

 

Get the young people to identify a project idea and implement it in a group. The time spent 
on planning and implementation will depend on the group's choices. The important thing is 
to enable young people to take part in the decisions and steps that will follow in order to 
implement their collective entrepreneurship project. 

Phase: TRAINING TO KEY COMPETENCES 

The objective of the workshop: This is a workshop-project with the objective to plan in 
a progressive way, it is about a project approach based on the interactions between young people. 
This workshop aims to accompany the group in the construction of a real project. 

 
Organization of the workshop: This program includes 4 workshops that correspond to 
different project times: 

- idea development  

- project planning 

- monitoring the project stages  

- experience assessment  

Running  
- 1st workshop: a collective definition of an idea (between 2 and 3 hours) 

1st step: The tank of ideas, It is about proposing to the young people to make a brainstorming of ideas 
on the topic "project to implement". Each one proposes ideas to implement as part of a collective 
project. To encourage the multiplication of ideas, the facilitator will encourage "creative rebounds". 
2nd step: Decision-making: the proposed ideas are reviewed by the group; each author presents and 
defends his/ her idea to the others. Everyone votes for an idea (which is not theirs), the majority idea 
will be selected. 
It is about getting young people to define together a project, a service or an event to implement (in a 
non-market framework) and according to their skills and interests.  
 

- 2nd workshop: planning (4 hours) 
It is about introducing different cooperation principles to the group. About motivating young people 
to a cooperative work. Experimenting with values such as teamwork, listening, mutual help and 
cooperation. It is a question of making young people experiment different stages of pre-implementing 
of an entrepreneurial project in a concrete situation. 



   
First, it is essential that all participants understand and accept the basic rules that will govern the 
fundamental work on the project. The rules will be established by the group itself. Each participant will 
be able to propose 1 rule that will be applied to the entire group. 

The group will have to work on 4 following axes (tasks, resources, objectives and deadlines):  
- What needs to be done (tasks) 
- By whom this must be done (resources) 
- What results are expected? (objectives) 
- When should the project be realized? (deadlines / schedules) 

 
Accompanied by the facilitator, the group will have to self-manage and decide together on the project 
planning. The role of the facilitator is to ensure the collective participation and the smooth running of 
the work session. It helps to follow different steps and to supervise the focus on the objectives. At the 
end of the workshop, the group should have structured the project in coherent phases and organize 
the planning by distributing the various tasks. To help the group reach the goal, the facilitator will 
propose a schedule of activities. This tool allows to split a project and to distribute all the tasks 
necessary for its completion. It also allows to know exactly what is finished and what remains to be 
done, to keep a close eye on each task, as well as it allows the group members to understand their role 
in the overall project. 

 

Activities Tasks Person in charge Deadlines Results 
     
     
     
     
     
     

 

- 3rd workshop: State of progress / advancement (between 2 and 3 hours) can be done 2 
or 3 times  

This workshop is conceived as a working session: the group makes an up-date on the project progress 
and the encountered obstacles. 

The collective management (or self-management) of each task allows young people to develop 
autonomy and self-confidence. 

Therefore, this working meeting is entirely organized by the young people who define the agenda, the 
role of each one and make the decisions related to the project. 

They write the progress reports on each stage and search together alternative solutions to the 
encountered difficulties.  

The objective of this workshop is to get young people to implement various tasks and activities 
previously planned: 
• Take into account the timetable for implementation 
• Adjust the planning if necessary 
• Address difficulties as they arise 
• Rework the project, if necessary 



   
Throughout the implementation of the "entrepreneurial" project, it is important for young people to 
take a critical look at their actions, to identify their strengths and weaknesses, and to keep what is 
useful for them in other circumstances. 

 

- 4th workshop - Project evaluation (2 hours) 

This workshop comes after the project implementation. It is an up-date on the experience and valuing 
used and/ or developed entrepreneurial skills. 
During the review of the experience, the facilitator proposes a "brain writing". He prepares A4 sheets 
with a question on each of them. The sheets are placed in the centre of the table on which each 
participant writes down one or more answers. 
- Has this project allowed you to develop the entrepreneurial qualities? Explain. 
- What problems did you have to answer throughout the project and what was your approach to find 
a solution? 
- Does your involvement in the project reflect the results achieved by your team? Explain. 
- What are the positive impacts of your project? 
- What lessons can you personally take from this project? 
- What do you know now that you did not know before implementing the project? 
- Were the means that you implemented to carry out your project justified regarding the results 
achieved? 
- How the results of the project are your personal success? 
- What is your greatest success in this project? 
- In which other circumstances or activities do you think you can use the outcomes of this project? 
 
The facilitator sums up the various responses and underlines the positive impacts of the project, 
including the skills collectively developed during the experiment. 
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Description of the workshop « Cultural 
awareness and expression »  

 
The skills associated with this key competency are related to ideas, experiences and 
emotions in various forms, including music, performing arts, literature, visual arts.  

Phase: TRAINING TO KEY COMPETENCES  

The objective of the workshop: The goal is to address a definition of culture and art. 
This workshop must also allow young people to express their emotions, their sensibilities by 
presenting several works and to try to put them back in time, in their cultural or historical context. 

Organization of the workshop: The duration of this collective workshop is 3 hours. 

 

Running  
1. The collective workshop consists of four parts:  

1st part: The workshop starts with listening to several musical pieces, the facilitator will put several 
pieces, including a piece of classical music (from the eighteenth or nineteenth century in Europe), a piece 
of jazz or spiritual music, a piece of traditional music (no matter the cultural background), a current piece 
of music. The young people will have to indicate their order of preference of the pieces of music heard 
and to try to explain their choices. The animator will then ask the young people about: 
 
- The composer / musical style 
- The time of composition 
- Its geographical origin 
 
The facilitator will provide details on all the pieces based on the answers provided. 
 
 
 
 
 



    
 
2nd part: The young people are divided into groups of 2. The animator distributes 3 short texts (poetry) 
presenting different forms: a classic text (XVII, XVIII, XIX), a surrealist text (early XXth century) and a Slam. 
 
Young people who have read the three texts will have to indicate the one they prefer and will have to 
locate it in time compared to the two others. The young people will read to the other participants the 
selected text and will have to explain their choice: 
 
- to approach with simple words the idea of language, of language structure, of stylistic effects, perhaps to 
point out that their preference tends towards a style of language they know and which is close to theirs ... 
- ensure that all texts have been understood and/or to contribute to their understanding. 
 
3rd part: The animator will present to the young people, who are divided into 2 or 3 groups, 
reproductions of pictorial works from various periods and will ask each group to choose one and to 
invent, to imagine a story, a sketch... based on the chosen work. The choice of works must allow to 
stimulate imagination (avoid a completely abstract work). 
The presentations will be made in front of the group. 
 
The facilitator will bring the elements concerning the artistic currents, the period, the artists, of course, 
depending on the knowledge that he/she has about the selected works.... 
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SURNAME:   Company:  

First name:   Name of the tutor:  

  Follow-up date:  

Activity:    

 
 
 

KNOW-HOW-TO-BE – Assessment criteria 
✓ Punctuality Always on time Unjustified absence 

without preventing 
Unjustified delays Irregular, indifference 

✓ Presentation Perfect Correct Untidy Unacceptable 

✓ Motivation Very good, with active 
participation  

Good, with passive 
participation  

Weak, with passive 
participation  

No motivation 

✓ Adaptation to job 
position 

Fast Good, with some time  Weka, with efforts Weak, without effort 

✓ Integration into a Team Fast Good, with some time Tolerated by the team  Difficult 

✓ Contact  At ease, appreciated Correct, in progress Difficult Avoiding contact 

✓ Self-control Very good Correct Unstable Disturbed, is often 
corrected 

✓ Concentration Very good In progress Lack of concentration Can not focus 

✓ Regularity at task Very regular  Regular Get tired quickly Irresolute 

✓ Following instructions Rigorous Respected Partial Negligence/ not respected 

✓ Autonomy Full Good Partial support Permanent support 

✓ Hierarchy Understands and respects 
the organisation  

Do not know his superiors 
and respects some of them  

Do not understand the 
organization 

Rejects the hierarchy 

 
 
KNOW-HOW-TO-BE to be developed: 

 

 

  

 

 

  

  

TRAINEESHIP ASSESMENT  

 
 

 



 
 
 

KNOW-HOW – Assessment criteria 
✓ Comprehension Good and immediate Understands with a lot of 

explanations 
Difficult Does not understand 

✓ Memorisation Good and immediate Correct Partial Does not memorize 

✓ Initiative Often with success Undertakes with support Undertakes, but not 
control  

Does not undertake 
anything 

✓ Organisation Methodical organisation Knows how to apply a 
method and to organize 

Does not understand, but 
applies 

Does not know the notions 
of organisation/ method 

✓ Appropriation of the 
job position 

Engages in all the tasks, 
passes from one task to 
another 

Does not know, passes 
from one task to another 
with difficulty 

Does not know, but 
performs the orders  

Does not know, does not 
engage 

✓ Work pace Important and regular Regular Irregular Very slow 

✓ Work quality  Perform a neat work  Performs a correct work  Accepts partially correct 
work 

Ignores the quality issue 

✓ Security Is very attentive and 
follows the instructions 

Understands the rules and 
applies them  

Applies instructions, but 
does not understand them  

Does not apply the notion 
of security  

✓ Respect of the tool Attentive to the respect 
of the tool 

Respects the mode of use   Understands the use with 
difficulties 

Does not use it and 
neglects it 

✓ Self-assessment Tries to constantly improve Is aware of his/her work 
quality  

Is not aware of his/her 
work quality  

Bad will 

✓ Progression during the 
traineeship 

Very good Good No progression Regression 

 
 
KNOW-HOW to be developed: 
 
 
 
 
 
 
 
 
GENERAL OBSERVATIONS ON THE TRAINEESHIP: 
 
 
 
 
 
 
 
 
 
 

  

 

Done  
Date 
 
Signature of the company 
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Communicate	within	the	networks x X X

Recruit x X X

integrate	and	welcome	NEETs x X X

Diagnosis	 Analysis	of	previous	pathways x X X

Mapping	
Verification	of	the	level	of	command	of	key	

competences
x X X

Development	of	an	individual	road	map	 x X X

Analyzing	learning	opportunities	abroad X X

Training	to	key	competences	 x X X

Identifying	units	of	learning	outcomes	to	be	

acquired	during	mobility
x X X

Professional	immersion Work	on	employability	 X x

Building	a	partnership	for	mobility	(research	of	

partners)
X X X

Involving	other	competent	institutions x X X

Mapping	the	roles	of	each	partner	(sending	and	

hosting	organizations)
x X X

Exchanging	information	(partner	profile,	VET	

systems,	Europass	Certificate	Supplements)	
x x X X

Defining	the	conditions	for	the	mobility	of	each	

individual	learner
x x X X

Preparing	the	Memorandum	of

Understanding	fro	mobility
X X

Preparing	the	Learning	Agreement X X X

Implementing	training/	mobility	in	the	host	

organization	
x x X

Assessing	skills	and	competence	acquired	by	the	

mobile	learner
x x X

Verifying	that	the	requirements	indicated	in	the,	the	

LA	has	been	met
X X

Validating	the	professional	skills x X

Recognition	of	professional	skills	(Certificate,	

Europass,	Digital	skills	portfolio,	etc.…)
x x X

Reviewing	the	results	of	individual	mobility x x x X X

Adaptations	of	the	mobility	(based	on	assessment	

grids	and	an	action	plan)		
x x X

Stakeholders 20…

Recruitment,	welcome	and	
integration

Initial	contact

Assessment-diagnosis	
(professional	and	key	
competences)

Evaluation	of	the	device	&	
Dissemination

Evaluation	of	the	young	NEET

Evaluation	of	the	device

Co-construction	of	the	
employment	and	mobility	
projects

Implementation	of	the	
projects

Training	to	key	competences	and	
professional	immersion

Training		

Implementation	and	supporting	
European	mobility

Preparation	of	the	European	
mobility	

Support	during	the	mobility	
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Mobility period assessment tool  

 
The assessment is considered in the perspective of supporting learning or awareness about its axes 
of progress. The chosen criteria are related to the use of key competences in the workplace. This 
assessment grid is divided into criteria. To each criterion correspond points that are the reflection of 
the degree of command of the quality covered by the criterion.  

+3 (if the criterion is an asset for the young person and the competence is acquired) 
+2 (if the criterion is not completely acquired, but the bases are acquired or known) 

              +1 (if the criterion has to be worked, as an axis of improvement) 
 
In order to improve the qualitative aspect of the assessment, it is possible to provide lighting by 
completing the grid with observable elements. 
A criterion is a point of view from which a performance, an aptitude is assessed. These are references 
or standards used to measure the degree of achievement of key competencies during the mobility 
period. 



    
 
 

Assessment criteria +3 +2 +1 Observable 
elements 

Curiosity and interest in intercultural 
communication and language     
Adaptation to country, culture, gastronomy, pace 
and standards     
Ability to interact with others, sociability and 
integration into the team     
Was comfortable with a foreign language (make 
efforts to communicate / to be understood)     
Application of given instructions, respecting the 
rules of work life (punctuality, regularity ...)     
Was able to perform 4 basic math operations and to 
put them into practice in a professional 
environment 

    

Logical reasoning, deductive spirit, intuition in the 
execution of tasks     
A critical mind and curiosity about new learning, 
new knowledge     
Facilities for research, collect and process useful 
information     
Ability to assess the relevance of information 
(critical and thoughtful approach to information)     
Knowledge of a computer main function     
Has managed effectively his personal, social and 
professional activities     
Concentrates for extended periods of time 
     
Thinks critically about the subject and purpose of 
learning     



    
 
Spends time learning independently (organize and 
evaluate your own learning) with self-discipline     
Ability to overcome obstacles, to show a desire to 
benefit from his/ her learning experiences. Seeking 
opportunities to learn 
 

    

Cooperates as part of a group / team. Practices 
caring and listening to others 
 

    
Expresses and understands different points of view     
Self-confidence, Trust in his/ her adaptability shows 
an active and constructive attitude     
A posture that demonstrates a sense of 
responsibility and ability to take initiative     
Demonstrates motivation and determination in 
achieving goals 
 

    
Knows and exploits his/ her own strengths     
Autonomous, was able to work alone and fend for 
himself/ herself during the demobilized period     
Demonstrates a sense of organization and 
anticipation     
Respect and openness to the diversity of forms of 
cultural expression     
Is interested in the cultural and linguistic diversity of 
the place where he travels and other areas     
Technical aptitude for the trade or tasks performed     
The conformity of the results obtained with the 
expected results (quality in the execution of the 
work) 

    
 

Global assessment of the mobility period: 

………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………



    
 
………………………………………………………………………….……………………………………………………………
………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
…………….…………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
……………………………………………………………………………………….………………………………………………
………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
………………………….……………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………….…………………………………
………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………… 

 



        

RESOURCE SHEET N° 21 
 “Grid of success indicators for each phase” 

 
 

This grid splits each phase in objectives, and each objective – in success indicators. Thanks to this tool, it becomes much easier to follow up the 
progress and to assess the actions carried out. The relevance of the tool lies in the fact that the expected results are clearly defined with clear 
and precise indicators. These are observable data that allow to apprehend the presence or the absence of an impact or a progress that is directly 
understandable.  
 
Phase: All the phases 
 
Objective of the tool: This is an evaluation tool that aims at measuring the operationalization of a concept, a life skill, an attitude, a behaviour, 
an awareness. Without this structured evaluation process, the achievement of the objectives would remain too abstract or too vague. The indicators are 
whether of quantitative or qualitative nature. They are precise and adapted according to the stages of the process.  
 

Construction of the tool: This grid was constructed by defining success indicators for each phase that were chosen according to:  
- Relevance: they must allow to determine whether or not one observes the progress of one of more competencies worked on.  
- Independence of each criterion: the success or the failure of each criterion must not automatically lead to the success or the failure of another criterion. Several indicators allow 
to evaluate the degree of achievement of a general objective. Thus, even if a criterion was not successful, the objective could still be considered as achieved.  
- The number: the number of criteria was adapted to each objective, there is no standardization as part of this evaluation.  
- The indicators: are observable whether during the phase progression or through the participants’ perception assessment tool, so the results are as objective as possible.  
The evaluation of each phase is to be transmitted to the participants at the end of the phase, the corrective or preventive actions are to be defined by the group according to their 
lived experience and based on the perception assessment grid. The participants (companions and young people) should be free to fill in the grid with the elements that they find 
important.  
- The scale: for each criterion, the evaluator will allocate a mark between 1 and 3 
 1 = The criterion was not achieved 
 2 = The criterion is partially achieved 
 3 = The criterion is fully achieved 



        
 

 

 

PHASE 1 OBJECTIVES SUCCESS INDICATORS Scale  
(1, 2, 3) 

ANALYSE OF ACHIEVED OBJECTIVES 
Respected 
deadline  

(Y/ N) 

Corrective action 
Preventive action 

Person in 
charge of the 

evaluation 

R
ec

ru
itm

en
t, 

w
el

co
m

e 
an

d 
in

te
gr

at
io

n 

Number of candidates 
More than 20 people     

From at least 3 different organizations      

Effective communication on the project     

Typology of public 
Candidates that match the NEET profile     

Balanced participation of women and men       

Recruitment operationality 

Facility to find candidates motivated by the 
programme     

Gathering useful information during the 
recruitment process     

Consensus of the team about the selection of 
candidates     

Success of the welcome meeting 

Free discussion within the group     

Workshop allows the participants to get to 
better know each other     

Cooperation and mutual help observed in 
the group      

Understanding of the project purpose      

The group is part of the project purpose      

 
 
 

Writing a charter 

The participants’ interest in the exercise     

Good progress of the exercise     

Final result in line with the expectations 
related to the mobility     

Promoting young people’s involvement in 
the programme     



        
 

 

PHASE 2 OBJECTIVES SUCCESS INDICATORS Scale  
(1, 2, 3) 

ANALYSE OF ACHIEVED OBJECTIVES 
Respected 
deadline  

(Y/ N) 

Action corrective 
Preventive action 

Person in 
charge of the 

evaluation 

A
ss

es
sm

en
t-d

ia
gn

os
tic

 

State of art of key 
competencies 

Tool accessible to the public     

Facility for young people to position themselves in the grid      

Results exploitable for the post-programme phase      

Analysis of young 
person’s former path  

Comprehensiveness of the tool     

Relevance of collected information     

Adaptability of the tool « support booklet » to individual 
specificities     

Faithful representation of the starting point      

Collective workshop 
diagnostic 

Identify cognitive, emotional and behaviour competencies       

Identify the obstacles      

Workshop is contributing to improve self-esteem       

Emphasis on personal skills through exercise       

Workshop allowing to better know the participants       

Initiated a reflexion on representations related to 
employment       

Allowing young people to question themselves     

Identifying axes of individual improvement      

 
 

Mapping of the 
degree of mastery of 

key competencies 

Easily accessible and user-friendly tools      

Objectivity of the evaluation     

Facility to read the graph      

Facility to transcribe collected data      

Facilitate the elaboration of an individual path     

Usefulness of the tool as part of the accompaniment      



        
  

PHASE 3 OBJECTIVES SUCCESS INDICATORS Scale  
(1, 2, 3) 

ANALYSE OF ACHIEVED OBJECTIVES 
Respected 
deadline  

(Y/ N) 

Corrective action 
Preventive action 

Person in 
charge of the 

evaluation 

C
o-

co
ns

tru
ct

io
n 

of
 m

ob
ili

ty
 a

nd
 

em
pl

oy
m

en
t p

ro
je

ct
s 

Establishment of a step-by-
step plan  

Definition of a professional objective     

Validation of the project according to the 
prerequisites     

Implementation of a step-by-step plan in order 
to achieve the objective      

Realisation of a business 
survey 

Ease in using the tool      

Quick understanding by the users       

Relevance of the tool regarding the fixed 
objectives     

Raising of curbs to mobility 

Identification of curbs to mobility     

Raising awareness about young people’s 
obstacles      

Collaboration in solving mentioned 
difficulties     

Implementation of solutions     

Application of the 
accompaniment methodology 

Efficiency of the method     

Facility for the companion to implement the 
methodology      

Set interim objectives and check the results      



        

PHASE 4 OBJECTIVES SUCCESS INDICATORS Scale  
(1, 2, 3) 

ANALYSE OF ACHIEVED OBJECTIVES 
Respected 
deadline  

(Y/ N) 

Corrective action 
Preventive action 

Person in 
charge of the 

evaluation 

Tr
ai

ni
ng

 to
 k

ey
 c

om
pe

te
nc

es
 a

nd
 p

ro
fe

ss
io

na
l 

im
m

er
si

on
 

Sensitize young 
people to their mode 
of communication 

(workshop language) 

Interest and relevance of situations simulation      

Raising young people’s awareness on their language in a 
professional context     

Constructive exchange within the group     

Raising awareness 
about Internet use 

habits (digital 
competence) 

Facility to implement the workshop     

Workshop leading young people to reflexion and sharing 
of experiences     

Relevance of the questionnaire and its usefulness in the 
framework of the acquisition of the digital competence      

Acquisition of the 
‘learn to learn” 

competence  

Raising awareness of young regarding their relationship 
to different learning methods      

Empowerment of young people in their learning process      

Providing elements allowing young people to learn by 
themselves     

Assessment of the learning capacity of each person       

Relevance and usefulness of the self-evaluation grid      

Pedagogical relevance of the workshop      

Promote awareness of 
the rules of 

community life and 
understand the codes 

of conduct and 
practices that 

establish any human 
organisation (social 

and civic 
competence) 

Relevance of the Q-shot in order to show dominant 
trends in the group      

Productivity of the debate of ideas serving the 
acquisition of the targeted competence      

Capacity of the group to reach a consensus      

Interest of the group for the societal problem      

Expression by the participants of their critical thinking 
and reflexions     

Relevance of the use of ‘problem situations’      



        

 
  

Experiencing the 
entrepreneurial 

capacity (workshop 
entrepreneurship) 

Understanding of the entrepreneurial capacity by young 
people      

Relevance of the tool regarding the strengths and the axis 
for improvement of each participant     

Operationality of the tool for experimentation of the 
entrepreneurial capacity      

Relevance and usefulness of the self-evaluation of ‘my 
entrepreneurial capacity’ tool       

Realize a group 
project (workshop 

entrepreneurial 
management) 

Appropriation by the group of the project approach      

Involvement of young people in the project     

Facility for the group to self-manage and work 
collectively     

Development of autonomy and self-confidence of 
participants      

Implementation by the group of the decisions made 
during the planning      

Relevance of the Brainwriting as evaluation of workshop 
participants     

Acquisition of the 
competence  

Cultural awareness 
and expression  

Expression of emotions and sensitiveness of young 
people      

Initiation to art and culture     

Young people’s interest in transmitted knowledge      

Implementation of 
the immersion period 

Facility in supporting young people in their search of 
internships       

Interest of companies in welcoming trainees     

Relevance of the traineeship period for the consolidation 
of acquired competencies      

Positive contribution of the traineeship period for the 
young person     



        
 

PHASE 5 OBJECTIVES SUCCESS INDICATORS Scale  
(1, 2, 3) 

ANALYSE OF ACHIEVED OBJECTIVES 
Respected 
deadline  

(Y/ N) 

Corrective action 
Preventive action 

Person in 
charge of the 

evaluation 

Im
pl

em
en

tin
g 

an
d 

su
pp

or
tin

g 
 

m
ob

ili
ty

 

Preparation for mobility 

Relevance of the planning tool ‘retro planning’     

Active participation of the young person in the 
preparatory phase     

Facility to solve administrative and organizational 
aspects of the project     

Proposing activities outside 
work time when travelling   

Young person’s desire to open up to another 
culture / to discover     

Proposal of non-work activities     

Involvement of the young person in research 
activities in view of the elaboration of a guide     

Construction of a road map     

Accompaniment during the 
mobility 

Ensure the continuity of the professional path     

Facility to integrate the young person in the host 
company      

Implementation of a cooperative work     

Maintaining of communication with the young 
person     

Regular exchange with the host company     

Assessment and evaluation 
of the mobility period 

Relevance of the evaluation tool      

Relevance of selected evaluation criteria      

Degree of quality of the evaluation     

Relevance of the recommendations     



        
 

RESOURCE SHEET 22 
Perception assessment tool 

 
It is a grid of free expression inspired by ‘integral approach grids’, it allows to organize his/her own ideas and perception according to the lived 
experiences of the young person. The challenge of the tool is – simple (2 axes, 4 spaces) – to translate the complexity of a feeling, which is 
sometimes difficult to define quickly. At a glance, young people have a summary of the state of play of the problem.  

Phase: All phases 

Objective of the tool: This is an evaluation tool whose objective is to gather the participants’ point of view, to make an evaluation on what the 
workshop has brought to them, but also to highlight the elements that may have been seen too quickly, lack clarity or explanations.  

 
Construction of the tool: This grid is to be transmitted to the participants or exercise, few instructions are given on how to fill them. The participants 
should be free to inform the items that they found important. The construction of the tool allows for the young people to organize.  

Once the tool is informed, each participant presents orally what he/she has written (without judgement or questioning by the group or the companions). The 
animator reports instantly the answers of each participant in a summary grid. Once all the answers have been transcribed, the animator of the group proceeds 
to a briefing, the real evaluation of the workshop, and proposes, if needed, the axes for improvement for the future workshops.  



        
 

 

What you liked the most What you liked the least 

The questions that remain unresolved What it made you want to do 



    
 
 

 

 

 

 

 

 
 

 

 

Participated in the NEET Mobility programme 

Financed by the European Union 

 

Photo du groupe  

Group photo 



    
 

The programme: 
The ‘Neet Mobility’ project offers to young people many opportunities to acquire skills through 
learning that is not part of the formal educational programmes. The project is based on a 
participatory approach and takes place on a voluntary basis and is, in consequence, closely 
linked to the needs, aspirations and interests of young people.  

The main objective of the project is to develop a new type of mobility and professional 
experience and to guarantee to the participants the development and the acquisition of 8 key 
competences in the form of a Europass Mobility.  

The European reference framework defines 8 areas of key competencies that individuals must 
master at the end of their schooling and throughout their lives. These 8 key areas of competences 
are subject of the training actions in the framework of the ‘Neet Mobility’ path.  

1. Communication in a mother tongue 
2. Communication in a foreign language  
3. Mathematical, scientific and technological competence 
4. Digital competence 
5. Learning to learn  
6. Social and civic competences  
7. Sense of initiative and entrepreneurship 
8. Cultural awareness and expression 

 

 

Mrs / Mr X a participated in the Neet Mobility programme 
from 00/00/000 to 00/00/0000 

 

He/ she attended 00 hours of pedagogical workshop and  

00 hours of accompaniment 

 

 

 



    
 

Professional activities performed in the framework 
of the programme: 

 
Professional Immersion 

 
Mobility abroad 

Place:  
 

Place:  
 

Company:  
 

Company:  
 

Activity 
sector: 

 
 

Activity sector:  
 

Duration of 
the mission 

 Duration of 
the mission 

 
Position held:  

 
Position held:  

 
Tasks 
entrusted 

 Tasks 
entrusted  

 
 
 
 

Tutor’s name/ 
function and 
signature  

 Tutor’s name/ 
function and 
signature  

 

 

 



    
 

Summary notes from the team in charge of the 
accompaniment  

From Mrs, Mr ……………………………………………………… 

 

 

  
 

 

 

 

 

Partners of the NEET Mobility programme 

 

Stamp of the structure 

 
 
 

Signature of the person in charge 

 

…………………………………………………………………………………………………………………………………………………………………………. 

…………………………………………………………………………………………………………………………………………………………………………. 

………………………………………………………………………………………………………………………………………………………………………… 

………………………………………………………………………………………………………………………………………………………………………… 

………………………………………………………………………………………………………………………………………………………………………… 

………………………………………………………………………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………………………………………………………………………. 

…………………………………………………………………………………………………………………………………………………………………………. 

…………………………………………………………………………………………………………………………………………………………………………. 

 



 Europass Mobility 

Europass Mobility is a standard European document, which records details of the contents and the results - in terms of skills and competences or of academic 
achievements - of a period that a person of whatever age, educational level and occupational status has spent in another European country (UE/EFTA/EEA and 
candidate countries) for learning purposes. 

© European Union, 2005-2017  |  europass.cedefop.europa.eu Page 1/3 

Holder of the document 
 

 1 SURNAME(S) *  2 FIRST NAME(S) *  3 ADDRESS 

Read Stephan 32 Reading Road 
Birmingham 
B1 2ND 
UNITED KINGDOM 

 4 DATE OF BIRTH  5 NATIONALITY 
 

09  04  1989 
dd  mm  yyyy 

British 

   

Issuing organisation 
 

 6 NAME OF THE ORGANISATION *  7 DOCUMENT NUMBER *  8 ISSUING DATE * 

Vocational College of Greenfield EM UK-123546i 
 

09  09  2016 
dd  mm  yyyy 

Sending partner 
 

 9 NAME  AND ADDRESS *  10 STAMP AND/OR SIGNATURE 

Vocational College of Greenfields 
Dept of Biomechanics 
213 Bell Street 
123546 Sheffield 
UNITED KINGDOM 

 
 

 

 11 SURNAME(S) AND FIRST NAME(S) OF REFERENCE PERSON/MENTOR *  12 TELEPHONE 

Owards Jules  +44-113 343 12 34 

 13 TITLE/POSITION   14 E-MAIL 

Senior teacher  juoh@bla.uk 
   

Host partner 
 

 15 NAME  AND ADDRESS *  16 STAMP AND/OR SIGNATURE 

Palermo Multimedia Ltd 
213 Via Giovanni 
123546 Palermo 
ITALIA 

 

 

 17 SURNAME(S) AND FIRST NAME(S) OF REFERENCE PERSON/MENTOR *  18 TELEPHONE 

Giuliano Marco  39 (91) 12 34 56 

 19 TITLE/POSITION   20 E-MAIL 

Head of technical development  mguiliano@bravo.it 

* Headings marked with an asterisk are mandatory. 

  

http://europass.cedefop.europa.eu/


 Europass Mobility 

 

© European Union, 2005-2016 | http://europass.cedefop.europa.eu Page 2/3 

Description of the Mobility experience 
 

 21 OBJECTIVE OF THE MOBILITY EXPERIENCE * 

To acquire a work experience in an international environment 

 22 EDUCATION OR TRAINING INITIATIVE IN THE COURSE OF WHICH THE MOBILITY EXPERIENCE WAS COMPLETED 

Upper secondary vocational qualification - Electrician (mandatory placement) 

 23 COMMUNITY OR MOBILITY PROGRAMME INVOLVED 

Exchange programme with the Chamber of commerce of Palermo  

  DURATION OF THE MOBILITY EXPERIENCE 

 24 FROM * 
 

01  09  1015 
dd  mm  yyyy 

 25 TO * 
 

30  03  2016 
dd  mm  yyyy 

Skills acquired during the Mobility experience 
 

 26A ACTIVITIES/TASKS CARRIED OUT * 

- Install and test switch gear and distribution boards 
- Locate and rectify faults in wiring systems and in electrical equipment 
- Install, test, commission and maintain light fittings and controls 

 27A JOB-RELATED SKILLS  

At the end of placement, the trainee was able to: 
- interpret schematic diagrams and flow charts 
- install and test wiring systems for lighting and power distribution 
- Complete job-related documentation 

 28A LANGUAGE SKILLS 

- At the end of placement, excellent level of communication; processing of orders from Italian-speaking customers 

 29A COMPUTER SKILLS 

- Using Office suite tools to record and manage electronic documents 

 30A ORGANISATIONAL / MANAGERIAL SKILLS 

- Capable of organising the tasks carried out during the placement 

 31A COMMUNICATION SKILLS 

- Excellent communication skills exhibited in daily contact with customers 
- Good knowledge of corporate practices for dealing with customers' requests 
- Fits in well with members of the team 

 32A OTHER SKILLS 

Basic first aid training (15 hours) organised by the Red Cross - Certificate obtained at the end of the training 

 33A DATE * 

 
 34A SIGNATURE OF THE REFERENCE  
  PERSON/MENTOR * 

 35A SIGNATURE OF THE HOLDER 

 

09  04  2016 
dd  mm  yyyy 

 

 

 

 

* Headings marked with an asterisk are mandatory. 

 

http://europass.cedefop.europa.eu/
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Opportunities and criticalities for youth with a low level of vocational abilities and traineeship projects. 

How to overcome criticality and strengthening your opportunities. 
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RESPONSE 
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RESPONSE 

 

Meeting:     territories 

  Different  Cultures  

     Lifestyle 

 

Language:  acknowledging a new one 

   Using your own one        
             

         OPPORTUNITIES  
Acknowledging/ discovering:   vocational abilities 

     To upgrade one’s abilities 

     Normative vocational context 

 

Cultural background:   confronting 

     Re-evaluating one’s own 

 

 

Pag. 4  

Generating:  Reviews to introduce one’s experiences 

  Favouring exchanges among equals 

 

       POTENTIAL OPPORTUNITIES 



 

Foreseeing:  non-vocational projects 

   (sports, culture, sociality…) 

   Cultural immersion 

   Educational credits 
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RESPONSE 

Fear of:   disorientation on arrival 

Difficulties:  adapting one’s self to a new language    CRITICALITIES 

Excessive:  tutor’s support  

    Protection from the environment 
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RESPONSE 

Information:  towards youth 

  Hosting companies 

        Overcoming criticalities 
Paths of:  technical language 

  Vocational and cultural orientation on arrival 

  Decreasing tutoring on increasing experience 
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DEMAND 

Life skills:  

Which necessary vocational experiences are and how to increase by mobility and traineeship  
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RESPONSE 
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RESPONSE 

Emotional Area: 

Ability to: manage confront 

Cognitive Area: 

Creativity: developing ability to work manually creating through new experiences in handcraft agencies 

Make decisions: starting from acknowledged experiences 

  Problem solving, increasing sense of responsibility and autonomy,  

  decisional ability 

Learning to learn: as ability to actively participating activities offering one’s own personal contribute  

 

PAG. 9 

RESPONSE 

Social Area 

Ability of communication: also in the hosting country’s language 

    Self-relating 

Build relationships:    in non-formal moments such as shopping and cooking    

     living experiences with other young people 

     Ability to work in groups 

Social and civic abilities: ability to work autonomously and responsibly, knowing and respecting the 
rules 
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DEMAND 

The role of vocational/traineeship tutors  
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RESPONSE 
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RESPONSE 

Tutors must be able to:  work on abilities: getting to know them 

      Stimulating them 

      Supporting them 

      Evaluating them 

      Favouring usage of them (lately) 

   Be a support and not substituting  

   Creating occasions of informal exchanges 

   Managing free time 

   Manage with a budget 
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RESPONSE 

 
KNOWING:                  Language 
Hosting county’s        Culture  
                                      Lifestyle 
               Dynamics, vocational experiences  
 

 
Organisational towards traineeship 
Organisational towards free time          ABILITIES 
Flexibility to decide to lead 
 

 

 

There must be: a male and a female 

 present when selecting   

present when interviewing youth  

 

 

 

 

 

 



A Network for NEET mobility
NET-NEET 

Réf. 2016-3-FR02-KA205-012167

ERASMUS + KA2 - Cooperation for Innovation and the Exchange of Good Practices
Strategic Partnerships for youth



opportunità e criticità per giovani a basso livello di
competenze in progetti di mobilità e stage

come superare le criticità e potenziare le opportunità

Domanda	



Risposta



Risposta

OpportunitàOpportunità

Conoscenza:territori
culture																		diversi
modi	di	vivere	

Lingua: apprendimento
uso	lingua	già	conosciuta

Apprendere/scoprire: competenze	professionali
rivalutare	le	proprie			competenze
contesto	normativo	professionale

Ambienti	culturali confronto	
rivalutazione	proprio	ambiente



Risposta

OpportunitàOpportunità
potenziali

Generare: recensioni	per	far	conoscere	le	esperienze
per	favorire	scambi	fra	pari

Prevedere:		 progetti	extra-professionali
(sport,	cultura,	sociale)
immersione	culturale
crediti	formativi



Risposta

OpportunitàCriticità

Paura: disorientamento	
del	tipo	di	accoglienza

Difficoltà: di	adattamento
nella	padronanza della	lingua	

Eccessivo: accompagnamento	del	tutor
protezione	dell'ambiente



Risposta

OpportunitàCriticità
superate

Informazione: verso	i	giovani
aziende	che	accolgono

Percorsi	di: lingua	tecnica

orientamento	professionale	e	culturale			
all'arrivo

tutoraggio	a	decrescere	con	l'avanzare	
dell'esperienza	



lifes	skills	:		
quali sono le lifes skills necessarie al lavoro e come
possono essere implementate con attività di mobilità e stage

Domanda	



Risposta



Risposta

Area	emotiva
Capacità	di: gestire	i	conflitti	

Area	cognitiva
Creatività;	sviluppare	la	capacità	di	lavorare	manualmente	creando

attraverso	esperienze	in	aziende	artigiane

Prendere	decisioni; partendo	dall'analisi	dell'esperienza	effettuata
problem	solving,	con	lo	sviluppo	di		senso	di	responsabilità	e	

di	autonomia,	capacità	decisionali

Imparare	ad	imparare;	come	capacità	di	partecipare	attivamente	alle	attività	
portando	il	proprio	contributo	personale



Risposta

Area	sociale

Capacità	di comunicare;	anche	nella	lingua	del	paese	ospitante
di	entrare	in	relazione

Costruire	relazioni;	attraverso	momenti	non-formali	come	fare	la	spesa,	cucinare
vivendo	l'esperienza	insieme	ad	altri	giovani
capacità	di	lavorare	in	gruppo

Competenze sociali e civiche; capacità di agire in modo autonomo e
responsabile, conoscendo e osservando regole



Domanda

Il	ruolo	e	competenze	del		tutor	di	mobilità/di	stage



Risposta



Rispota
Ill	tutor	deve	essere	in	grado	di:	lavorare	sulle	competenze ovvero:

conoscendole
stimolandole
supportandole
valorizzandole
favorendone	la	
messa	in	pratica	(dopo)

essere	di	supporto	e	non	sostitursi

creare	occasioni	di	scambio	informali

organizzare	il	tempo	libero

gestire	il	budget



Risposta
Conoscenza:														 lingua																				Capacità:	organizzative		rispetto	allo	stages

paese	ospitante cultura																																organizzative		rispetto	al	tempo	libero

abitudini																									 flessibilità	nelle	decisioni

dinamiche	esperienze	mobilità																										di	guidare

Devono	essere: due un maschio	ed	una	femmina
presenti	alla	selezione
presenti	ai	colloqui	preparatori	con	i	giovani



  



Table n° 1 

 

Question : Quels sont les avantages et les opportunités que 
représente une expérience à l’étranger pour vous, et comment les 
renforcer ? 

 

Groupe jaune :  

- Apprendre une langue 
- Devenir autonome  
- Autre culture, autre pays 
- Rencontrer d’autres personnes 
- Effort d’adaptabilité 
- Univers professionnels différents (codes professionnels…) 
Ö Favoriser l’accès aux jeunes, et notamment l’accès à la formation  
Ö Connaissance de la langue dès la petite enfance 
Ö Personne du tuteur pour rassurer, ouvrir les réseaux, accompagner les démarches 

 

Groupe vert :  

- Découvrir d’autres pratiques professionnelles 
- Apprendre une langue étrangère 
- Découvrir une autre culture, un autre mode de vie 
- Rencontrer des gens, se faire des amis 
- Créer un réseau professionnel 
- Acquérir de l’expérience professionnelle valorisable 
- Etre plus fort, plus confiant au retour 
Ö Apprendre la langue pour se faire comprendre 
Ö S’ouvrir aux autres et aller vers des personnes timides ou isolées 

 

Groupe rose :  

- Rencontrer des jeunes de son âge 
- Créer une autre relation avec le tuteur 
- Apprendre une nouvelle langue, notamment avec d’autres étrangers (trucs et astuces) 
- Rencontrer des autochtones qui peuvent aider à comprendre le pays, sa culture… 
- Devenir plus débrouillard et autonome 
- Dépasser ses peurs et s’ouvrir aux autres 
- Apprendre les codes professionnels et à se comporter de manière professionnelle 
- Se lancer et découvrir de nouvelles choses qui peuvent nous plaire -> s’ouvrir aux autres 
- Se donner les moyens de faire ce qu’on ne fait pas habituellement 

 
 



Groupe orange : 

- Réfléchir projet professionnel et destination (de la mobilité) 
- Découvrir une autre culture et enrichir sa propre culture 
- Nouvelle expérience professionnelle avec acquisition de savoir-être, de compétences 
- Apprendre une langue étrangère et s’en resservir après (capitaliser) à l’étranger ou par une 

autre expérience professionnelle 
- Apprendre de nouvelles méthodes de travail et de nouvelles règles professionnelles 
- Visiter, découvrir l’histoire du pays… 
- Découvrir la vie quotidienne, la réalité 
- S’ouvrir aux autres, rencontrer des jeunes 
- Prendre de nouvelles habitudes et les garder 
- Faire un bilan pendant ET après le stage pour capitaliser les compétences 
- Continuer à apprendre la langue APRES 
- Continuer à voir des personnes étrangères 

 

Mots clés : langue, confiance, expérience  

 

Synthèse :  

1. Apprendre une nouvelle langue  
2. Développer son autonomie 
3. Compétences savoir-être 
Î Ouverture d’esprit 
Î Capacité à s’adapter 
Î Curiosité 
Î Faire tomber les préjugés 

4. Découvrir de nouvelles méthodes de travail 
5. Donner l’envie de travailler 
6. Gastronomie 
7. Faire de rencontres et développer son réseau 

 
 

 

 

  



Table n° 2 

 

Question : Quels sont les défis et les difficultés que représente une 
mobilité à l’étranger pour les jeunes et comment les dépasser ? 

Propositions :  

- 1ère difficulté : celle de la langue 
- s’adapter au terrain (contexte différent) 
- pas de difficulté à passer les frontières, ni à quitter son environnement habituel 
- questionnement sur le relationnel ?  
- domaine du stage est important  
- lieu d’accueil 
- quand on préfère rester ici et on ne souhaite pas se tourner vers l’étranger 
- problème de budget 

 

 

Synthèse :  

Le défi reconnu comme le plus important est l’assimilation d’une langue étrangère pour 
laquelle il faut du temps, mais aussi sortir de sa zone de confort. Il va falloir s’adapter à un 
nouvel environnement pour lequel il faut être préparé (aussi psychologiquement). 

Il est important de connaitre son tuteur avant de partir et de s’entendre avec lui.  

Il est important (pour les jeunes) que le stage soit en lien avec son projet ou ses domaines de 
curiosité.  

Une interrogation importante concerne la suite de la mobilité internationale = un suivi ou un 
relais parait indispensable après le stage.  

Durée de stage : au moins 1 mois.  

 

 

 
 

 

 



Table n° 3 

 

Question : En quoi un stage en mobilité à l’étranger permet 
d’améliorer son savoir-être (compétences émotionnelles, 
cognitives et sociales) ? 

 
Propositions :  

- Expériences variées => autonomie (terme galvaudée, car on est seul au début) 
- Besoin d’étapes avant de se lancer 
- Besoin du temps 
- Quelqu’un doit être sur place 
- Aller vers l’autre => ouverture d’esprit, sociabilité, être « obligé » de faire des 

connaissances 
- Confiance en soi => on se sent plus fort 
- Parler anglais est un plus 
- Le tuteur doit parler français et la langue du pays d’accueil 
- Capacité d’adaptation à : pays, culture 
- Curiosité 
- Dépassement de soi 
- Besoin d’être rassuré 
- Plus de temps pour s’imprégner de la culture 
- Détermination = déjà motivé avant 
- Courage/ risque 
- Etre capable de changer 
- Créer du lien  
- L’étranger 
- Laisser une ouverture 
- Inciter à partir 
- Accompagnateur : oui ou non ? => barrière de la langue (appréhension n°1) 
- Opportunité de rentrer ou de rester 
- Prise d’initiative 
- Capacité à accepter les contraintes qu’on ne connait pas avant 
- C’est un plus 

 

 

 

 



Synthèse : 

- l’autonomie -> prise d’initiative / après les expérimentations, on pourra avoir des 
exemples concrets (c’est une preuve) 

- confiance en soi/ libre de ne pas être jugé 
- un accompagnateur référant (plutôt issu du pays d’origine) 
- ouverture d’esprit/ sociabilité 
- déschématiser/ prendre de la distance et de la hauteur/ relativiser/ optimiser/ 

s’émanciper 
- capacité d’adoption  
- prise de risque/ faire preuve de courage 
- il faut être obligé, pour se dépasser, de se mettre en situation de danger/ de peur 
- dépassement de soi/ s’adapter au changement/ maturité 
- motivation/ détermination pour surmonter les difficultés 
- accepter les contraintes/ souplesse 
- apprendre une langue est un plus.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Table n° 4 

 

Question : Selon vous et vos expériences, quels doivent être le rôle 
et les compétences d’un tuteur dans le cadre d’une mobilité ou 
d’un stage ? Qu’attendez-vous du tuteur ? 

 

Groupe n°1 :  

- Rôle par rapport aux langues, accueil  
- Interprète (langue, mais aussi habitudes du pays) 
- Tuteur idéalement de l’étranger, dans le pays d’accueil qui ne doit pas découvrir le 

pays, mais très bien connaitre les coutumes ; personne repère 
- Personne ressource : disponible pour rassurer le stagiaire, qualités relationnelles, 

expliquer le code de travail au pays d’accueil 
- Guide qui doit sécuriser ; rôle de responsable 
- Aide dans la mobilité, les transports dans le pays d’accueil : comment prendre le bus, 

explication des prix et monnaies locales 
- Pas se limiter au cadre de travail, tuteur d’un stage à l’étranger doit pouvoir orienter 

le stagiaire dans la vie courante (les temps hors stage, savoir orienter) 
- Maitrise de la langue française et du pays d’accueil, connaissance du droit de travail 

dans le pays d’accueil 
- Doit amener d’un point A à B tout au long du projet, donner les clefs pour être 

autonome 
- Facilitateur, accompagnateur, capacités d’adaptation 
- Programme déjà prévu, mais possible de l’adapter au stagiaire 
- Gestion des imprévus, guide vers l’autonomie.  

 

Groupe n°2 :  

- Si malade : aide, orientation, médecin 
- Sensibiliser aux risques sanitaires, conseils 
- Tuteur ne doit pas être trop rigide, ne pas être trop directif, aides aux démarches 

administratives 
- Lien de confiance, proche de l’amitié = programmer des sorties 
- Ne pas donner directement la solution, amener le jeune à trouver la solution, 

pousser vers l’autonomie -> donner le droit à l’erreur, mais responsabiliser. Laisser 
faire des erreurs pour apprendre 

- Modèle. Pas de positionnement professionnel, ne pas mettre de distance, rôle de 
confident 

- Accompagner à l’ambassade à l’arrivée 
- Amener le jeune à s’adapter, être compréhensif 



- Montrer la culture locale, programmer des sorties 
- Capacité d’adaptation au jeune, faire confiance : plus facile de s’adapter en petit 

groupe que seul avec tuteur 
- 1ère expérience : 1er jeune parti en Pologne, le tuteur laissait beaucoup de liberté 

pour se créer son expérience 
- Permettre la communication et l’ouverture vers les autres du pays 
-  2ème expérience : voyage à Londres, sorties sans le tuteur possibles si le groupe 

permet des temps communs 
- Changer le mot tuteur en parrain -> enlève l’idée de hiérarchie qui est lourde 
- Remettre en place, poser un cadre dès le départ, mise en place des règles 
- Construire ensemble les règles, ne pas trop imposer.  

 

Groupe n°3 :  

- Le tuteur doit être du pays d’accueil et pas du pays d’origine 
- Lien avant le voyage, être présent pour la préparation  
- Apprendre à connaitre avant le stage, créer des liens -> pour être rassuré. Ne pas 

sentir seul.  
- Permettre de relativiser sur sa situation en France 
- Ouvrir son réseau ; impliquer le jeune, lui présenter les opportunités 
- Tuteur – rôle de médiation avec l’entreprise et le jeune, être neutre 
- Découvrir le transversal pas uniquement le travail 
- Autonomie 
- Individualiser l’accueil si groupe des stagiaires 
- Phénomène de groupe intéressant 
- Ne pas faire à la place, mais faire avec => apprendre de soi-même 
- Maintenir la motivation du jeune durant tout le séjour, soutien pour ne pas 

abandonner 
- Connaitre le jeune avant pour programmer les activités en conséquence 
- Tuteur aussi motivé jusqu’au bout, présent aussi lors des temps libres.  

 

Groupe 4 :  

- Encourager, motiver pendant le stage 
- Expliquer déjà globalement le fonctionnement avant le départ, donner confiance 
- S’adapter 
- Plus de conseil que d’ordres 
- Echanges 
- Savoir être directif en fonction des besoins 
- Trouver des solutions ensemble, on peut montrer la 1ère fois, mais après laisser faire 
- Réduire sa présence en fonctionnement du degré d’autonomie, selon la durée du 

stage 



- Importance du suivi du même tuteur avant, pendant et après le stage, importance de 
maitriser les 2 langues 

- Rester disponible après le stage pour évaluer, réponses aux questions, confronter les 
points de vue, montrer au jeun ce qu’il faut améliorer 

- Plus d’autonomie pour permettre de reconduire un projet similaire en autonomie, 
sans tuteur 

 

Synthèse :  

Rôle de la personne ressource en trois temps identifiés :  

- Avant = préparation  
- Pendant = Accueil  
- Après = évaluation, confrontation des points de vue 

Il s’agit de créer des liens avant, pendant et après le stage, faire un suivi, être disponible.  

- Aides dans la découverte des coutumes, au niveau de la langue et des démarches 
administratives 

- Le tuteur doit être originaire du pays d’accueil 
- Doit apporter une aide quotidienne (pas que pour le stage, mais aussi en termes du 

droit de travail et dans la vie de tous les jours, y compris le transport et les sorties 
quotidiennes) 

- Facilitateur, accompagnateur, doit permettre l’autonomie = ne pas donner la 
solution, amener le jeune à trouver par lui-même 

- Rôle de médiation entre l’entreprise et le stagiaire 
- Proposition du changement du terme tuteur en parrain pour favoriser la création des 

liens et la suppression d’une hiérarchie vécue comme « lourde » au quotidien par le 
jeune 

- Poser un cadre, savoir parfois être directif, mais pas trop. Construire ensemble les 
règles et pas imposer.  

 

 

 

 

 

 

 

 



                                                                                                                    
 

MULTIPLIER EVENT AND WORLD CAFÉ   
Barcelona 16/11/2017 

Organizers and Coordinators : IES Consulting Espamob – Escuela de 2ª oportunidad de España 

Total number of participants:  21 between young people, company tutors, educators, schools, 
institutions and coordinators. 

General and shared results: 

TOPIC 1 : OPPORTUNITIES AND CHALLENGES FOR YOUNG PEOPLE INVOLVED IN A MOBILITY 
PROJECT   

- "Possibility to learn a new language and increase the cultural baggage" 

-"Stimulating personal initiative of the young people and create an mutual enriching exchange" 

- "WIN / WIN  approach between the parts involved" 

- "Provide a  learning experience and not only work" 

- "Constant basic training reapetd. Is  allowed to make mistakes" 

- "Learn the differences between the working and cultural approaches in a foreign country" 

- "Loosened the reins on imagination" 

- "Be careful in all aspects of a travel mobility – accommodation, services, logistics, etc"  

- " To ease the relationship with other people"  

- " Choose the right working context for each mobility participant"  

- "Be prepared that you will stay a while far from home before to start the mobility"  

- "Emprove technical skills, learn to be proactive and multivalent "  

- "Feel to be autonomous and know how to take care of  yourself"  

- "Organize a new daily routine" 

- "Overcome the fear and grow as a person"  

- " The young people have to decide to do or not this experience"  

- "To be part of a group in a mobility experience is reassuring"  

- "Receive also a linguistic training "  

- " Looking for a new comfort zone learning from the unconfortable situations"  



                                                                                                                    
 

TOPIC  2 : STRATEGIES TO COPE WITH DIFFICULTIES AND ENCOURAGE THE EMPOWERMENT  

- "To be in costant contact with your tutor (not only in case of emergencies)   

- "Have the possibility to communicate in a common language with the tutor"  

- " 360º support : medical, logistical, etc. "  

- " To be accompanied by a teacher/tutor/educator from the sending institution"  

- " Consider mobilities not shorter than 1.5 months in order to take advantage of the                                                                                   
experience"     

- " Provide language courses and cultural immersion activities during and before the mobility"  

- " To promote progressively the autonomy of participants"  

-" Tutor empathetic, willing to help and give the example"  

- "Generating interest in the working context by mixing interns and employers"  

- " Democratic approach – all are part of the same team "  

 

TOPIC 3: WAYS TO PROMOTE THE EMOTIONAL, COGNITIVE AND SOCIAL SKILLS OF YOUNG 
PEOPLE DURING THE MOBILITY EXPERIENCE 

- " Encourage  the personal initiative and avoid the fear to ask "  

- " Preparatory training before of the mobility experience"  

- "Clarify the aim of the mobility before to start the experience"  

- " Promote the motivation and positive approach in the participants by using a clear 
communicaiton"  

- " To valorize  free-time in order to allow the personal and cultural immersion of participants 

- " Improve an open mind approach and the ability to adapt to new context"  

- " Be able to open new working opportunities in the future"  

-  " Do not feel alone" 

- " Organize social, relational and intercultural activities"  

-  " Be able to develop an intrinsic motivation " 

 



                                                                                                                    
 

 

TOPIC 4 : ROLE AND SKILLS OF THE TUTOR (DURING THE MOBILITY EXPERIENCE)  

- " 2 profiles required : Hosting tutor / Sending tutor"  

- " Sending tutor : provide all the information and clarify the doubts before the experience"  

- " Hosting tutor : welcome the participants and be sympathetic to their initial difficulties"  

- " Sending tutor: provide documentation, photos and information before to start the mobility"  

- " Sending tutor: prepare the goup to the cultural and geographical change"  

- " Hosting tutor: be present and responsive to the group needs"  

- " Hosting tutor: don't overcharge the participants"  

- " Sending/Hosting tutor : to be equal and treat everyone the same way"  

- " Sending/Hosting tutor : be able to communicate with a young people target "  

- "Hosting Tutor : have technical knowledge and be able to transmit to the others "  

- "Hosting/Sending tutor : be also a coach and a mentor for participants"  

- "Hosting tutor: be able to resolve conflicts and analize these through a positive approach" 

- "Sending / Hosting tutor : be honest with participants.  

 



 

 

BY EUROSUD 

On the 28th of October 2017, the Worldcafé event was held in Bari (Italy), financed by the Erasmus + 
program Ka2 

The event was attended by a heterogeneous audience of about 35 participants as follows: 10 
representatives of companies involved in mobility projects, 15 representatives of the NEET category 
and 10 representatives of training institutions and schools. 
In the event held on November 28, the participants of the WorldCafè were divided into 4 groups of 7 
people each and alternated in 4 tables, each of them with a different "impact" question that could hit 
the interlocutors and thus stimulate ideas and opinions. 
This short report summarizes the results of the four tables and four question-rounds translated here 
from Italian. 



 

 
 

 

QUESTION 1: What are the opportunities and the challenges for young people involved in a 
mobility project (internship abroad)? 

Challenges/ difficulties:  

- Related to the emotional sphere: scared of being away from home and of the eventual poor socio-
cultural integration; suffer from nostalgia. 

- Related to the competencies: distance from the project topic. 
- Related to bureaucracy: logistical problems; complexity of the bureaucratic process that interns have 
to complete for the mobility procedure; different health care system; lack of information concerning the 
generals administrative procedures of the foreign country. 
 
Opportunities: Learning a new culture; improve the knowledge of a foreign language or learning a new 
one; opportunity to confront with new people coming from different countries. 
 
 
 
 
 
 
 
 
 
 
 
 



QUESTION 2: How to overcome the difficulties and to strengthen the opportunities? 

Overcome the difficulties:  

- Emotional problems (lack of integration, isolation): creating moments of aggregation in an informal 
environment (Erasmus parties) 
- Lack of knowledge of the foreign country: informative meetings before the departure; organization of 
visits to the city with local people; workshops related to eventual territory issues. 
- Linguistic barrier: organization of foreign language courses before the departure. 
But most importantly, it is useful to organize the exchange of experiences between people already 
involved in mobility and future interns. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



QUESTION 3: How can your life skills (emotional, cognitive and social) be improved through a 
mobility and internship experience? 

- Team working, problem solving 
- Being open-minded, adaptability, empathy to encourage social integration 
- Civic, personal, social and linguistic skills 

 
 
 
 
 
 
 
 
 
 
 
 

 



QUESTION 4: What should be the role and the competences of a tutor (during mobility or 
internship)? 
- Before the mobility: some request of the interns to their future tutor are: preparation and motivation of 
the NEET subject on the move; promoting the exchange with people who have already carried out the 
experience. Tutor’s own characteristics must be: empathy; being open-minded, sociable, sensible;  
need to have coaching skills, knowledge of the foreign culture, language, knowledge of non-formal 
learning 
- During the mobility: plan activities, assign goals and deadlines; agree on a code of conduct to be 
kept in the workplace; draw up reports on the intern activities already done with suggestions for the 
future; collaborate with the various sectors of the company. 
- After the mobility: the tutor must draw up a final report through some evaluation forms ( lesson play, 
activity step, conclusion ,remarks) 
 

 



  



INTRODUCTION 

On the 17th of October 2017, the World café of the German partners of the 
NET-NEET project, Italienische Handelskammer für Deutschland and 
Abroad Consulting, was held with the collaboration of the GPB College in 
Berlin.  

This short report summarizes the results of the three tables and four 
question-rounds in English. 

Best regards 

 

  

 

 

  



WORLD CAFÉ BERLIN – TABLE 1 

QUESTION 1: What are the opportunities and the challenges for young 
people involved in a mobility project (internship abroad)? 

Opportunities Challenges 
Gathering intercultural experience Find a place to stay 
Learning about a new culture and business 
culture 

How to finance your stay 

Broaden the network, meet new contacts How to find friends 
Very good for your cv How to ride the public transport 
Learn a new language Accepting new rules and personal limits 
Learn about new fields of work Communication in a new language 
Get to know a new city and new free-time 
activities 

Being independent 

Develop new ideas and thoughts because of a 
change of perspective 

The culture can be a challenge 

Learn about the mentality of people in 
another country 

What is the right length for a stay? 

 
You have to be flexible and open for new situations! 

 

QUESTION 2: How to overcome the difficulties and to strengthen the 
opportunities? 

o Your role within the company should be clear 
o Need a contact person abroad (before, during and after the internship) 
o There should be coaching before travelling 
o Intercultural training before 
o Flexible alternatives on when to return home, when something goes wrong 

(“emergency kit”) 
o Have a mentor or other persons, who you can talk to in an informal way. 
o Possibility of having contact to other interns of the programme 
o Meeting with the other interns before going abroad. 
o Having a good place to live, either with other interns/ students, not with a 

family 

 

QUESTION 3: How can your life skills (emotional, cognitive and social) 
be improved through a mobility and internship experience? 

o Independence 
o Learning how to organise your own life 
o Broaden your horizon 
o Learn to have more tolerance for others 
o Reduce prejudices 
o Raise your confidence 



o Learn how to work in teams 
o Gain more contacts 
o Learn how to be flexible 

 

QUESTION 4: What should be the role and the competences of a tutor 
(during mobility or internship)? 

o Raise confidence 
o Convey the feeling of security 
o Be like your family abroad 
o Explain about cultural differences 
o Have personal contact  
o Offer a ´safe place´ 
o Give advice for certain situations when you don´t know how to behave 
o Be able to translate where it is needed 

 

  



WORLD CAFÉ BERLIN – TABLE 2 

QUESTION 1: What are the opportunities and the challenges for young 
people involved in a mobility project (internship abroad)? 

Opportunities Challenges 
Learn a new language Finding a place to live 
Learn more social competencies Adapt to new situations, at work with 

colleagues but also in your free time 
Get more contacts How to finance your living there 
Getting inspired to go abroad more often, 
either traveling or another internship 

Learning a new language 

Having a working position Not being able to adapt when you come 
back to Germany, it is not always easy 
to come back 

Getting a broader horizon  
 

QUESTION 2: How to overcome the difficulties and to strengthen the 
opportunities? 

o You should get a preparation course before going there about the 
mentality in the new country 

o There should be a clear internship contract 
o You should understand your responsibilities in the internship company, so 

there should be clear introduction about your work but also about certain 
rules 

o The tasks you have to perform should be clear, especially when the 
internship is just for a short period of time (2 weeks) 

o You should follow a language course 
o Know early on where you want to go 
o Your financial situation should be clear 
o You should learn how to network 
o You should live in a home of somebody, not a hotel. That way you will 

learn the language and the culture much better. 

 

QUESTION 3: How can your life skills (emotional, cognitive and social) 
be improved through a mobility and internship experience? 

o Raise confidence and indepencence 
o Know how to behave in another country 
o Learn certain routines, how it is to be working 
o Learn how to be part of a company 
o The emotional part will be the hardest to learn and to deal with 
o You will learn how to deal with stereotypes 
o Learn new languages 

 



QUESTION 4: What should be the role and the competences of a tutor 
(during mobility or internship)? 

o Be your first contact person in the new country 
o The tutor should know the place, country and language and should also be 

able to speak German, as this could be a source of trust. 
o The tutor should not be a teacher from your own school and it would be 

better if the teacher is a local to the country. 
o The tutor should give you advice but not be like a parent. 
o The tutor should be a motivator in times when you are not feeling well. 

 

 

 

  



WORLD CAFÉ BERLIN – TABLE 3 

QUESTION 1: What are the opportunities and the challenges for young 
people involved in a mobility project (internship abroad)? 

Opportunities Challenges 
Develop your personality Not all countries know the concept of 

“intern” the same way it is known in 
Germany 

It is good for your cv You need contacts to find an internship 

You learn to be open Dealing with new customs and mores 
You expand your network Learning a new language 
Having a working position Having enough money 
Getting a broader horizon The ideas of “time”, e.g., when you are 

too late or too early, doing siesta etc., 
can be very different 

 You sometimes need a Visum 
 The way you apply for jobs can be 

different  
 Finding a place to stay 
 You don´t always speak the language of 

the other country 
 Feeling alone 
 
You need to have courage to go abroad! 

 

QUESTION 2: How to overcome the difficulties and to strengthen the 
opportunities? 

o You should inform yourself well about the country before you go 
o Do not always take everything that happens abroad very serious and try 

to take life from the bright side 
o Be open-minded 
o Stay true to yourself 
o Try to build a network of friends/ colleagues 
o Look in Facebook for groups like “Berliner in Paris” 
o Be active in meeting people 
o Look for scholarships and grants before you go 
o Take time to inform yourself before and to get used in your new country 
o Get to know the other interns of the program 
o Stay in a student´s house or a guest family to quickly learn the language 

and culture 
o There should be a monthly/ weekly meeting with the other interns to 

exchange experiences and thoughts 

  



QUESTION 3: How can your life skills (emotional, cognitive and social) 
be improved through a mobility and internship experience? 

o Learn a language and new culture 
o Learn how to be alone and independent 
o Learn how to ask for help when you cannot solve a problem alone 
o Learn how to deal with pressure 
o Learn how to be flexible 

It is better to go alone, then you will learn the quickest. 

 

QUESTION 4: What should be the role and the competences of a tutor 
(during mobility or internship)? 

o Help you with planning your travels and your stay to/ in the other country 
o Be of emotional support 
o In case of problems, the tutor can be a mediator between the company 

and the intern 
o The tutor should be a very neutral person and not be too close to you  
o He/ She should know the country and the language 
o There should be rules for what the tutor is really there so the intern will 

still learn how to be independent. The tutor should only be contacted in 
the case of “big problems”. 

o There should be an option to make the internship longer when necessary. 
o The tutor should be on location for a few days and then retreat slowly, 

however he or she should be available by WhatsApp/ email/ phone. 
o The tutor should be a person unknown to the intern before (not a parent 

or a teacher) 

There was a discussion if it is more important if the tutor knows the country and 
the language OR if it is more important that he/she is German and knows the 
German language when he/she needs to support the intern emotionally. 

 

 

 

 



Input to  the  guide  from multiplier event and  IO2  in  Denmark 

 

1) Prior  to departure 
 

Recruitment 
It is vital  that the  recruitment parameters are  as clear and  effective  as possible. A successful 

internship  require  recruitment of young  persons with  an  ability to  go  abroad. 

 

Contact 
The  company should  meet the  young  person  in  a  skype  session. 

The  conversation  should  clarify the  expectations. 

A teacher, mentor or other adult with  responsibility for the  young  person  at home  could  join 

this session  to  make  sure  that the  expectations are  clear in  terms of personal, social  and 

professional  development.  

 

Planning 
A schedule  for the  entire  trip  should  be  made  and  give  as much  clarity as possible.  

Meeting  time, breaks, work activities and  spare  time  should  have  as much  structure  as 

possible  for the  most challenged  young  people  but still  contain  flexibility and  possibility to 

make  choices along  the  way. 

It is important to  make  a  clear progression  in  the  assignments and  content of the  internship 

to  allow the  young  person  to  start out easy and  build  up  gradually over the  course  of the 

internship. 

 

Education 
The  preparing  education  should  include  an  introduction  to  language, norms and  other 

barriers and  areas that differs from the  routine  and  norms in  the  home  country. 

Many unwritten  norms and  rules are  difficult to  detect and  implement especially with  a 

reduces ability to  understand  and  engage  in  social  situations. So  the  preparation  in  these 

areas is vital. 

Based  on  the  preparing  skype  session  additional  focus points could  be  added  with  the 

specific branch, company or firm in  mind. 

 

 
2) During the  stay 

 

Living 
The  young  person  could  be  placed  living  with  a  family of a  person  who  works in  the  same 

company. That would  allow an  easy and  swift adaptation  of daily routines and  provide  a 

good  base  for integration  at the  workplace. 

 
Enjoying 



Social  activities in  the  off work hours are  important to  a  good  experience. If the  young  person 

lives with  a  local  family, they are  responsible  for this. If not, the  tutor whether local  or from 

the  home  country has the  responsibility for this. 

 

The  social  life  is important and  it is essential  that the  young  person  experiences the  local 

area  and  the  culture  as well  as the  workplace. 

 

Working 

If the  young  person  is not living  with  a  family it would  be  a  good  idea  to  assign  an  employee 

from the  company to  the  visitor. Preferably one  at the  same  age  or with  some  shared  interest 

to  make  a  foundation  for social  interaction  during  the  stay. 

 

The  company could  arrange  special  social  events during  the  stay to  improve  the  possibility 

for social  interaction  and  to  create  more  co  ownership  of the  internship  in  the  company. 

 

In  any case  it is important to  equip  the  visitor with  a  personal  contact, who  understands the 

language  and  knows the  local  area. 

 

 

Questions 
Is there  any chance  the  companies could  pay a  small  amount of money to  the  intern  to  show 

appreciation  and  to  equip  the  visitor with  some  pocket money? 

 

14  days might be  a  bit much  for some  of the  young  persons in  this group  to  endure. At the 

same  time  14  days might be  too  short for the  companies to  feel  value  of the  young  person  as 

well  as for the  young  to  establish  comfort and  safety. 

 

 
3) After  the  return 

 
Advice 
It is important to  make  sure  that a  thorough  evaluation  is made  after the  return. The 

evaluation  should  include  the  young  person, the  company and  the  tutor or contact in  the 

home  country. 

The  evaluation  should  determine  whether the  initial  expectations were  fulfilled.  

 

 

4) The  role  of the  tutor 
 

The  role  of the  tutors 
 

There  are  3  different models for the  tutor role: 

- The  parent: A tutor from the  home  country who  knows the  young  person  in  advance 

- The  colleague: An  employee  from the  company, with  whom the  young  person  can 

live 

- The  friend: A volunteer from a  local  organisation  with  a  personal  network in  the  area. 



 

In  any case  it is important that the  preparations are  thorough  and  the  expectations and  goals 

for the  stay are  clear. A good  understanding  of culture  and  language  is important for any 

tutor. 

 

During  the  stay the  tutor plays an  important role  in  creating  structure, calmness and  practical 

and  mental  help. After the  exchange  the  tutor can  play a  part in  the  evaluation. 

 

If there  a  local  tutor is used  there  should  be  an  available  contact person  in  the  home  country 

to  monitor the  process and  stay in  touch  with  the  young  person  or the  local  tutor on  a  daily 

basis. 

 

 

 

General thoughts  
 
It could  be  a  challenge  that this project focusses on  small  and  medium sized  companies.  

Bigger companies usually have  a  more  organized  approach  to  integrating  new and  unskilled 

workers in  their organization. And  they have  better resources for recruitment. And  they have 

a  bigger need  of finding  additional  staff. 

 

Is it really realistic that someone  (schools, public sector or other) would  pay the  wages for an 

employee  to  travel  as a  tutor in  this project past the  pilot project phase? 

Or could  the  same  be  achieved  with  local  tutors in  the  country you  visit? 

 

Would  it be  easier to  convince  companies to  join  if there  was a  clearer exchange 

programme?  If a  Danish  company i.ex. knew a  danish  young  person  could  be  send  out 

every time  they took one  foreign  exchange  person  in? 
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WORLD CAFÈ MADRID, 16/11/2017 

 
1st question: Opportunities and challenges for the NEETs who are involved in a mobility project. What 
could they be afraid of when participating? What could help them?  
2nd question: Overcome difficulties and reinforce opportunities. How? With the help of who? 
The NEETs certainly have a low level of self-esteem and this can generate fear when facing an 
international experience. This is why it would be essential that they are trained before mobility, to 
provide them the basic notions needed. The training could give them more security in themselves to 
face this new experience. 
Other important component is to have adequate people to support them throughout the mobility, 
tutors don’t only have to be trained but they also have to have the necessary personal qualities and 
sensitivities to play this role. If they previously had done mobility experiences and had a tutor for 
example they could understand better the needs of the NEETs. 
It’s also necessary to bear in mind that there’s not only a “before” in these projects but there’s also 
an “after”: the mobility experience could supposedly change the life of the NEET or at least his way 
of looking at the world. For this it’s important that not everything ends with the mobility but that 
both the training and the relationships with the tutor even after the project is finished, to help NEET 
find its place in the world. 
It would be necessary to think of a school with a faculty adapted to the demands of these young 
people or at least – within the schools that already exist – to form a part of the teaching staff so that 
they know how to relate to this young people, approach and support them. The same teachers 
should in fact know how to give self-confidence to NEETs. 
The training should also consider the destination country: its culture, customs, inhabitants, food. 
 
There are many things that could give fear when participating at the project NEET. First of all the 
topic of language. Living and working in a country where you don’t know the language could give 
fear to the boy as well as in general the environment, food, schedule of work in the enterprise. 
Meeting in a country that is not known, not knowing how means of transport works in the city could 
also worry the boy when participating at the project. 
 
It could be better teaching something about the city, of the enterprise or of the country in general 
where the boy will have to live and work before starting the practice. It will also be important that it 
is a cozy place so that the child can feel at ease. The boy could arrive before (a week or so) to start 
the practice to know how to move around the city with the help of the tutor. It would be better a 
meeting before everything only with his tutor to let the boy feel comfortable and to establish in this 
way a relationship of trust with the tutor, that is to say a person who believes in his possibilities. 
Besides it should be offered to the boy a practice that he likes and above all that can be useful for 
something in his life. 
If, for example, they finish their training in the destination country before starting the mobility, this 
could help them probably to face up in the best way the first days in the destination country. 
 
The boy could overcome the difficulties and reinforce the opportunities with the support of the tutor 
and also with the help in general of the enterprise where he will work. It will be important that the 
host family of the boy are committed to the project and collaborate with the tutor in welcoming the 
boy. The tutor would have to take care of the accommodation of the boy and he would have to be 
present the first day or more days in the enterprise to support the boy during his work. It will be 
important that the boy has the possibility to change the practice if he has right motivations or also 
change the tutor if he doesn’t meet with him. 
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A previous interview could be organized with the NEET who goes on the move to find out what 
interests you most, what attracts o in terms of countries, activities, culture and sector of work. Listen 
to them could place them in a more comfortable situation when they are abroad but doing what 
they like to do. The interview would have to be done at each NEET alone, not as a group. That 
because they are young people who take out much strength from the group, in absence of their 
own. 
It’s important to “put them on the ground”, that is not to create things that are not real afterwards, 
but to explain them what they will found throughout the mobility project. 
 
3rd question: The personal abilities of these boys (emotional, cognitive or social). Can they improve 
throughout the project and the exchange experience? What could be the keys to develop these 
skills? 
4th question: The function and the skills of the tutor (during the mobility). What they have to be? 
Does he have to have a specific formation? What role does he have to cover throughout the mobility 
of the NEETs? 
Participate at the NEET project will signify for the boy improve his personal abilities because it will 
allow to the boy to face something again, therefore, leaving his family environment and taking him 
out of the situation in which he lives or from an environment that doesn’t give him satisfaction. 
Therefore, I am sure that something will change, especially self-esteem. An unknown environment 
would help the boy to learn to make decisions only by improving his social, cognitive and emotional 
skills.  
 
A motivation could be one of the keys to success in developing these abilities. In fact it will be 
important to teach him that he has better possibilities in his life. But the motivation will have to be 
based on the boy’s preferences. Another key could be a previous training to know better the boy 
and therefore a starting point to change his life. In fact, this training could take something from his 
past or also something that he likes but he doesn’t find himself in a reality very different from his. 
Through this type of training it could also be considered the boy’s skills to stimulate him. 
 
Another key that could be useful to develop the personal abilities of the boy is the relationship 
between the boy and the tutor. In fact the figure of the tutor could improve the boy’s self-esteem 
and as a consequence his personal abilities. The tutor would have to be a person that gives him 
confidence and that gets the good things out of the boy. 
The role of the tutor is really important, especially since at the end of the project not all the NEETs 
will have the ability to continue developing and he will have to advise them, not losing contact, and 
support them even later. 
The tutor will have to know that the project should be focused on starting from the bottom to 
motivate the NEET, starting with simple things mixing training and counseling with non-formal 
activities. It will be like starting from zero, adapting (both the young person and the tutor) to each 
other and the two to the mobility experience. That because it’s easy that a NEET get frustrated and 
leave, it doesn’t have to be just a “formal formation”. 
 
 
 
 
 
 
 
 



 
 

 
 

 

Camera di Commercio e Industria Italiana per la Spagna 
C/ Cristóbal Bordiú, 54 - 28003 Madrid - Teléfono +34 915 900 900 - Fax +34 91-563 05 60 - info@italcamara-es.com - 
www.italcamara-es.com 
Inscrita en el registro nacional de asociaciones, sección 1ª, n.º nacional 5163 - C.I.F. ES-G-78025905 

 
 
 
 
 
A key to success could also work with the families of the NEETs and involve them in the project. 
Talking with parents could be a good idea. 
Create a model for the schools of the young people so that from there parents can become aware 
could also be a key to success, the future young people could be different. 
The tutor is a really important figure for the boy and for this he would have to have a specific training 
(psychologist, educator) because it will be necessary a certain competition to enter in the life of 
every boy and understand him. The tutor must be similar to a director: it will be really important that 
he is a person with motivation, with experience and that knows about emotional, cognitive and 
social skills. If and when it is necessary, he can intervene for some tips, to suggest, to provide new 
ideas. He must have a good ability to listen. He should also be a person related to the young person, 
a person with characteristics in common with the boy to be able to help him. He doesn’t have to give 
solutions but to support the NEET in the research of them, as if it was a facilitator. He must be young. 
A friend but firm in his role. The tutor would have to be a figure of constant reference for the boy, 
but he doesn’t have to act like a member of his family because the boy has to be also independent.  
Since the foreign language is going to be one of the principal problems, it is necessary to think that a 
subject of the previous formations is the languages. Computer technology and “Europe” should be 
the following. 
There will be reports to be made throughout the project. 
It is necessary to motivate NEETs by telling them that what they are being taught will serve in their 
future. Give reasons to companies to host NEETs (tax discounts) would be fine. 
 
 
 
 
 
 
 
 
 
              

                        

 



 



WORLD CAFÉ MARSEILLE 

17 October 2017 

QUESTION 1: What are the opportunities and the challenges for young 
people involved in a mobility project (internship abroad)? 

Opportunities Challenges 
 
Gathering intercultural experience / Learning 
about a new culture and business culture / 
Learn a new language 
 

 
Find a place to stay / Finding a place to 
live / How to ride the public transport  
 

 
Get to know a new city and new free-time 
activities 

 
How to finance your stay / Having 
enough money / How to finance your 
living there / Being independent 
 

 
 
Broaden the network, meet new contacts 

 
Communication in a new language /The 
culture can be a challenge / Learning a 
new language / You don’t always speak 
the language of the other country 
 

Very good for your cv / Learn about new 
fields of work / Having a working position 

 
How to find friends / Feeling alone => 
TUTOR is essential  
 

 
Learn more social competencies : Develop 
new ideas and thoughts because of a change 
of perspective / Learn about the mentality of 
people in another country 
 

 
Accepting new rules and personal limits 
 

 
Getting inspired to go abroad more often, 
either traveling or another internship  

What is the right length for a stay? 
One week /2 weeks/ 3 weeks /or 
more?  
 
Adapt to new situations, at work with 
colleagues but also in your free time  
 
You need contacts to find an internship 
 

Develop your personality Not being able to adapt when you come 
back to France, it is not always easy to 
come back 
 

 
 

 



QUESTION 2: How to overcome the difficulties and to strengthen the 
opportunities? 

o Your role within the company should be clear 
o Tutor => pedagogical approach  
o Need a contact person abroad (before, during and after the internship) 
o There should be coaching before travelling 
o Flexible alternatives on when to return home, when something goes wrong 

(“emergency kit”) 
o Have a mentor or other persons, who you can talk to in an informal way. 
o Possibility of having contact to other interns of the programme (social 

networks, Instagram/WhatsApp)  
o Meeting with the other interns before and after going abroad 
o Stay in a student´s house or a guest family to quickly learn the language 

and culture 
o You should get a preparation course before going there about the 

mentality in the new country (intercultural training before going abroad) 
o There should be a clear internship contract 
o Skype meeting with your referent in the company before going 

abroad 
o Dialogue /exchange with the tutor  
o You should understand your responsibilities in the internship company, so 

there should be clear introduction about your work but also about certain 
rules. The tasks you have to perform should be clear, especially when the 
internship is just for a short period of time (2 weeks). Production of 
“carnet de board” and internship report  

o You should follow a language course 
o Know early on where you want to go 
o Your financial situation should be clear 
o You should learn how to network 
o Do not always take everything that happens abroad very serious and try 

to take life from the bright side 
o Be open-minded 
o Stay true to yourself 
o Try to build a network of friends/ colleagues 
o Be active in meeting people 
o Look for scholarships and grants before you go 
o Take time to inform yourself before and to get used in your new country 

QUESTION 3: How can your life skills (emotional, cognitive and social) 
be improved through a mobility and internship experience? 

o Independence 
o Learning how to organise your own life 
o Broaden your horizon 
o Learn to have more tolerance for others 



o Reduce prejudices 
o Raise your confidence 
o Gain more contacts 
o Learn how to be flexible 
o Learn a language and new culture 
o Learn how to be alone and independent 
o Learn how to ask for help when you cannot solve a problem alone 
o Learn how to deal with pressure 
o Learn how to be flexible 

 

QUESTION 4: What should be the role and the competences of a tutor 
(during mobility or internship)? 

o Raise confidence 
o Convey the feeling of security 
o Be like your family abroad 
o Explain about cultural differences 
o Have personal contact  
o Offer a “safe place” 
o Give advice for certain situations when you don´t know how to behave 
o Be able to translate where it is needed 
o Help you with planning your travels and your stay to/ in the other country 
o Be of emotional support 
o In case of problems, the tutor can be a mediator between the company 

and the intern 
o The tutor should be a very neutral person and not be too close to you  
o He/ She should know the country and the language 
o The tutor should be on location for a few days and then retreat slowly, 

however he or she should be available by WhatsApp/ email/ phone. 
o The tutor should be a person unknown to the intern before (not a parent 

or a teacher) 

It is very important that the tutor is French and knows the French language in 
order to support the intern emotionally. 

 

 



 



 

WORLDCAFÉ THESSALONIKI 

30 NOVEMBER 2017 

The participants of the worldcafé in Thessaloniki were invited to discuss their 
opinions in four (4) questions concerning the NEETS in Greece. Depending on 
their background or current status, each answer is characterised by the status of 
the respondent: youth & students, professionals & employees, experts 
involved in youth. 

QUESTION 1: What are the opportunities, challenges and limitations/ 
obstacles concerning the participation of less skilled young persons in 
mobility schemes and internships? 

Opportunities 

o Deal with possible career deadlocks 
o Familiarisation with various working/educational environments (city or 

country) 
o Gain working experience 
o Networking 
o Using tools of non-local education aiming to their incorporation 
o It will function as motivation, while enhancing their self-confidence 

 

Challenges 

o The basic challenge is the permanent disengagement from NEETs 
o The idea to gain their independence from their family 
o The management of their everyday life, such as daily needs, financial 

resources etc. 
o Disengagement from the family “protection circle”, particularly for Greek 

NEETs  

 

Limitations/ Obstacles 

o Access to information. Particularly in Greece there is an important gap to 
organised information for young persons, lacking information spots, both 
electronic services and local offices. 

o Speaking only the native language 
o Not participating or remote participation to networks and social structures 

of youth that facilitate the access to such programmes 
o Not speaking English or other language 
o Lack of knowledge about the different aspects of each country 
o Lack of information in general  



 

 

QUESTION 2: How to overcome the crucial issues and to enhance the 
opportunities related to the participation of less skilled young persons in 
mobility schemes and internships? 

Crucial issues 

o The youth organisations must further approach NEETs, particularly those 
who deal with serious financial/ social/ psychological issues and obstacles 

o Comfort zone 
o Lack of information 
o Wrong choices 
o Lack of knowledge (language, cultural characteristics) 
o Lack of motivation so that NEETs can start get involved in the process of 

labour market inclusion 

 

Opportunities enhancement 

o Increase in the budgets allocated to internships and mobility programmes 
o Organisation and participation of NEETs in activities related to their 

information for mobility schemes and their active participation in a career 
life 

o Motivation 
o Participation 
o No copy-paste 
o First step is education 

 

 

QUESTION 3: Life skills: EMOTIONAL, COGNITIVE, SOCIAL. How can 
these skills be enhanced with the mobility activities and internships? 

o Pre-support 
o During practice 
o Dissemination  

 

QUESTION 4: Role and skills of the trainers in mobility and internship 
activities? 

o Variety 
o Extra skills that are missing 
o Mentoring 



o Encouragement 
o Transfer of knowledge 
o Deep knowledge of the NEET category 
o Experienced, easy-to-follow, eager to help, cheerful trainers 
o To provide a “kick-start” and the potential for the NEETs to overcome and 

surpass their obstacles and their house limits, in order to interact with the 
society and generally to enter the social life 
 

 



 

WORLD CAFÉ BORDEAUX 

11 December 2017 

On the 11 December 2017, like every year, Cap Ulysse invited local companies interested on knowing 
more about ERASMUS + opportunities.  
 
With the participation of our ERASMUS+ French National Agency, 32 participants were able to 
discover that ERASMUS+ and attends the wold café relates to the NET NEET Intellectual Output n°1 
 
During the this workshop, 16 NEETs and 14 companies ‘mentors or future mentors were introduced to 
the NET NEET project and participated to a world café on the topic of Mobility. 4 tables with 4 
questions where proposed. The participants were divided into 4 groups and moved around the tables 
to exchange and answer the questions 
 

QUESTION 1: What are the opportunities and the challenges for young 
people involved in a mobility project (internship abroad)? 

OPPORTUNITIES 

Learn about myself and others 

Discover other cultures, other practices 

Practice my knowledge  

Improve language skills and technical skill at work  

Get to know new people 

Open my mind  

Travel abroad 

 



 

CHALLENGES  

Find the appropriate internship 

Leave our friends, feel alone, get lost 

Communicate in a foreign language  

Get funds for accommodation, local transport… 

Feel uncomfortable with my tutor and colleagues 

Accepting new rules  

Find an accommodation 

 



 
 

QUESTION 2: How to overcome the difficulties and to strengthen the 
opportunities? 

o Find some financial support, ask for support : Europe Direct desks 
o Have an exchange with the company mentor before leaving 
o Keep the contact with your family & friends during your stay abroad 

(what’s app/skype…) 
o Take all opportunities to meet new friends when abroad 
o Look at your favourite movies in Original version to practice the language 
o Try to find out the person in the company that will support you during 

your internship 
o Be flexible, develop your empathy skills 
o Be prepared to accept new rules 
o Read up on your country online before leaving  
o You will get out what you put in: effort yields results 
o Be open minded + see new ways of doing things as different, rather than better or 

worse 
o Positivity is key : Smile 
o Ask your workmates if you have a question + try to form relationships w colleagues  
o Ask for work + show interest, take an active role 
o Don’t take things personally 
o Be patient  
o Be respectful + aware of others 
o Accept that you can’t control things 
o Take photos + think of the whole experience as a job, not just the internship 
o Don’t worry if you don’t learn lots of professional or technical skills, think of the soft 

skills you are picking up along the way. 
o Admit when you are having trouble 
o Get rid of your concept of “normal”, it is dependent on where you are. 
o Ask or you will never know  



o Try not to get embarrassed 
o Be willing to change yourself and how you act  
o You are on your own, take control of the situation and be an adult.  

 
 
 

QUESTION 3: How can your life skills (emotional, cognitive and social) 
be improved through a mobility and internship experience? 

o Autonomy 
o Organisational skills 
o Empathy 
o Tolerance 
o Reduce prejudices  
o stereotypes 
o Increase self confidence 
o Networking 
o Get out of our comfort zones 
o Conflict management 
o Adaptability 

 

QUESTION 4: What should be the role and the competences of a tutor 
(during mobility or internship)? 

o Valuate others 
o Curious 
o Give practical advice 
o Speak my mother tongue 
o Availability 
o Kindness 



o Positive criticism 
o Willingness 

 



WHAT 

WorldCafé event related to the Project “KA2 – A Network for NEET mobility”  - NET – N EET   

WHERE AND WHEN 

ItaKa organized the WorldCafé event in Vibo Valentia, in its offices located in via Omero 30, on the 15th of 
December 2017. 

WHO 

Participants came from different experiences, such as NEET (10) , companies (7) and the institutions (7). 

HOW 

After a general presentation of the project, the world café method was implemented among the 24 people 
attending the meeting. 

4 tables of 6 people were organized and each group had an open discussion about the points aroused and 
highlighted by one of 4 questions. The discussion lasted 15 minutes and then the participants moved to 
another table in order to deal with the other questions. 

 
Below the results of the discussions. 
 
 
QUESTIONS AND ANSWERS 

1. What are the opportunities and the challenges for young people involved in a mobility project 
(internship abroad)?  

Opportunities 

- Knowing new cultures, places, friends and languages; 

- Entering a network for job and study; 

- Discover and improve new skills and competences; 

- Learning best practices, having inspirations for future job; 

- Put the experience in the CV; 

- Become more open – minded through an unforgettable life and work experience;  

Challenges 

- Language barrier 

- Feeling alone 

- Not enough money 

- Parents can disagree on that experience 

- Not able to adapt to new habits or bad accomodation, difficulties with public transports and logistic 

- Food cannot be good 

http://context.reverso.net/traduzione/inglese-italiano/representatives+of+the+institutions
http://context.reverso.net/traduzione/inglese-italiano/discussion


- Scared to not have support once there for finding an internship and for documents and burocratic 
stuff, medical and health support 

  

2. How to overcome the difficulties and strengthen opportunities 

- The role of organizers should be crucial for helping people during all phases of the mobility; 

- The support of the tutor and other figures in the organization should help for travel, logistics, 
accomodations, preparations. Meeting before departure and skype calls can be helpful; 

- Organizing a preparation course before the mobility; 

- A language course should ensure almost the basic knowledge of it; 

- Giving to participants all information related to expenses they will encounter. Claryfing the financial 
part of the project; 

- Creating a network of trustful companies where to spend internships; 

- Creating a network among participants, so that they can share doubts, difficulties but also fun times 
and new experiences; 

- Inviting parents to the pre-meeting to inform them about all the project steps and aspects; 

- Being responsible and respectful of rules, different new cultures and laws; 

- Being curious and open-minded; 

- Sharing the accomodation with other participants, at least two or three, not to feel alone; 

- Trying to be curious to take advantage of this opportunity abroad, making new friends and asking 
them for help and suggestions; 

 

3. QUESTION 3: How can your life skills (emotional, cognitive and social) be improved through 
a mobility and internship experience? 

 

- Language skills and interpersonal skills will be improved; 

- Being more self-confident; 

- Feeling part of international network will stimulate willingness to follow my dreams; 

- Feeling inspired and more strong; 

- Dealing with active citizenship and civic skills; 

- Developing collaboration, working in multicultural team; 

- Becoming more flexible and adaptable; 

- Learning new things; 

- Being responsible and independent; 

- Feeling happy and satisfyied for the new experiences; 



- Feeling accepted and con demonstrate my abilities; 

- Developing fulfillment and confidence 

 

4. QUESTION 4: What should be the role and the competences of a tutor (during mobility or 
internship)? 

 

- Being supportive and helpful; 

- Being encouraging and should motivate us; 

- Prepared to manage different questions and situations; 

- Behaving in a friendly way; 

- Being empathic and not a cold person; 

- Being patient and trying to understand my fears; 

- Being an active and organized listener;  

- Giving support in case of need; 

- Making feeling protected being a reference point for us; 

- Knowing and giving all the information and contacts for the mobility. 
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